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M Sth INTERNATIONAL CONFERENCE
] OF ENGLISH LANGUAGE AND LITERATURE MAY 11, 2018

EDITORSG PARMBLE ABOUT the
CONFERENCE

Conferences of Language and Literature @pparently becoming a trend in the academic
world bemused with various ways of understanding language, literature and culture. In
addition to their interrelations and interdependence, the new ideas and approaches emerging
from various disciplines like litary theory, philosophy, anthropology, linguistics, education,
pragmatics and discourse analysis alongside technological revolution anecidagial
transformations, have a bearing on our study of language and literature. The conference aims
at exploringthese dynamics with a focus on the complementary nature of English language,
literature and culture and their centrality in human life.

The International Conference on English Language and Literature is an Interdisciplinary
Conference which aims to brinpgether scholars, researchers and graduate students to
exchange and share their experiences and research work and discuss the practical challenges
encountered and the solutions adopted in this field. English is compulsory paper and abstract
language.

The International Conferences in English Language and Literature invite proposals for papers
on English language and literature or with concentration on other languages and literatures
compared to English. In its first edition, ICELL hosted 40 professidnais the USA, the

UK, Germany, Romania, Turkey, India, Iran, Nigeria, Hungary, Ukraine, Poland, Bosnia
Hercegovina, Egypt, and of course, Albania, sealing this way its very international character.
The Second Edition was merely Virtual, the first of itpdyin Albania, and counted
participants from the USA, India, Georgia, Greece, Malaysia, Nigeria and Albania. The 3rd
& 4th edition married the first two editions beingRerson & Virtual.

All submitted conference papers will be blind peer reviewed Betsompetent reviewers.

The post conference proceedings will be abstracted and indexed; selected and additional fee
papers will be published in BJES, and consequently submitted to be indexed in Copernicus
and DOAJ.

Editors
PhD.Lokman Coskun
PhD. Arti Omeri
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PROF. ASOC. DR. BUJAR HOXHA,
The Sauth-East EuropeanUniversity, Tetovo and Skopje, Macedonia
b.hoxha@seeu.edu.mk

ECOGINTERPRETATIVE NATURE OF THE TEXT ASA SEMIOTIC STRATEGY

Abstract

The aimof the present text is to elaborate sane ofthetextal strategies asexplainedin Eco (1993.
The bcus shall be on thar samiotic status, asa tool towards differertiating the various sarts of
artistic writing. Instancing t h enoddid nc& rpeicO r e &do has rot only created the
mentionedstrategies but has dereloped a revolutionary pedagaics in the compgehensbon of modern
podics. | aimin turn to number sich strategies, so asto develop aninterpretative theory of the text.
Besdes its ontological underganding, semidtics today canrot do without its epistemolagical
comprénersion: it is for this reason therefore that Greimas (1973) here stall represent a tool to
expee sich thearetical postulates to a semiotic representational methodology. My aimisto adwcate
thefindeterminat i cohadvork of art asrightfully definedby Eco(1962), for the sakeof a semiotic
comprédnension of various artistic expressivities.

Keywords. semiotics, reader, text, interpretation, philosophy.
1. Introduction

Themultiplicity of a semiotic comprehension ofvarious life spheres (thatcan bedocumerted
by Eco6 sontribution to smiotics in generd) [see, spedficdly: (Eco, 197%®)], allows us to
treat one ofits comporents thet is widely treated by Eco: thenarration process itself.As is
otheawise known, thetemm is of Latin origin, andis used aso in psychology and psychiatry
[see(Schwartz, Luyckx, & Vignoles, 201)], aswell asin artistic articulations, literature and
othersacial contexts. Theterm is futhermore used for othergoals in the nentioned spheres:
for instance, seeking the patien t @dsvities in thenea and farther past, sothat a therapist
could asgjn the appraoriate method ofa possiblerecovery of determined pathologies. It
should beunderstandable, in cortlusion, that emiotics uses théerm metaphorically, in an
attempt to expose swch firedlities 6 ¢ bah be conceved of in the world of human
creativity.

My aim here, theefore, is notan explicaion and elabaration of the team in various scientific
contexts, but is mstead its treatment in the frames of semiotic stuwly as an academic
discipline. If one sees this plenomenon in sth a context, then oneshould beaware of
Umberto Eco 6centribution to it in theframes oftext study and textual stratgies, with a
spedal attention to theartistic expressian. In conclusion,in order to reach anarration process
in terms ofartistic expressionsas wenoted, onaedals to beaware of thetextual stetegiesas
used in Eco. My am is to pesent a part of fhis theoryo [ for instance such as exposed
in:(Eco, 1994, 1994)], soasto appoach theanticipated goal of the present text.

1.1.Textual strategies andtheir semiotic relevance

The methodolgica apprad of thepresent text shall beprincipally based on the stratural
and poststructura approadhes to ®miotics. Theaim is to present someof the definitions of
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the notion of theext, in theway as they are given by Eco, soas to posethem to a emiotic
representational methodlogy. Naturally, there are somereasans which drive us to segh a
methodolgica approah, which belong not orly to smiotics (@nd/or €miology in other
instances), butas well to literary and other ar t teedries, among other elated fields. Let us
numbersomeof thereasonshere:

1) Thecontribution ofthe Russan Formalists [see (Beker, 1986)] introduced the ealier
establisked dichotomes, forthe puposeof extendingthe donain of semiology even
into artistic expressions.Namdy, initialy, inspiredby Saussueb semiglogy [see
(Saussue, 1959], they distinguished letween form andcontent.Not ony that then it
was awidely used concept in thelinguistics ofscience, but it also lecame an integral
part of literary studes, critique, and otherinterrelated digiplines within humanigs in
genera. Naturaly, other sientists havdurther enlarged its donain: thus @rforming
empiric studies in thefields of dizourseanalysis, as well as text aralysis in the
frames ofother sats of artistic expressivities, as well [as can be exemplified, for
instance, in:(Chatman, 1978).

2. After a basic smiotic function had been absolwed, (in the sense that can be
exemplified within Rusgsan Formalists in regard to the artistic expressivities,
espedally), narrative stuctures were created as an innovative tool in textd
semiotics, soas to cemonstete away and/or a method of acontemmprary artés
articulation. Geimasd s ¢ 0 n tspedfibdlytin tisnsensef the word, brought
about thefisubpd 0 on mtb the semiotic method[see (Greimas, 1973), which
enabled thededuction of semantic units. @, in otherwords: his theoy initialy was
dedicated to atext study, and thenwas extenced to othersacial phenomena, which
then lecame exposble to asemiotic analysis: thus,further extending semiotics 0
domain, even in swch sat of complexities as fimo d a | iartd ifineodladizat i o n O
processes. Congquently, sich theoy as developed by Greimas and Fontanille
(1998), aimed at deducing passions out of thenitially establisled dichotomieswhich
contribued to aralyzing even redlisticdly flived osccial contexts. In conclusion,
therefore, towards theend of the previous century not orly was a clearcut distinction
between fisemiologyd and fisemiotics odemonsteted, but as well the field of
semiotics, as inter-disciplinaryas it is tody, could be sen either from theontologica
or epistemic point of view.Our discussion fere, as should beinderstandable, shall be
concentrated on thesemiotic interpretation of thetext, as atool for decomposingand
fragmentizing semiotic totalities,aimed at constructing a fisemantic unierse, s after
al is shownby a revolutionay contribution to smiotics by Greimas (1973, and
Fontanille[see (Greimas & Fontanille, 1993]).

Owing to the fact that our main preoccupation here shell be Eco 6 ntribution to text
theaies, we consicer that a significant issue to disuss isexadly a textual stetegy as
conceptualized by Eco, including as well what heintended by an fiencyclopedic knowledged



and/or the cgpadty of the tet, readers, and otler related isswes. As | have previoudy
mentioned,my aim is to reac a goa of the findeterminat i ooh @& wak of art, thraugh
establishinga narration process asa semiotic tool. This last issue eturally also ensils Eco 6 s
concepts offireaderso and i @t h g as iotegral part to an interpretative sort of a semiotic
theoy.

2. The fiencyclopediad ndthe interpretative naure of the text

The am of the present part of the ext is to pesent at least someof Eco6s def i ni ti on
relation to the éxt and extual theoryin semiotics. It is aso to emark that an important

contribution to it has &en given by Barthes, [see(Barthes, 1953, 1974) if seen from the

point of view of deaoding various artistic messages. Prior to discussingother authors, let us

explain Eco 6 sospgative on the éxt study.

According to Eco, an encyclopedia represents al we have to knowabout thetext or, in other

words, our knavledge (of the reader), or the contextual badkgroundin relation to acertain

text. In Eco owerds:

The Author hasthus to foresee amodel of a possble reader (heredter Model Reader) supposedly able
to deal intempretatively with the expressions in the same way asthe author deals generatively with
them. (Eco, 1984:7)

As can be see, by fian encyclopedic knowedged Eco intends the credion of a textual
strategy, which assistsat deading atext. In thiscontext, fia modelreaderg as weshall try to
explain laer, refers to theoneholdingthe compéence of reading adetermined text.

Oneasks then: in whet away is sich areader conceptualized? By the i eampeenced of the
reader one should unérstand ametphoric assesment of his oweral knowledge: a fireader 0
who would possss the knowledge as well as the contet of a given t&xt. Let us atempt a
furtherelaboration of this notion.

Each sort oftext, if one pertains to Ec@ piovisions, kepresents a sa of i \cyclopedic
knowledge Oowing to the fact that the text itself is pesented in aform of a todlity or a
wholeness. Not oty is the text a part of the abovementioned notion, bigotoo ae the co-text
and/or fithe embedded text as well. The finter-text u adem@nces, orfragments of theext
A mbedado into the nmain text, are othawise a characteristic of a modern prosewriting. All
of these, as fipar t adlorfifragm e n tofsadotality of a text, represent variousrelationsand
relationalattitudes in regard to the éxt itself, and are therefore an integral part of the £miotic
method[see anongother related isstes; (Dedy, 2009). Onecan naturally document thisby
Eco Oastistic production (which shall partially be presented here), in anattempt to show a
practicd applicebility of fiEco 6 seoryt bBrhis will contribute to the notion of the
findeerminat i @iadvork of art, which shall be elabarated further in thetext [ see (Eco,
1962, 198Y. If one has to takeinto acmunt otler communi@tional and semiotidheaies as
related to thetext, then swch conceptualized wholeness would éke thefollowing shepe:

filn such a way (and, this should be intended asa textual theory of the second generation), the code s 6
theory and the text theory, seem to be strondy interrelatel. In a semantics which is oriented towards its
textual actualizations, the fisem 0should appear as a virtual text: and a textis nothing more than an
extended sem(it is asa matter of fact,areallt of the expansion of many semems; althoudh it is

10



theoreticaly productive to presuppase that such semems can be reducedto the expanson of one and
only central semem) (Eco, 1994) [ thetrandationis mine;italics,asin the original].

As can be seen, Eco here interconreds two different theories, to whth he himsalf has
dedicated a considerable numberof written pags. If onelooks closdy at both theaies, it is

worth notingthat thefirst one, asis clear, originates from the irformational processes $uch

as orce established in: (Shannon & Weaver, 1:8)]. Notwithstandingthis fact, Eco has
enlarged and further sgecified siwch proces s aed@main, within human interelationshps as
well [ see(Eco, 1968, 976)]. In fhis theoryd one can dacument sch informational and

communi@tional processes applied even in contexts which, semioticdly speging, can be
intended as rarrative structures in the Geimasiansenseof theword [the pasphrase is mine;
see (Greimas, 1973]. Therefore, not oy a mathematica provision of a ficoded concept

could beapplied, butfienco d i and flecdingo as well and, according to Eco, may refer to

other contexts: sich as for instance, artistic ores. In swch cases naturally one may gain

unequivod signs, insead of precisdy deducted semantic units. Thisdst assrtion entails
referring to various Greimasan concepts (such asthefisems 0emsehes, or the thiest semic
units), which additionally evidence the creaion of a trgectory, as an integral part of the
process ofrendering fisemiotic object s @ratime. How does oneconceve of this? How daces
the &xt becme semioticdly freadab | eandointerpretable? In order to answer these
guestions, wehave to explain sometextual stetegies, inthe way they are explicaed by Eco

himself.

2.1.The Model Ready

In order to conceptualize a strategy, which would pertain to asemiotic comprehension of the
text (and the ext study), spedfi cdly referring to thenarration processas atool, Eco proposes

creating, and/or founding afimodelreader ¢in the way as explained in: (Eco, 1994)]. One
logicaly asks: why shoud such astrategy be necessay? After all, how dodifferent parts of

the mentioned concepts correlate for the am of obtaining a semiotic relevarce? As should be
understandable, answeringthesequestions requires elabarating some sciertific notions, as

explicaedby Eco himsf.

First, when narrating, authors nay use various edniques:ether speaking in thefirst or third
person simular, or using the present or past [in the sensethatcan be seem in: (Eco, 1994)).

Why should this beelevant dter all? Narrating in the gesent perfect tense, (as examined in

Eco), gives thereader the impession that aletermined event is durable and continuous.It
therefore also implies thecuriosity and the will of the reader to fireadd and i xeplored morein

a given artistic text. Semnd, seh duability will enable including fio t h tmelines of the
stay narrated, butas well will enable disclosingvarious forma agpeds of the text, which
shell render it a semioticdly treatable entity. In that senseof the wad, we usally ask first:

who is rarrating? The question returally entails atwofold compehension: one which skl

pertain to its denotative neaning and asecond ane, which stall pertain to its connotation. All
of this: but forwhat reason?

Rendering the &xt metaphaic or encodingit (if one pertains to €miotics fiproper 0 ) tasks
of the author, above al. As is evident, an artistic text of whichever kind (one should lere
consickr that eadh and every artistic genreis capable of narrating) would pesumalby use

11



A ascof spedo, fifragmen t s er-textualtinterventions, instad of purely denotative and
precise sentences. The aim is returaly, the aesthetic component, whih contains its
uniqueress forthe aim of a supposeddifficultyo in decoding its messges. After all, this is
oneof thesignificant tools to render a message artistic. This sort ofsemiotic understanding
for the puposeof comprehending the nethod aml/or the fiwayo of aris creation is widely
used in Eco 0 seoreticH provisions[such as can beseen in: (Eco, 1991c, 1994b, 1994)]. It
is from theaforementioned pnciples, wheh belongto thesemiotic mettod, thatfithe Modd!
reader and fithe Modd Authoro emerge. Rendering both notios sientifically useable and
applicable, as a matterof fact, meansorganizing atext semidicaly. Asis otherwise observed
by Eco (1984):

To organize a text, its author hasto rely upon a series of codesthat assign given contents to the
expressions he uses. To make his text communicative, the author hasto assume that the ensemble of
codeshe reliesupon is the same asthat shared by the possble reader(Eco, 1984:7).

Eco here explicdeswhat a fimo d edader represents. It means: esablishingafipossi bl e 0
reader, onthe part of theauthor, is a tool whiclassists at groper reading of what the author

intends to gsy. Not orly does this techniquefacilit ate reading, but it entails other procgesses

which we have described abowe, in the senseof narrating or creating the contents of thestory

narrated. It thusadvances the dchotomy between story and discouse. Thusthe codes 6 eory h

is competentfor thechain of meaning units which we obtainas aresult. Only in such specific

contexts, it gives achain of trgectory, deducible, acoording to their different meaning(s).

There are two issues tokeep in our minds hee: first theformal aspect of thetext, and gcond

the meaning itself, which othewise pertains to the tansfamation of difierent senantic units,

thus leing in compliance with Greimasian tleories.

Let us give some examples. In orer to und¥stand fithe role of the readero, as Eco also
expresses himdf, one has to diferentiate between two readers: thefimodéo one and the
i mpirico one. If, ontheonehand, afimo d eeldér is theonewho dhares the compeence of
the red autlor, then logically on the othe, an fiempiricd oneis onewho does not. Creating
and reading a work of art comprehensivdy, means co-participating in its aedion, with the
am of making it fireadabled, or as Barthes expresses himself fireaderlyo [see (Barthes,
1974)]. Thus, wecometo thefimo d eeldérés notion. Consequently, as has been clarified by
Eco himgf, this isan invention of therea authorof theartistic work.

2.1.2. TheModel Reackr: a real or an imaginary one

The key question towhich Eco implicitly answers consicers theissueof whether an author
imagines these kinds of ealers [at least, acording to:(Eco 1991a)], or theyredisticdly exist.
The question whih we attempt to espondto here is:from where does awork of art emerge?
Is it that theauthad sreation brings it to rdlity, or the proaess itself, in whth it has been
created, and/or thaught of? Moreover, is it truethat authors usdlly includefacts from their
realistic lives?What is it thatan au t h alrd $dihe work of art, besidesredlisticdly lived
events? Eco gives responseto swch guestionselsewhere [see (Eco, 1962,1994)] as well,
amongtherelated topicwhich wediscuss in thg@resent text.
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Onemorequestion havever which we have to advance now is thefollowing: is this sitwtion
not in compliarce with Eco 6wsell-known discaurse on the relation between reality and
fiction? Such acontext can beencounteed in Ecod sarrative artistic creaions, where there
are redisticdly filived 0 ituasions described (even in terms of documenting dtermined
historical periods of human existence), but as well, swch situations e given fictive
componentsaimed at well-establisted goad s i nwritthg. dh@ dialogue between Adon
andWilliam infiTheName oft h e [Rsees(Eco, 1980] is an inséince of this.

We emphaste the following: that such categories, as amatterof fact, contan their scientific
validity; they represent fads (either intended in their artistic sat of production or as
theaeticd entities) which, al in all, finaly contribute to asemiotic approah to literary
theory, among otherrelated fields.

In order to answer someof the above enigmas we shall quote Eco, who sys that aModel
Reader, has fito know everything, as his pover is encyclopaed i fthe mraphrasingis mine].
Therefore, we cite thefollowing:

Many texts make evident their Model Realers by implicitly presupposing apertis verbis a specific
encyclopaedic competence. (Ec01984:7)

What is theencydopediccompetence Eco talks aout? The same onewe have mentioned in
relation with thewholeness of theext, and/orin relation to theculture context one fas to
possess in thevent of aeding an artistic text. In this situation, sucltompetenced which
can beimagined by the red authad is that ofthe Model Realer, amed at atext Grsation,
as weadrealy emphasted. Becauseof such formatting and/or thecreation of a determined
text, thereal author reeds the Mo@ Reader. Thus, it can beconcluded thet this toolis an
invention, afiction of theoreticd importance which serves as atextual stetegy, with thesole
aim of rendering the text narative or, speaking more generally, rendering it a semiotic entity.

The Model Reader must comento existerce for the text creaion, because of the mentioned
compeence. Hereis what Eco has to siy:

To foreseethe proper Model Reader does tbmeanonly fihopingd that he/she exists, but it means
moving the text into the creaton mode. Not only thatatext relieson, but it contributesto producing a
competence (Eco19847)!

It is thered authorof the wak then who inagineshaving aModel Realer. Such aconclusion
rests on fim grourd, as it sevesthe ed authorfor creating a textual stetegy. The roleof the
Model Reaer theeefore is of twofold natue: first, it is owed for technical reasons forthe
creation of atextual stetegy, and ®mnd, it is owed to thecompeence of the reader. Only a
fAprofessioral,0 i.e. awell-prepared redistic reader is ableto aeate atextual stetegy out of
the Modd Realer in order to make himsdlf/hersdlf readable and/orfi ampeento.

1 A partof this citation is my own translation. The English version says: fiBut atthesametime (é ) text creakes
the competerce of itsModel Reader 7).
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2.2. Another kind of tedual strategy: TheModel Author

2.2.1. Opentexts

We haveto clarify thefollowing: there are open and closed exts. An open text is atext which
can berea and interpreted in cooperation with the eader, whereas aclosed text is such a
text that does not possedisat possibiliy. Although sich problems fave also been treasted by
Barthes as well (someof which have aready been mentioned), ouduty here is to explicae
the gradual procedure which krings us to the Model Author. éfe is Eco 6 xplicdion
concerning the opennessand closedress oftexts:

Nulla e piu aperto di un testo chiuso. Salvo che la sua apertura é effettodi iniziativa estema, un modo
di usareil testo,non di essrne dolcemente usati. (Eco, 1994:57-8)2

Or:

Nothing is more openthan a closed text. The difference lies in the factthat its openings have an
extemal initi ative, a way of using the text; but they are not sweety used[the tranglation is mine].

We hopeit is now clearer what a closed text is. Eco shows it to us in adlegorical way: if
there is not any external fador (and/or arealer) to open the ext, it will remain closed. What
does Eco mean by this?He asrts that thefinterven i nwgll@pen it, and/or theresence of
the red author through the Mod Reader. The Model Author, on theother fand, will be
cgpable of & and competent ford the arious dgressions, impligtions, all egorical references,
addition of anothertimeline ofnarration etc.: comporents which othe@wise contributeto the
openness of aext.

Here is what he defires as an open text:

( é Pecide(eccodove la tipologia dei tedi rischia di diventare un continuum di sfumature) sino a che
punto deve controllare la cooperazione del lettore, e dove essa va sucitata, dove va diretta, dove deve
tradormarsi in libera aventura imperativa. Dira /un fiore/, e per quanto sappia ( e voglia) che dalla
parola si levi il profumo di tutti i fiori assenti, sapra per certoche non si leverail bouquet di unliquore
benstagionato, allarghera e contrarrail gioccodellasemios ill imitatacome vuole. (Eco1994:58)

Hereis thesamein English:

(The realauthor)® Decides(here is the point where the text typology risks of beacoming a continuum of
tiny ornaments), to what an extent should he control the reader cooperation, where should it be a
direct control, where it should finish, and where should it transform into animperative adventure. He
will say /a flower/, if he wants to know (and he wishes to know) that from the word the aroma of all
absent flowers will come, he will be naturall y sure that it will not be the bouquet of a good liquor, thus
he will enlarge the game of unlimited semiosis the way he wishes. [the trandlation is mine].

An open text is theonewhich is ogn  t oressivelintegventions. @he rel authordeddes
whetherthe emporality (or better expressed: theitelines ofnarrativityd sxplicitness) in the
work will be of one dimension, or muitdimensional. Onelogically asks hen: what if another

2 | have usel the Italian original here, as Ec o fiasslations have been updaed with new information.
Therefore, | corsidered thatthe original sourcewould originally trarsmit Ec 0 iessage.
3 My note(in bradkets). Dueto trarslational equivaleng.
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text is embedad into theman text? The conclusion is thet it is the author (i.e. thereal
author) who desides about such natters. The author cannot befideux es machina, (cannot
resolve ditermined events by God® participation). Or, in other words, theauthor cannot
express full peciseressof events desribed oroccurring in thestay as rarrated. It is for such
reasons tlat thework createdrenders itself uniqueor, in other words,artistic.

3. Conclusion

Everything that is found out fom this preciseress and exadnesscan, according to Eco 0 s
explaretion, find itslf in the frames of the funlimited process of semi o s(natsirdly,
referring to Peirce above all) [see(Hartshane Charles & Paul, 196Q]; consquently, one
operates with swch issies in thefield of interpretation. Such a confirmationleads us to the
hypothesis tht theauthor can imagine many readers in suth acontext (afact which, again, is

in acloserelation with thetechnique ofmanaging the way of writing), soas to contibuteto
the forma contents of he/herwork. | consicer that both £rms in question (sts of realers
and authorsas a strategy, as well as the process ofinterpretation) are inter-related and result

in a mutual pocess of miosis.

Onemight rightfully ask: why does Eco mentioninterpretation? The answer is,that kecaise
of thefact that within frames ofarts, authors, inaddition to usingstylistic fifigures @nd/or

otherconnotationareferences in thesemiotic senseof theword (which represent a esult of a
semantic aduction emerging from encoding and decoding processe$, wish puposly to

delay thedisclosingof the tue meaning of thetext and/orof their creations. Their am is, as a
matterof fact, to diaw our atention to anotkr sat of comprehensiveress,which might seem

to readers difficult to decae: thefi migma 0 ,fiseccetr Of their artistic messa@. Even in the
metphoric senseof the wad, it is thetask ofthefi h o recband respededo Realer (in the

sensethat Eco wishes to express himself: ot h e & Reader0) to find out thetruth, the
authorés secet: which is of asemiotic nature.

An open text, as wehave attempted to show, isonewhich alows interpretation. Theterm, in
turn, being of a philosophcd provenance, mekes a semiotician beli eve thatthere can bemore
than oneinterpretation. Thisassetion obviousy makes semiotic suppositions conegl on
the onehand, but on theothe, it renders semantic outcones visible.It means thet it assets
theinterpretative nature of ®miotics, as well as its omnipesence in almostall life spleres.
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Abstract

This paper sought to investigate the variousha@ms and attitudes of primary school English
teachers and pupils regarding the usage of audio visual aids such as technology based audio
visual aids, posters, pictures, flash cardsilia, wordwalls, photos, illustrations and other
supplementary aids in EFL classrosm@nd their effect®n teaching and learning English in
primary education. In order to investigate their opinions about the effects of audio visuals in
teaching and learing English two research methods were used, quantitative and qualitative
research methodsthat is two questionnaires were prepared and handed to teachers and
pupils Interviews with the English teachers were condycisdwell The aim of the research
was to explore what audio visuals are mostnmolity used by the English teachers and how
frequently they use audio visuals in their lessasswell as their omions about the effects of
audi o vi s ubnglish language acquisitios. @he researchswconductedt Hasan
Prishtina Primary Schoah the Municipality of Cair, Skopje, Republic of Mcedonia.

Keywords: Audio visual aids, teaching and learning English, foreign language acquisition,
primary education, views, perceptions

1. Introduction

The integration of audigisual aids in teaching English as a foreign language is a very

i mportant process t hat strives t o I mprove
acquisition. During this process it is the teacher who plays the most impateisrthey are

the ones who choose the kind of audisual aids in their teaching practices and the way that
they think is the best to use them to achieve better results in learning outcomes of their pupils.
The whole process haaviouaand leamipgas i consequemae.pUsihgs 6
audiovisual aids in English classes aims at improving the quality of teaching and learning
English and make thk&arning process more interegt and more attractive for the pupils.
Furthermore, it motivates ¢im to participate in the class activities either by interacting with
other pupils or with the teacher. Althouth, the various learning styles of the pupils as well play
an important role in this context.

In their every day teaching of English as a foreignguage English teachers strive to use
various tools and materials to create a better learning environment for their pupils, whose
interests in learning English might by different. Moreover, they strive to create authentic
learning environment in the classm taking into the consideration the fact that English in
Macedonia is used as a foreign language and students do not encounter the language outside the
classroom, as well as there are rare situations when pupils can communicate in English.
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Therefore, imorder for them to achieve the learning outcome of their pupils they have to choose
the audio visuals in a very careful manner so that all of their pupils can find them beneficial and
learn through them the target language, in this case English. Amongioadsthat are used in

the teaching practices of English as a foreign language -aiglial aids tend to occupy an
important spot in the English language profession and practices and therefore they play a very
important role in teaching English especiatlyyoung learners.

Il n this context, this paper aims to provide
opinions about the role of audiasual aids in teaching English and their effectivenss in English
language acquisition. Mostly, it aims to exame t he pupi |l s6 and teacl

using visual aids in learning English as a foreign language and to what extent can help the
teaching process at Hasan Prishtina Primary School in Skopje, Macedonia.

2. Methodology

The principal aim of this papexas to scrutinize theziews and perceptions of tHenglish

teachers and their pupils about the usage of visuals in English langaabeg and learning
practicesat Hasan Prishtina Primary School in Skopjegceldonia. Morever, it investigate

the teaching practices of theo out of fourEnglish teachers at the selected school and the
efforts of the teachers to provide as qualitative classes as possible byaudiog/isual aids

and other supplementary materials to ntkeir pupis 6 f or ei gn | anguage nee

This research is, therefore, going to documentrtiportant role of audio visual aids in teaching
English as a foreign langugae in primary education, in particular at Hasan Prishtina Primary
School in Skopje, Macedonia

This research paper in particular tries to find albut the views and perceptions that English
teachers in primary education and their pupils about the usage of audio visual aids in EFL
classroom and its importance in English language acquisition gtisBrlanguage elsses at
Hasan Prishtina Primary School

Taking into account all the aspects of this research it falls under both quantitative and
gualitative research. A quantitative research method was applied because strustired

guestions wheréhe answer optionwere prearranged and a significant number of respondents
wereinvolved to discoverth&Engl i sh teachersd and their pupi
the usage of audio visual aids in EFL clasae$lasan Prishtina Primary School in 8}
Macedonia.

On the other hand, after giving information, a qualitative research method provided more
opportunities for inquiry. The qualitative research method has supplemented this research
through class observations and interviewslit did notconf ne t he respondent s
set of predetermined responses.

The data aboutthei ews and perceptions of English tea
using audio visual aids in ERtlasses at Hasan Prishtina primary schasiecollected through

several instruments such as Questionnaires, Interviews and Classroom Observations at the
school. Two teachers out of four teaching at Hasan Prishtina Primary School and their pupils
from 6", 7" 8" 9" grades (school classes) from the selected school participated in this
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research. Moreover, 96 students from 4 groups (one from each grade (school class) participated
in this research. Interviews with the two teachers who teach English at the selectédvechoo

used as data collection instruments. The dageeanalyzed quantitatively and qualitatively to
answer the research questions of this research paper.

A crosssectional observational study was conducted with prior permission and approval from
the Director of the school and tio respective English teachers

One set of interview question8 Questions) was prepared to interview 2 teachers who taught
English the 6tFOth grade pupils at the selected school. The aim was to obtain more detailed
information about the views and perceptions with regard to using audio visual aids in EFL
classestthe selected school.

Two self administered questionnaires (teacher and pupil) were distributed to the two teachers
and their pupils accordingly.

The teachequestionnaire was distributed to two out of four teachers who teach English at
Hasan Prishtina Primary School after obtaining their informed consent.

One pupil questionnaingas prepared and distributed to 96 students of 6th, 7th, 8th, 9th grades
(school tasses) aged 114 years old pupils in the respectigedes gchool classgsampling

after obtaining their informed consent. They were asked to complete the questionnaire
anonymously. Participation was voluntarily. The pupils were asked not to revieal&imes or

any personal information so that they could answer freely without any inflUeasponses

were taken from the pupils present in the English classes. Those who were absent or refused to
answer were excluded from the study. The 96 pupils whol=ied the questionnaire became

the participants in this research.

The pupil questionnaire consstof eighteen18) questions designed in two parts:

1) The first part contained 4 questions related to information regarding schooling, grades
and courses takesutside school.

2) The second part containet¥ questions related to their views and perceptions to
teaching and learning practices in EFL classroom at Hasan Prishtina Primary School
based on Likertoés scale of gr adee/istgongys St r
disagree.

The participants were encouraged to provide their independent and unbiased opinion without
revealing their identity in the questionnaire by putting atiekt to their chosen answer

The teacher questionnaire consgsof twentytwo questions Z2) questions designed in two
parts.

1) The first partcontainedseven (7) questions related to information regarding Teacher
Teaching Experience.

2) The second part containéitteen (15) questions related to tlveews and attitudes of the
teachersregarding the usage of audio visual adis in their English classes at Hasan
Prishtina Primary School.
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The answer s wer e measur ed based on Likertos
Neutral/ Disagree/ Strongly Disagree.

Thetwo English teacheraere excouraged to provide their independent and unbiased opinion
without revealing their identity in the questionnaire by putting a tick next to the choice.

Four (4) class observations were conducted to collect additional information that would help in
more preise results from the research as well as to obtain atepth understanding of

t e a c teachingpdactices with regard to using audio visual aids in their English classes and
their effects in pupilsd English | anguage ac

Observations were condied in different classeéth, 7th, 8th, 9th grades (school classdst
IS one observation in each grade

Two Englishteachers who teadh thoseschoolclasses were observed with their prior consent.

The Interview with the teachers was conducted waithaim to obtain an tdepth understanding
of t e weackingprastibes with regard to using audio visual aids in their classes.

Teachers were asked eight (8) interview questions related to their experience iaugsong
visual aids in their teachingnd their opinion about the effect thatidio visual aids have on
S t u d ieteréststdlearn English as well as their learning outcome.

Research questions:

A What are the views and perceptions of both the teachers and the pupisaat H
Prishtina PrimarySchool regarding the usage of audisual aids in teaching and
learning English as a Foreign Language?

A Do the English teachers use autlisual aids in teaching English to primary school
pupils and to what extent?
A What kind audio visual aids are used hg English teachers to teach 6th, 7th, 8th, 9th

grade primary school pupils and where they get them?

3. Literature review

Audio-visual aids provide a learning environment in class which corresponds to real life
contexts, that is authentic situations dlassroom by exposing pupils to real life language
context. It provides both the teachers and pupils with various opportunities to practice English
as if they were in English speaking countries. There are many benefits that the usage of audio
visual aids bng to the learning environment such as it makes the teaching process more
effective and interesting as it increases the participation of the pupils in the teaching and
learning process by solving some certain language barrier problems as they prowrdésacc
visual image and facilitites communication among pup@fiacko, 1981 in Shabiralyani

2015). Moreover, it increases the interaction of pupils with the other pupils and with their
teachers and it makes the communication lively and interestihg.aim of using audio visual
aids in teaching English is to enhance Engl:i

! Teacher interview, teacher questionnaire, and classroom observations Anexxes 2,3,4
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more effective and easier way so that the teaching English is more comprehensible and pupils
learn English bettet The audio visuatools make ideas more concrete to the pupils (Jain and
Billaiya, 2017) . Furthermore, it encour ages
creative power (Malik & Pandith, 2011, in Gonzakera & Hornero Corisco, 201&ishore

(2003 in Shabiralyai, 2 0 The)use ofdvisual aids in teachimgd learning process has
multifarious value8 @Mohanty, 2001in Shabiralyani 2015. In addition, according to Singh
(2007) and Jain and Billiya (2017) it makes the learning permanent and meaningful as pupil
learn fast and memorize better as well as it breaks the monotony of the formal type of teaching
and makes learning more natural and easy. It serves the time of the teacher in teaching his or
her lesson as well as it makes learning process more soliduaable. Teaching aids help the
students to form direct bond between words and object what the teacher is teaching (Singh,
2007, Jain and Billaiya, 2017).

Uses of audiev i s u a | aids induces pupilsdé discussion
pupils moti vation since audio visual tool s inct
their real experience compared to the traditional classroom (Akram, 2012). According to
JoomlArt.com, 2015 in Gonzaldzera & Hornero Corisco (2016) audio visual aiuslp in

reducing verbalism and they give clear concepts and thus help to bring accuracy in learning as
well as provide different tools in the hands of the teacher to create an attractive and interesting
classroom. Moreover, they create clear images whaimidual see, hear, touch, taste and smell

as human experiences are direct, concrete and more or less permanent. Learning through the
senses becomes the most natural and consequently the easiest (Géexzal&z Hornero

Corisco, 2016, Jain and BillaiyaQ27).

On the other hand, there are certain challenges and disadvantages that can have a negative
impact on English language teaching and learning process. According to Awasthi (2014) in
GonzalezVera & Hornero Corisco (2016) using audio visual aids camdsful for making

learning easy, effective and permanent, however there are certain problems that hinder their

usage such as teachersod inability to use au
visuals to promote learning and teaching of Englh . In addition, | ack of
learn new ideas of teaching as well as their hesitation to bring innovations in their teaching

especially with regard to using new advance

hurdles, that is lackf funds in providing the costly technologically advanced audio visual aids

in teaching and learning process in primary education is another problem. Another drawback is
that audio visual aids are time consuming in preparation; it takes time to producen o wn
video or slides. Films may be difficult to obtain, creating a PowerPoint presentation can also be
time consuming (Park, 1999 in Gonzakera & Hornero Corisco (2016).

0The judicious use of teaching aiidite pugpose uses
they | ose their significance and purposed (J
possible to convince the teacher that teaching with words alone is quite tedious, wasteful and
ineffectived (Jooml Aera & Homeng Cor’sc X2016). Accoi@ingnte §1 e z
Pilar Gonzalea/era and Ana Hornero Corisco (2016) teachers should be provided with
necessary trainig in order for them to overcome the obstacles to effectively use audio visual

2 1bid
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aids. The audio visual aids provide infation that contribute to the full understanding of the
message. Working with audiovisual texts also allow pupils to see the target language (Pilar
GonzalezVera and Ana Hornero Corisco, 2016),

Furthermore, according to Harmer (2007) integrating audioaliaids into an English class
brings the reality directly through exposur e
equipment are (Audio cassettes/ tape recorder, Radio, Music/ songs and others). According to
Har mer (2007) i T e dals bretaps, CM ar dardadiskdwhen theyawarg their
students to practice I|istening skillo. Thi s
Prishtina Primary School who used a CD Player for listening skills activities in 3class.
Moreover, the two t&chers and most of their students liked the usage of audio visuals in
English classes and they considered them very important in the English language acquisition
process. According to Harmer (2007) there are some advantages and disadvantages of audio
visuals when used in English classes. The advantages are:

1. Pupils hear native speakers on CDs who use a variety of voices apart from their
teachersd voices.
2. Pupils meet various characters talking in English, the target language of the pupils
Whereas thdisadvantages are:

1. The audibility of recorded material might be a problem. Not all pupils can hear the same
in the classroom and that can cause problems in learning.

6Studies have shown that there is sigisualf i can
materi al i n teaching and |l earningdé (Jain and
teachers believe that the use of audio visual aids create enjoyable learning environment in the
classroom because of sounds, light and colors thatlsteamt e st udent 6s i nter es
aids allow the students to comprehend better because they are able to see and hear what is
exactly going on in the given situations and activities in dldsesearch of Cuban (2004
Shabiralyaniet al, 201% indicated the psychology @fudiovisual aids as under, 1% of what is

learned is from the sense tafste,1.5% of what is learned is from the senseooich 3.5% of

what is learned is from the logic siell 11% of what is educated is from the logichefaring

and 83% of what is learned is from the senssigtit Also people generally remember, 10% of

what theyread 20% of what theyear 30% of what thepee 50% of what theyrearandsee

70% of what theysayand 90% of what thegayas theydo a thing. So there is no doubt that
technical devices have greater impact and dynamic informative sySteaibiralyaniet al,
2015).This assistance generates creative thinking skill and encourages the students not to just
learn by listening and writing but tiadind their own initiatives to express their understanding.

The implementation of visual aids is less time consuming and teachers have more sufficient
time to create enjoyable teaching aids and conduct effective teaching (Jain and Billaiya, 2017).

Some reearchers found using visuals, in particular posters for creative tasks in EFL have
resulted in high level of motivation and confidence and it has contributed to bring pleasantness

3 Classroonobservations, Annex 4
4 Teacher interview and questionnaire, and pupil questionnaire

5 Teacher interview and teacher guestionnaire and pupil questionnaire
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in the learning environment (Stone et al; 1998 a; 1998b in Zerin & AfriankKR013). They

have also found that by hanging some beautiful pictures teachers can easily bring visual interest
in the classrooms which is very important to create effective learning environment (Hubenthal
and OO0Brien, 2009 i n VBwlraidshaveito bk fused ima nkahnarrthat 2 0 1
pupils can benefit. In this context, they have toviséble to the whole classo that every pupil

can seeAll pictures, posterandotherillustration must be largenoughto be seen easily by

the pupilsfarthest from the aids.  Wdaehars useotoursthey should ensurelear contrast

and clear visibility. The efficacy of aids can be enhanced by proper sequencing to build on
former knowledge(Shabiralyani 2015). Furthermore, as regards the audio aidsish#te
integration of technology into the classrooetarding to Ranasinghe and Leisher (2000)
Shabiralyani2015) 6idtegrating technology into the classroom begins when a teacher prepare
lessons that use technology in meaningful and relevant Wagbknological aids should support

the curriculum rather than dominate it. Ranasinghe and Leisher say that technology should
assist the teacher in creating a collaborative learning environment. Ko¢ (2005) says that the
integration of technology into currittm means using it as a tool to teach academic subjects
and to promote highesrder thinking skills of the students. Developments in technology gave
scope for innovative practices in the classrapi@habiralyani2015)

According to Harmer (2003) every il has his or her own learning style, some learn by
reading, some learn by observing and noticing things, some learn better while listening and
some are kinesthetic learners. Poster making tasks incorporate all of these learning styles
automatically ashey do it in group having different pupils within the groups hence it makes

t he whole process enjoyable. &é6This theory im
effective activity for ESL classroom that requires synthesizing the informatitecteml and

analyzed, collaborating the task amongst the group members, and presenting it in front of the
audience with confidenced(Zerin & Afrin Khan

However, according to Zerin&Afrin Khan 2013 there are contradictory opinions about the
effectivenss of visual aids in particular posters as well. Dockrell, Braisby, and Best (2007:
Cited in Cetin and Flamand, 2013) come up with the opinion that vocabulary learning cannot be
very effective through the exposure of these visual mediums. (Zerin & AfamK2013). They

also doubt about the real pedagogical effects of posters unless teachers draw attention to these
visual impacts.

To summarizeaudio visual aids have become an inevitable part of teaching and learning in

English classrooms. They play arsig f i cance rol e in pupilsd Enc
well as in facilitating this process of acquisition. Teaching and learning through audio visuals is
in a way suited to all kinds of pupil sdé | e

teachirg and learning much easier and comphrehensible for all pupilserms of their
effectivenessin all the observed class#ds researcher could observe ttreaudio visual aids

that were used by the two English teachers helped in integrating most péiie in the
teaching and learning process, that is theluced most of theupils to participate in the
activities® Moreover, both English teachers shared similar views and percpetions about the
usage of audio visual aids and their effectivness ashimg and learning English to primary

6 Classroom observations, Annex 4
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school pupils. They claimed that audio visual aids are important in teaching English because
they help students see, listen, and repeat words or sentences and thus learn and enrich their
vocabulary quickly as well dearn and improve pronunciation, as well as that audio visual aids

are important in education system since they facilitate the teaching process to make it easier and
interesting for the pupils. As they’ say 006Ch

4. Data collection and analysis

Data was collected through observations, interviews and questinnaires, which were carried out
over two to three weeks at Hasan Prishtina Primary School. Every activity was carefully and in
details planned and agreed with tehool Director and the two Elngh teachers at the school

so thatEnglish clas®bservationsteacheinterviews andeacher and pupduestionnaires were
carried oueffectively and on time.

Four highly structured and semi strauctuctgksobservation sessions were conducted, one per

each gradethat is one class of each grade 8", 8" 9" was observedObservation notes of

both highly structured and semi structured observations provided descriptive data about the
English language teaching practices with regard to using vismaleaching English as a
foreign | anguage and their effects in pupil
provide data about the English teacheros te
about the importance of visuals in teaching E&igto pupils in primary education.

Interviews followed a senstructured format that provided a conversational tone, however the
interviews were focused on the research questions and some specific questions from the teacher
interviews that were provided iwriting. One set of interview question8 (uestions) was
prepared to interview 2 teachers who taught English th®tbtlyrade pupils. The aim was to

obtain more detailed information aboutithdews and perceptions with regard to using visuals

in ther daily teaching practices and the ef fe
acquisition in English classestasan Prishtina Primary SchanlSkopje, Macedonia.

Two self administered Questionnaires (teacher and pupil) were distributed to the gliah En
teachers whaaughtEnglish to6" ,7*",8" and 9th grade pupilsind their pupils in their groups
accordingly, t hat was prepaied an distribued ® 96 studemts"gf 6 r e 6 0
7" 8" 9" grade, aged 114 years old pupils in the respective school classes (grades) sampling
after obtaining their informed consent. They were asked to complete the questionnaire
anonymously. Participation was voluntarily. Thepps were asked not to reveal theames or

any personal information so that they could answer freely without any influResponses

were taken from th@upils present in the English classasHasan Prishtina Primary School

Those who were absent or refused to participate were excfuaia the studyThe 96 pupils

who completed the questionnaire became the participants in the current study.

The O006Pupi |l Qu edoteiglieenild guestianddesigoed & twe parts:

1. First part contained 4 questions related to informategarding schooling, grades
and courses taken outside school.

7 Ibid
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2. Second part containel¥ questions related to their views and perceptainsut the
usage of audio visual aids t@aching and learningnglish in their English classet a
the selectedchool bsa ed on Li kertds scale of gr ad
Neutral/ Disagree/ Strongly disagree.

The ppils were encouraged to provide their independent and unbiased opinion without
revealing their identity in the questionnaire by putting a tick next tatibee.

The 606Teacher Qu e swentywo quastionefd) questians desigeed & two f
parts.

1. First part composed of seven (7) questions related to information regarding Teacher
Teaching Experience.

2. Second part containefifteen (15) questons related to the eacher sé6 Vvi ew
perceptions with regard to using audio visual aids in teaching English as a foreign
language to pupils in primary educati@nHasan Prishtina Primary School.

The answers were measur ed nbasStrdnglyoagreelAgréee r t 0 S
Neutral/ Disagree/ Strongly disagree. Tiwe English teachersvere encouraged to provide

their independent and unbiased opinion without revealing their identity in the questionnaire by
putting a tick next to the choice.

Four (4) class observations were conducted to collect additional information that would help in
obtaining more precise results from the research as well as to obtahd@ptiinunderstanding

about the usage of audio visual aids in teaching and learnmqd Ens h and t hei r ef f
English language acquisitiom English classs at the selected scho@®bservations were
conducted in different English classes 8f 8", 8", 9" grades. Two teachers who have been
teaching English at the School weteserved with their prior consent.

4.1 Resultsfrom Teacher Questionnaire

The teacher questionnaire was composed of questionswieat e r el ated t o t
experience and the activities related to their teaching practices, especially activities|tio

visuals as tools for teaching English to primary school pupiis.interpretations of the answers

that the two teachers provided will be done both for individual answer and for the group of
answers from the questionnaire.

Part 117 TeacherTeaching Experience

1. How many years have you been teachitigglish as a foreign language in primary
educatior?

T17 14 years
T271 10 years
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2. Have you taught English dsreign language before you started your work as a teacher
in the primaPyisthomnladddHSKDOP] €.

T1- No
T2- No

3. What levet according to CEFave you taughuntil you started work at Hasan
Prishtina P? Pleaser specifg thé mnumbed d years for €aEfrR for

languagesevel.

T Aléeéeé. .year s.
1T A2ééééé.year s.
1 Bléeéeé.é .years.

T B2ééééé.year s.
1 C1é é é é ...years.

1T C2ééeééé.year s.
4. What grades do you teach at Hasan Prishtina Primary School?
T171 7th and 8th
T2 6th, 7th, 8th, 9th

5. Do you regularly attend professional development workshops? What kind of
workshops and training® not why?

T171 | attend professional development workshops every time our school is
invited.
T2 1 Any time when we are invited to attend any seminar or workshops we
respond positively.

6. Who organizes the workshops?
T171 The latest workshop was organizethy SEE University.
T271 No answer

7. Do you have any support from the school to attend seminars, trainings and workshops?
How many times per year are you allowed to attend them?

T171 Yes, we are allowed to attend seminars, trainings, and workshops
whenever hey are organized but we do not have any financial support
from the school.
T27 No answer

The answers from the first part of the Teacher Questionnaire reveal that both teachers are very

well trained as they are both experienced teachers in teachingrEimghbsmary school pupils

and that they continuously attend professional development trainings. Unfortunately, the school
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does not allocate any financial means for professional development. However, the school
Director induces them to attend any workshopeminars and trainings that are organized by
other institutions and/ or universities in Macedonia that invite them. Moreover, the school
Director supports them by releasing them from their teaching duties to attend the professional
development trainings

Part2-Teacherso6é6 and pupilsbé views and percepti
in teaching English inprimary school

1. Teaching with audiovisuals is more effective in language acquisition.
T2___ Strongly agree- T2
T1  Agree- T1

Ascanle seen from the answers to the first ques:
guestion (please see below) both teachers agree that is think that audio visuals play an important
role in English language acquisition.

2. We lack aids in school thereot rarely use audievisual aids in class.
T1  Agreel T1
T2 _ Neutral- T2

The answers to the second question reveal that the school lacks audio visuals and therefore the
teachers can not use audio visuals in their classes frequently which i@alsorticape taking

into consideration the above answer in which both teachers claim that classes with audio visuals
are more attractive to pupils and therefore more effective. Lacking audio visuals can have a
negative i mpact o n gehaequisgianpthat is léarniBgraytcome of thé a n g
pupils.

3. Pupils enjoy classes when there are awibaals in the classroom.
T1l _ Strongly agree
T2 Agree

4. Pupils learn more when audiaisuals are used in class.
T1,T2___ Agree

Answers to the thiréind the fourth question reveal that teachers consider that pupils enjoy and
learn more when they use audio visuals in English classes.

5. It is not that important to use visual aids in class to teach effectively therefore | rarely
use them.

T2 __ Disagree
T1 __ Strongly Disagree

6. Which audio-visual aids do you use in class? And where do you get them? Please list
them below:
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T171 luse the CD player and the LCD projector provided by our school and
posters prepared by students or by myself.

T2 1 White or black board; projector slides, paper handouts, Flip chart, Video
(DVD or VHS), Audio Cassette or CDs

Answers to the sixth question reveal the kind of audio visuals that the teachers use in their
teaching practices at Hasan Prishtina primary school. The list shod, however it would be
recommendable that the school provides more advanced technology in English classes like
Interactive Boards and OHPs.

7. Are the audievisual aids important in teaching English? Why yes/ no?

T1 - Yes, they are. Audio visual aids @ important in teaching English because they help
students see, listen, and repeat words or sentences and thus learn and enrich their
vocabulary quickly as well as learn and improve pronunciation.

T2 1 Yes, they are important in education system. They hglin encouraging teaching
process make it easier and interesting. Children learn best by observing and hearing.

Answers to the seventh question confirm what was said above about the importance of visuals
for the teaching process and aims.

8. How oftern do yowse audievisual aids in class?
T171 | often use CD player and posters, but rarely the LCD projector because
there are only two projectors in the whole school.
T2 - Very often, especially | use audio visual aid in listening and speaking

activities.

9. Are all visuals that you use effective? If not, all please list some that have proved not to
be effective with your pupils.

T17 In my opinion all visuals that | use with my students are effective.
T21 All visuals are effective considering that each audio sual aid varies so it
is important to know how to use them in the right way.
10.When | use videos pupils grasp the learning points much quicker.
T1  Strongly agree
T2  Agree

The answers to the eighth, nineth and tenth question fully correspond togh® e ar c h e r ¢
observation data since during observations of classes the research observed that both teachers
used at | east two audio visuals in their cl a

11.Visual aids are my primary tools in teaching Englisprimmary school pupils.

T2 __ Strongly agree ____ Agree
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T1 _ Neutral

Answers to the eleventh question show that one of the teachers has reserves with regard to the
guestion related to visual aids being the primary tools in teaching English to primagt sch

pupils which corresponds to the above answers in which teachers claim that they do not use
audio visuals so frequently as school | acks
support this claim that audio visual aids are not their tea@henrs r i mar y t ool in te

12.Visual aids help in motivation of students to learn the language.
T1, T2 ___ Strongly agree

Answers to the twelfth question supports the other answers in which teachers claim that the
audio visuals play an important ralen t he teaching process and
motivation to participate in the activities.

13.Using visual aids in class help pupils learn more words in a short time.
T1, T2 __ Strongly agree

14.Using visuals help students in speaking.
T1, T2 __ Stongly agree

Answers to the thirteenth and fourteenth question show that teachers believe that pupils learn
more when audio visuals are used in English classes, as well as increases their confidence to
speak in class.

The answerghat the teachers providegenerally fully match with each other, except in two
casesquestion 2 and question Mhich the first teacher had ticked the Neutral choice versus

the second teacher who had ticked the agree choice. The teacher who had ticked Neutral choice
in fact signals that theschool lacks audio visuals and therefore the teachers do not use audio
visuals regularly, which in their opinion affects the teaching prodsseover, the observation

of the classesonfirmedthis claim.®

To sum upthe English teachers at Hasan Prishtina Primary Sgh@dér using audio visuals in

their teaching practices regularly, however due to the lack of audio visuals they can not use
them regularly as their primary tools in their teaching. Moreover, not havied &éxdio visual

aids in classrooms is another problem since the teachers have to carry the tools from one
classroom to another. Therefore, fixed audio visuals in classrooms would be a solution that is
would induce teachers to use audio visuals in evergsclay which classes would be more
interesting and more attractive for the pupils.

8 Classroom bservations, Annex 4
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4.2 Resultsfrom the Pupil Questionnaire

As noted above the pupil questionnaire consisted of eighteen (18) questions designed in two
parts: 1) First part was composedmbrmation regarding schooling and courses taken outside
school, and 2) Second part contained questions related to the preferences and opinions for use
of audio visual aids in lecture delivery, in which views and perceptions of pupils were
measured, basedn Li kert s scale of grading as Str
Strongly disagree. Theupils were encouraged to provide their independent and unbiased
opinion without revealing their identity in the questionnaire by putting a tick next to dheech

The pupil questionnairas shown above was prepared and distributé® foupils of6th, 7th,
8th, 9th grade,aged 11-14 vears old pupils in the respective grade classsmmpling after
obtaining their informed consent. Their views and perceptions#ieeted through the answers
to the questions from the questionnaire shown below.

The first statement aimed to obtain direct information from the pupils regarding the effects of

the audio visual aidsi n t hei r l earning. The pupilsd an:
recognize the positive role afidiovisuals in their learning of English. The below given graphs

also show that there is a considerable number of pupils who have ticked the neutralaanswe

well as there are few pupils who have ticked the answer disagree or strongly disagree. This
indicates that there are pupils who cannot benefit fromkihé of audiovisuals that the

teachers use iknglishclasgs. Moreover, the teachers should seekys to utilize the chosen

visuals in the best way possiplso that they could involve all pupils in class activities
Furthermore, taking i nto consideration t ea
guestionnaire where they claim that they do notaugbovisuals frequently due to the fact that

they lackaudiovisuals we can also conclude that the neutral and negative answers might imply
that they do not see mamaudio visuals used in English classes therefore they consider that
thoseaudiovisuals usd are not enough for them toheevetheir learning goalsFurthermore,

they might not be involved actively with the audio visuals at disposal to the teachers therefore
they do not recognize the positive effects of the audio visuals.

1. Ilearn better if visuals are 1. |learn better if visuals are
used in classG-8 used in classG-7
20 5
4 m Grade 5
15
3 m Grade 4
10 ]
m Seriesl || 2 - Grade 3
5 1 5 m Grade 2
0 0 Grade 1
SA A N D SD SA° A N D SD




1. Ilearn better if visuals are 1. Ilearn better if visuals are
used in classG-8 used in classG-9
6 15
m Grade 5
4 10
m Grade 4 Series]
2 | 5 L BN eries
Grade 3
SA A N D sp |TGrade2 SA A N D SD
The second att e me n't tries to reveal pupil sbé views
English language teaching and learning, that is to investigate their opinion about the
effectiveness of using posters in Engbish ¢

activities as well as in their active involvement in word recognition and word acquisition. As
can be seen in the graphs below the answers of the pupils are divided. Although, the majority of
pupils have ticked strongly agree and agree options the nuwhlteose who disagree or are
neutral is large. Taking into consideration the data from the observations of classes which show
that there were no posters on the walls during the observations and that the teachers did not use
any posters in their observesssonghese answers are reasonablewever, there was a reason
behind the fact that the two teachers opted not to use posters or wordwalls in their classes. The
reason washat the classrooms that the English teachers used for teaching English wdrg used

all school subject teachers and therefore they do not stick any postemdwallson those

walls of the classrooms that were shared with other teachers. Nevertheless, it would be
recommendable that the teachers use posters in their teaching prsintegsosters are a good

mnemonic met hod as wel |l as one of t he® best m
2. |learn words better if | see 2. |learn words better if | see
them on posters stuck on wall. them on posters stuck on wall.
15 G-7
10 3 m Grade 5
m Seriesl
S m Grade 4
0 0 Grade 3
SA A N D SD SA A N D SD rade

° The Foundations of Word Recognition, Vocabulary, and Fluency Chapter Two I. Improving Word Recognition II. Building Viptihbula
Fluency: The Bridge from Decoding to Comprehension, pt&9//teachingasleadership.org/sites/default/files/Related
Readings/SL_Ch2_2011.pdf
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2. llearn words better if | see 2. | learn words better if | see
them on posters stuck on wallG-8 them on posters stuck on wall.
6 G9
m Grade 5
4 20
m Grade 4 0
1
2 Grade 3 Seriesl
0 Grade 2 0
SA A N D sp |wbrade SA A N D SD
The statements 3, 4 and 6 from the pupil 0s

memorizing words by seeing the woms pictures (pictures can be put on flashcards, handouts,
pictures from LCD projector etc), words for realia or objects that teachers can find in their
surrounding as well as objects that they bring with them in class or words on charts and maps.
As can beseen in the graphs 3, 4 and 6 the majority of pupils have answered with strongly
agree and agree, especially grade six pupils, although the number of those pupils that have some
reserves or have answered with disagree is not so small and they beloagippéh grades.

This may indicate that there are pupils who prefer other mnemonic methods or that the pupils
have not benefited much from the activities that have involved pictures and realia in
memorization of wordsor they are not used so frequently.

3. I remember words better if they are
shown to me with pictures. G6

3.

| remember words better if they are
shown to me with picturesG-7

m Grade 1

SA A N D SD

10 6 m Grade 5
4 m Grade 4
5 I I m Seriesl 2 Grade 3
0 e 0 M Grade 2
SA A N D SD SA A N D SD mGrade 1
3. I remember words better if they are shown 3. I remember words better if they are
to me with pictures. G-8 shown to me with picturesG-9
6 m Grade 5 10
4 u Grade 4
2 :tl;lj Grade 3 ST B Seriesl
0 I m Grade 2 0

SD
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4. Seeing the objects helps me memorize the 4. Seeing the objects helps me
words for the objects. G memorize the words for the objectsG-7
20 6
15 m Grade 5
4 u Grade 4
10
M Seriesl 2 m Grade 3
5 . m Grade 2
0 f— 0 m Grade 1
SA A N D SD SA A N D SD
4. Seeing the objects helps me memorize the 4. Seeing the objects helps me
words for the objects.G-8 memorize the words for the objectsG-9
6 15
m Grade 5
4 m Grade 4 10
2 m Grade 3 5 m Seriesl
H Grade 2
0 II m Grade 1 0
SA A N D SD SA A N D SD
6. |learn better when | see the words on 6. | learn better when | see the words
charts and maps. & on charts and mapsG-7
10 5
8 4 m Grade 5
6 3 ® Grade 4
4 = Series1 || 2 = Grade 3
2 I 1 u Grade 2
0 || 0 m Grade 1
SA A N D SD SA A N D SD
6. |learn better when | see the words on 6. |learn better when | see the words
charts and maps.G-8 on charts and mapsG-9
10 = Grade 5 15
5 H Grade 4 10
0 m Grade 2 0
SA A N D SD = Grade 1 SA A N D SD

Charts 7 and 17 provide pupilsd answers to
audio visuals for learning English as well as their effectiveness in teaching and learning English
that is their usefulness in the teaching and learning pro&edsoth graphs show majority of
pupils think that audio visuals are very important, that is they are very useful tools in teaching
and learning English. There is a considerable number of pupils that are neutral and a few that
disagree. However, having mind that due to the lack of considerable number of audio visuals
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in English classes as the research data realede s peci al | vy
8 below and due to the necessity of teachers changing classt@upids might have revealed

their concern for not using audio visuals in their English classes as often as they would like to
(please see chart 10 below). Or, in the worst case scenario the audio visual aids available in that
school are not enough according to the pupils (pleasehsee8 below) and teachéfsor those

audio visuals used by their teachers have not had the expected effechave not satisfied

t he

their need for learning through audio visual aids.

7.

For me visual aids in class are very
important for learning English. &

7. For me visual aids in class are very
important for learning English.G-7

20 6 m Grade 5
10 4 = Grade 4
m Seriesl 2 = Grade 3
0 = — 0 m Grade 2
SA A N D SD SA A N D SD FCradel
7. For me visual aids in class are very 7. For me visual aids in class are very
important for learning English.G-8 important for learning English.G-9
8 15
6 m Grade 5
4 u Grade 4 10
5 m Grade 3 5 m Seriesl
m Grade 2
0 0
m Grade 1
SA A N D SD SA A N D SD
17. Do you find audievisuals useful in general? 17. Do you find audievisuals useful in
G6 general?G-7
20 6 m Grade 5
4 m Grade 4
10 .
m Seriesl || 2 = Grade 3
0 — 0 H Grade 2
SA A N D SD SA A N D SD Core!
17. Do you find audievisuals useful in 17. Do you find audievisuals useful in
general? G-8 general? G9
8 10
6 m Grade 5
H Grade 4
4 5 .
= Grade 3 = Seriesl
2 u Grade 2
0 I l‘ m Grade 1 0
SA A D SD SA A N D SD

10 Teacher interview, Teacher questionnaire and Classroom obseniafionex 2,3,4
11 Classroom observatsions Annex 4

12 Teacher interiew and teacher guestionnaire
13 Answers to question 18

pupil so




8. We lack visual aids in class and classes 8. We lack visual aids in class and classes
are not so interesting. & are not so interesting.G-7
10 6
mGrade 5
5 4 m Grade 4
H Seriesl 2 m Grade 3
m Grade 2
0 0 m Grade 1
SA A N D SD SA A N D SD
8. We lack visual aids in class and classes 8. We lack visual aids in class and classes
are not so interesting.G-8 are not so interesting.G-9
6 10
m Grade 5
4 m Grade 4 5
2 m Grade 3 m Seriesl
m Grade 2
0 Grade 1 0
u
SA A N D SD ade SA° A N D SD
10. Visual aids should be used more 10. Visual aids should be used more
frequently in class. @& frequently in class.G-7
20 10
m Grade 5
M Grade 4
10 : 5
m Seriesl m Grade 3
m Grade 2
0 — — 0
SA A N D SD SA A N D sSD ol
10. Visual aids should be used more 10. Visual aids should be used more
frequently in class.G-8 frequently in classG-9
6 m Grade 5 15
4 m Grade 4 10
2 = Grade 3 5 = Seriesl
0 m Grade 2 0
SA A N D Sp  "Cradel SA° A N D SD

Charts 9 show answers to the statement about the usage of visuals such as charts and diagrams
as part of the pupilsdéd project. As can be se
pupils answered with strongly agree and agree, which means th@gjdots by incorporating

charts and diagrams. Although, the researcher noticed that there were no projects or posters
stuck on the walls of the two classrooms where the observations took place. As noted above, the
classrooms in which ther researcher obsé the classes were shared with other teachers who



teach other school subjects and therefore the two teachers had not posted any posters on the
wallls of those classrooms$.

9. We create cparts anfi diagrams in class as 9. We create charts and diagrams in
part of our project. G6 class as part of our projectG-7
15 4
m Grade 5
10 ) = Grade 4
5 m Seriesl m Grade 3
0 . — 0 m Grade 2
Grade 1
SA A N D SD SA A N D sSD %
9. We create charts and diagrams in class as 9. We create charts and diagrams in
part of our project. G-8 class as part of our projectG-9
10

m Grade 5

m Grade 4
= Grade 3 5 = Seriesl
u Grade 2
0
SA A N D SD

m Grade 1
SA A N D SD

o N OO

Charts 11 show that most of the pupils like audio visual aids and thetleéyrget motivated
when they are used by their teachers in class.

11. Do you get more _motiva_ted if your English 11. Do you get more motivated if your
teacher uses visuals in class%G English teacher uses visuals in clasg?
7
20
6
15

H Grade 5
10 4 H Grade 4
m Seriesl
2 = Grade 3
5 ® Grade 2
0 - - 0 m Grade 1
SA A N D SD

SA A N D SD

11. Do you get more motivated if your 11. Do you get more motivated if your
English teacher uses visuals in class3 English teacher uses visuals in class®

6 15
m Grade 5
4 H Grade 4 10
2 m Grade 3 5 m Seriesl
H Grade 2
0 0
SA A N D SD

® Grade 1
SA A N D SD

14 Classroom observations Annex 4



Charts 12 show that all grade 6 pupils get more active even more proactive when audio visuals
are used in English classes, whereas as regards the other pupils from grades 7,8ieand 9 t
charts 12 below show that majority of pupils think that audio visuals help them get more active
even proactive, whereas there are some pupils who are neutral or disagree with the statement.
The given answers should alert the teachers to try to useidie \asuals in a way that would

induce participation of the whole class without any exclusion.

12. | am more active sometimes even . .
. S . 12. | am more active sometimes even
proactive when audievisuals are used in the . o .
proactive when audievisuals are used in the
classroom. G5
classroom.G-7
20 6 m Grade 5
4 = Grade 4
10
m Seriesl 2 Grade 3
0 0 m Grade 2
SA A N D SD SA A N D SD mGrade 1
12. | am more active sometimes even 12. | am more active sometimes even
proactive when audievisuals are used in the proactive when audievisuals are used in the
classroom.G-8 classroom.G-9
6 m Grade 5 15
4 m Grade 4 10
2 Grade 3 5 — — Seriesl
0 m Grade 2 0
SA A N D SD = Grade 1 SA A N D SD

Charts 13 reveal pupils answers as regards the effects of the audio visuals on the pupils
creativity. As can be seen in the graphs below, the majoripupils strongly agree or agree

that the audio visual aids that their teachers use in English classes help them in getting more
creative in learning the language.

13. | get more creative when audio visuals 13. I get more creative when audio visuals
are used in the classroom. -& are used in the classroomG-7
15 6 m Grade 5
10 4 m Grade 4
5 M Seriesl 2 Grade 3
0 0 m Grade 2
SA A N D SD SA A N D SD ol




13. | get more creative when audio visuals
are used in the classroomG-8

6
mGrade 5
4 H Grade 4
2 = Grade 3
m Grade 2
0 mGrade 1

SA SD

13. | get more creative when audio visuals
are used in the classroomG-9

10

m Seriesl

SD

Charts 14 below show pupils answers related to using visuals in building and raising

pupi |l sébconfidence to speak in class. As can
using visuals in teaching and learning English has an effect on increasing confidence to speak in
class.
14. Using visuals increases my confidence to 14. Using visuals increases my confidence to
speak in class. ® speak in classG-7
15 6 mGrade 5
10 4 m Grade 4
0 H Grade 2
SA A N D SD SA A N D SD = Grade 1
14. Using visuals increases my confidence to 14. Using visuals increases my confidence to
speak in classG-8 speak in classG9
8 10
mGrade 5
6
H Grade 4
4 5 _
= Grade 3 m Seriesl
2 m Grade 2
0 mGrade 1 0
SA A N D SD SA A N D SD
The last but not the least important statement s1 at ed to i ncreasing p
|l essons using audio visuals. Pupils6é answers

have a positive effect on increasing their interest in the lessons. This implies that teachers

should use audioisuals in every class.



15. When audio visuals are used in class they 15. When audio visuals are used in class
increase my interest in the lessons-& they increase my interest in the lessons.
G7
15
10 mGrade 5
10
m Grade 4
5 m Seriesl 5 I Grade 3
0 0 m Grade 2
SA A N D SD SA A N D SD = Grade 1
15. When audio visuals are used in class they h15. When audio yisuals ‘?re#S?d in S@iss
increase my interest in the lessonsz-8 they increase my |nt9erest in the lesso
8
Grade 5 15
6 m Grade
m Grade 4 10
4
Grade 3 5 | Seriesl
2 m Grade 2
0 m Grade 1 0
SA A N D SD SA A N D SD
To sum up, according to the pupilsd answers

aids have a positive effect on the whole teaching and learning environment by increasing pupils
interest and motive to gatvolved in class activities by which the final product is appreciating
and learning the English language which eventually ends up with better grades at the English
subject. Moreover, audio visuals have a positive effect on making the pupils more aetive ev
proactive which is a very important factor
with the teacher which eventually helps them in speaking the English language with self
confidence.

4.3Interview questionsi Using visuals in class

This sectbn treats the views and opinions that the teachers have revealed through the interview
guestions and answers. The nterpretetation of the answers is given right below the answers to
each interview question.

1. Do you use audwvisuals in your teaching and farhat purpose? Which items do you
mostly teach with audiwisual aids and why?

T17 Yes, | do. | use audio visuals for students to better understand what the topic is
about and to motivate them get involved or participate in the class. | use them mostly
when | teach vocabulary because students can learn better if they see and hear the word.
Audio visuals help in making abstract ideas more concrete to students.

T2. Yes, | use audio visual aids; mostly are used in communication skills; some
purposes are: Bestotivation, Clear images, Variety of stimulation, Capture attention,
etc.
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The first interview question tried to reveal the situation with the audio visuals in class whether

the teachers use audio visuals in their teaching practices or not. The ansveechweusly

positive as they both confirmed that they use audio visuals in English classes at Hasan Prishtina
Primary School. They also reveal the reasons why they use audio visuals in their classes as
shown above. It is obvious that their answers are &l@ge to one another by emphasizing the

i mportance of using audio visuals in pupil s
development.

2. Which audievisuals do you mostly use in class and how? Do you think they are useful
in language acquisitioand at the same time entertaining as well? Do you think that
your pupils have improved their knowledge of English when you have used audio
visuals in class? Do you use more than one audigal aid in one class? How do you
do that? Do your pupils likedt

T17 | use the CD player, posters and LCD Projector. | think they are very useful. Students
enjoy classes when audio visuals are used. In terms of language acquisition they learn more and
for a short time. In terms of variety of audio visuals | use onby per class.

T2 1 Audio cassette and tapes or CDs. They learn more through audio visuals which | use
before students start discussing about them and | accompany them with other supllementary
activities.

The second question tried to reveal answers athmukind of audio visuals used in English
classes at Hasan Prishtina Primary School al
players and LCD Projectors which is not a long list of audio visuals that they use in their
teaching practices at the sekxtischool.

3. How useful audio visuals are for teaching and learning English? Please explain shortly.
T171 By using visuals students may understand what is being asked and relate to
them.

T2 - It helps students improve their knowledge and visual aids prolidet experience
to the pupils; increase the vocabulary of the pupils; provide complete example for
conceptual thinking.

The third question treied to reveal the effects of audio visuals in teaching English at primary
education. The answers show that #edio visuals have an impact on learning English,
especially as the answers indicate they helop
skills of their pupils.

4. Does your school provide you with audisuals? Which ones?
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Tl-Ther e ar eaudd viswals o wygr lschool. The school has only got 2 LCD
projectors and 4 CD players.

T271 Audio cassette or CD players; Projector

The fourth question treid to reveal the situ
answers show that thereeassome audio visuals that are used in teaching English at the selected
school however the list is too short and that the number of audio visuals can be much bigger but

it needs some investment in purchasing audio visuals such as for example whiteboards,
Electronic boards, OHPs etc.

5. Do you share the visuals with your colleagues in school? Which ones?
T17 Yes, we share the LCD projector and CD player.
T271 Yes, we share visuals and materials as well.
6. Do you share teaching materials with your colleagues?
T17 Yes, | do.
T2171 Yes, | do.

The fifth and sixth question reveals the cooperation of the English teachers with regard to
sharing materials and audio visuals in their teaching practices.

7. Do you do projects with your pupils? What projects do you usaaBign to your pupils
and how they feel about them?

T171 Yes, | do. | assign them to do projects about food, places to visit in our country,
shopping centers etc. And they like doing it.

T21 Yes, we do projects with our pupils on different topics thatpaogided for their
team.

The answers to the sixth question show that the English teachers do various projects with their
pupils, however during the observations of classes the researcher observed that there were no
posters stuck on the walls of the clagsns in which the English classes were held. There was

a justification from the teachers that they change classrooms therefore they cannot use the walls
of the classrooms for their projects. It would be good if the school allows posting projects in
classrems despite the fact that those classrooms are used by other school subject teachers as
well.

8. Would you please add any other comment with regard to the usage of audio visuals
when teaching English to your pupils in Primary Education?

T1 - Audio visuals irease students motivation about learning English, trigger their
participation in class and furthermore help in making abstract ideas more concrete to the
students.
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T2 i Audio visual aids help in maintainig discipline in class since all the students
attenton is focused in learning. Audio visuals provide opportunities for effective
communication between teacher and students in learning especially in learning English
as a Foreign Language.

The answers to the | ast g u e s tnd opmions abowd thé¢ t h e
effects that audio visuals have in teaching English to primary school pupils. They claim that
audi o visuals i ncrease pupil so motivati on \

acquisition, especially with regard to their willingiseto participate in class activities. They
also claim that the audio visuals maintain the discipline in class by raising their attention and
making them more focused as well as raise pupils interest to interact with other pupils in class
and with the tedwers.

To sum up, the teachersdé6 answers to the int
teaching English at Hasan Prishtina Primary
answers show that they acknowledge the importance that audio viaualteEnglish teaching

at primary education since they claim that effects ar tremendeous when audio visuals are used

in English classes. When using audio visuals the teachers manage to create a better teaching and
learning environment in which communiaati among pupils and teachers plays the most
important role in English language acquisition. Unfortunately, the lack of audio visuals in
school hinders the effectiveness of English classes in tems of all the above listed benefits when
the audio visuals arased. According to the English teachers the usage of audio visuals in
English classes increases pupilsdéd English | a

4.4.0bservations in English classes at Hasan Prishtina Primary School

As noted above, along with the distribution of pupil and teacher questionnaires and conducting
teacher interview, the observations of classes were conducted as well. The classroom
observation method in this study was to collect data atheuviews and peeptions of the
teachers and pupils at Hasan Prishtina Priamry School about audio visual aids used in teaching
and learning English at the school as well as their effect on teaching and learning English as a
foreign languageThe classes were observed oweperiod of 2 weeks. The total number of
observed classes was four. During the study, direct observation was used which involved the
presence of the observer in classes and sitting passively at the back of the classroom in order
not to disturb the lessamd to take notes about the insigbtshe classroom dynamics atite

usage of audio visual aids by the two teachersEnglish and their effect onpupi | s 6
participation in learning

The observation of classes provided data that was used to comparentnagt with the data
provided by the pupil and teacher questionnaire as well as teacher interview, after which it was
concluded that the data in most cases tend to be compatible with the data that was provided
through questionnaires and interviews in snaspects. First of all, in terms of tlhlsage of

audio visual aids it could be concluded thae taudio visual facilities that thevo English
teachers brought in class to convey the subject matteranapetop,a CD player ancan LCD
projector which pojected small frames of pictures which were not very visible from the back
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of the classroom, however, there were no fixed OHP projectors in the classnoorasy
advanced technology equipments such as electronic boards to help the teaching and learning
process Furthermore, the rays dhe light from the sun made it even more difficult to see
clearly the projected picturekat the LCD projector projected on the blackboditde teachers

used the audio visuals in all the observed classes, however deectagh time teachers tried to
involve as many students as possiblat still there were students who were left dutingthe
activities that included audio visuals as tools to convey subject maspecially when the
teachers used the LCD projectordamr theCD player There was one activity that required
students to fill in the missing words as they listen to the recording. Majority of students could
hear well the recording and therefore rasied their hands to feedback, however there were a few
pupils who were not inviloved at all as they were staying passhegeover, pictures and
various illustrations in the textbooks were used in conveying subject raatiezll Pupils were

asked to look at the pictures and to try to explain what they could ¢be pictures with as

much words as possible. Some very good pupils feeded back by explaining in an excellent
manner the given pictures. Second, the effects of the audio visuals (those used by the two
teachers) had a positive effect on the activation efpilpils in the activities, although the low
gual ity of the audio visuals | acked the maxi
especially due to some audible problems that hindered involvement of the pupils who were
sitting at the back of thelass who could not hear or see well.

Regarding the classroomsth classrooms were furnished with blackboards therefore teachers
used white chalks to write on the blackboard. Students were called to go to the board and do
various activities set by theedcher.Both teachers used handouts with some activities that
students did in pairs afat groups. When handouts were used all students were involved since
the teachers made students work in pairs and/or groups and by going around to check and assist
they managed to include all pupils in the activiti®eaker students were quite but focysed
however they should be given chances to feed back more frequently and allow them more time
for feeding back.

Finally, although the aim of the observations was to iyae®t eacher sé6 and pup
about the usage of audio visual aids in teaching and learning English at Hasan Prishtina primary
school and their effects on teaching and learning Entlistobserver decided to include some
peripheral factors in his obsration list such as the venue/ classroom in which English was
taught and the audibility within those classrooms.

The venue/ classroonisThere were two classrooms in which 4 classes of English were held.
The classrooms were used by different teachergliftarent subjects. Tables were set up in
orderly rows. Walls contained some posters with some pictures asavtegh were posted by

other subject teachers. Taking into consideration that those classrooms were used by various
teachers the English teackavere not posting anything on the walls of those classrooms. The
atmosphere in the classroom was not very motivating for students to attend and learn English.

The audibility in the classroom was relatively OK because it required focus in order toéhear th
teacher/s well, especially when teachers were behind their desk far from the opposite corner of
the classroom. In soneecasiors, the teachers would move to the back of the classroom which
made it easier to hear for the students sitting at the back oveEmehey would involve some
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pupils from the back. In that way they were keeping the balance and were trying to involve as
manypupilsin the activities as possible.

To sum up, the classroom observations helped in creating a more complete picture of the
teaching and learning process at Hasan Prishtina Primary School. It revealed that the usage of
audio visual aids in teaching and learning English at Hasan Prishtina primary school is a
common practice, however the teachers should try to use them in affectivee way so that

all pupils could be motivated and induced to participate in the various activties. Furthermore,
the teachers shoulghay more attention ro the effective employment of more technological
didactic materials such asort films, short stgrvideos, songs, and picturgsthe teaching and

|l earning process to attain better results in

Moreover, the kind and the quality of audio visual aids in the teaching and learning English
could be improved especially in terms ofniging into the English classrooms audio visual
tools such as fixed OHPs, whiteboards, electronic boards and other more advanced technology
tools for teaching and learning English.

5. Conclusion

To sum up and highlight the most important findings of this research paper, which aimed to
investigatet eacher s6 and pupilsdéd views and percep
teaching and learning English and their effects on teaching and learnitighEagHasan

Prishtina Primary School we will answer the research questions that we set up at the begining of
paper:

A What are the views and perceptions of both the teachers and the pupils atshn
Prishtina Primary School regarding the usage of audiesisual aids in teaching and
learning English as a Foreign Language?

Based on the data from the teacher and pupil questionnaire, teacher interview and
classroom observation we can conclude that both the teachers and the pupils think that
audio visual aids arpresent in English classes at Hasan Prishtina Primary School and
that they facilitate the teaching and learning process in English classes. Their views and
perceptions with regard to using audio visual aids in teaching and learning English are
positive, esouraging and supportive. Both parties claim that audio visual aids are tools
that need to be used systematically. The teachers say that their classes are more
attractive and more realistic. They also claim that more pupils get involved in activities
whenaudio visual aids are used in class, however they also claim that they lack audio
visual aids.

Moreover, the teachers say that audio visual aids help them in simplifying abstract and
difficult concepts to their pupils and they help in creating more enjeyabd an
authentic learning environment in English classes. On the other hand, the pupils say that
audio visual aids help them in their learning of English vocabulary and in correct
pronunciation of the English words as well as enable them to speakiextihfi with

each other in oral discussions in class. They also make them become better learners by
being more active and in some occasions even proactive in class activities as their see or
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hear from the audio visual aids how the English native speakkrand express their
opnions and how they communicate in their daily life. This kind of environment induces
them to be more active and more focused and more participative in class activities.

p

Do the English teachers use audigisual aids in teaching Englsh to primary school
pupils and at what extent?

Based on the data from the teacher and pupil questionnaire, teacher interview and
classroom observation we can conclude that the English teachers at Hasan Prishtina
Primary School use the audio visual aidatthre at disposal at school. Majority of
pupils say that their teachers use audio visual aids in English classes, although there are
some who are neutral or answered negatively. Taking into consideration the fact that the
school lacks audio visual aidswasll as the negative answers from a significant number

of pupils we can conclude that the usage
expectationsMoreover, not alEnglishteachers use all tHends of audio visual aidin

their classes.

A What kind audio visual aids are used by the English teachers to teach 6th, 7th, 8th,
9th grade primary school pupils and where do they get them?

Based on the data from the teacher and pupil questionnaire, teacher interview and
classroom observation we caonclude that the English teachers at Hasan Prishtina
Primary School use the following audio visual aids: a lap top, an LCD projector, a CD
player, a blackboard, handouts, and pictures from the textbook.

6. Recommendations
The research findings presentedtis paper show that it is recommendable:

Athatthe primary schooHasan Prishtina should try &stablish cooperation with International
NGOs that deal with English languageaching andearning in Macedonido continually
improve the teaching and learning of English at school

Athat Hasan Prishtinarimary schoolshouldseek grantsrom the Government and other state
or international institutionso create multimedia classroorfixed OHPs, Interactive bods,
desk top computers) in the schowthich would provide better conditions for teaching and
learning English

A that the Primary schoolHasan Prishtina shoulgromote collaboration among English
teachers in order for them to share their experiencasimg audio visual aids iteaching and
learning Engli.

Athat theschool supports and induces tBeglish teacher$o continue with theircontinuous
professional development atwltake part in various English language workshops and seminars
especiallyin those that provide training in using audio visuals in teaching and learning English.
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Athat theEnglish teachershould seek ways to motivate the weaker pupils to participate
actively in classroom activitieso that they improve their English skillscaknowledge and as
a consequence increase their grades.

Athat he English teacheshouldenhance theimutualcollaboration and try to unifgnd share
the teachingmaterials that involve using audio visual todds, they use the same syllabus,
textbookbooks and materials.

Athat theEnglish teachershouldcreate an authentic based learning environment that is, pupils

get at the center of the authentic based classroom rather than the teacher and try to focus more
on i mpr ov Engligh kpowlpdgdrad €killsand involve them in projects and problem
solving activities which are based on réfd contexts.

f that taking into consideration the fact that the life of the pupils is highly affected with
different kind of technologies, especially mobile proaead tablets the teachers should try to
utilize their mobile technologies for learning purposes in class.
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ENGLISH WORDS OF TURKIC ORIGIN & THEIR PENETRATING WAYS TO
ENGLISH LANGUAGE AND HOW TURKIC BORROWINGS HAPPENED

Abstract

English Language is known as heavy borrower among the languages, since English Language
borrowed plenty of words from various languageduding the Turkic origin languages. The
researcher used scanning method for finding out the relevant data from the written and
electronic documents.

The adoption of Turkic words happened not only via Turkic Languages but also especially via
East Europan languages and as well as the other languages. The adoption of Turkic words
was mainly from Turkish Language itself. In the history, there were interactions among the
languages through traders, soldiers, scientific literature, travelers, diplomats, grtipiac

and historical works (Bikkinin, 1998).

Borrowing words from other languages do not decrease a language's value. On the contrary, it
makes the respective language rich and powerful. In this regard, English Language is
considered as a heavy borrom@mong the other languages. Maybe, by dint of side effects of

this matter, English appears as a global language in the world. But most people might wonder

if the English language borrowed words from Turkic languages; as Azerbaijani, Tatar, Uzbek,
Kazakh, Kirghiz, Turkmen, Yakut, Uyghur and Turkish. Two important characteristics of
Turkish | anguage such as; Ahar mony in rootso
the Al oan wordso were considered in the pres

The present study involves tine adoption of Turkic origin words to English Language and

some welknown examples of them. The study reveals that English Language is a heavy
borrower. In teaching a foreign language, the origin of the words makes awareness in order to
keep in the min@asily and it helps the learners see how the language appears as dynamic in

the life and also the learner would be aware of that. English borrowed from Turkic words, since
they did not have equivalents i n Earrgéxotish and
or ethnographical connotationso and fAthe mai
made, was Turkisho (Bikkinin, 1998) .

Keywords:Turkic Languages, Turkish Language, English Language, Turkic origin words,

1. Turkic Languages

The Turkic Languages are known Agerbaijam, Tatar, Uzbek, Kazakh, Kirghiz, Turkmen,
Yakut , Uyghur and Tur ki sh. Whenever the | ang
common toEurasian languages of the Altaic and Uralic tgpes( J o HL.298 p. 80n Under

the Altaic unity, Turkish, Mongolian, Korean and Japanese might be counted (Igaed<yi,

On the other hand, Uralic Languages include Finnish, Estonian, Hungarian and Sami (Uralic
Languages, 2018).

But the researcher focused on the Turliahguages and their traces especially on the English

Language.Turkic origin peopleshad influences on variodanguages, including thEnglish

language and Turkic borrowings occurred throtigh ©cial and political vocabulary. At the
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same time, the wosdreflectedhe life of Turkic and Muslim peoplesncerning their works in
literature,history and ethnographiBikkinin, 1998).

2. Some significant characteristics of Turkish Language

Turkish Language has two important features such as; agglutinatioroaedl harmony. First
of d'hel structuiie of the Turkic word is agglutinative, that is characterized toghdy

synthetic structure with numerous Imoumorphemes, and a juxtaposieghnique with clear
cut morpheme boundas and predictable allomorphica r i dJoharson0199%. 35.

In the dictionary, agglutinate stands for that the elements of word need to combine in order to
express relevant ideas. According to Wikipedia; agglutination as a term was utilized by
Wilhelm von Humboldt in order tolassify languages from a morphological angle. In fact, the

Latin verb agglutinare, which standsfiro gl ue t oget her o (Aggl ut i ne

For instance; the Turkish wordke | s € z | énkehning &at Heaause of their lack of
intelligence” or "because of without their intelligenceThis Turkish word consists daké |
‘intelligence, -s éexhibits private suffix -less, -I éskows abstractness suffixness, -lar
stands for plural suffix;é imcludesthird person and plural possessivefigyf-dan reflects that
ablative suffix.

Ak-el sézl ek -lar -en -dan

Z Z Z

Intelligence less ness pluslfossessivéheir) ablativesuffix (because of)

Secondl vy, according to Binnick (2016) ; vowel

maintain Athe distincti on ilavelagnedmentspetveeénthen d t
previous and preceding vowels in the syllables in the Turkish languages; for example;

in relation to front vowel:
ev-de--- "in the house’
koy-de---"in the village®

K e fdeé-+ "in the city
nehirde--- "in the river’
pencee-den--- “from the window"
testereden--- from the saw’
kediler --- “cats’

in relation to velarised vowel:
okul-da--- "in the school’
sarayda--- in the palace’
havada--- "in the air’
Arnavutlukta--- “in Albania’
masalar --- ‘tables’

cay-lar --- "teas’

yol-da--- "on the road"

3. The adoption of Turkic words via Turkic and Turkish Languages

A language has a strong influence on a nation and their existence since the presence of the
language appears as a cement for a respective nation's developments and togetherness. This
togetherness opens ways for various growth. Firstly, the language aod giae valuable
contributions to their growth reciprocally and the more a language has developments the more
that language might penetrate the other languages too.

Turkic and Turkish words penetrated English in two ways. The first way happenedydirectl
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from Turkic and Turkish languages and the second way was indirectly via other languages. By
the way,Turkic loanwords entered in to English mainly from Turkish Language.

In relation to the first direct way, the Ottoman Empire played a significant mdlenast of the
Turkish words enterethe English Languagduring that time. It dates back to 16c, when the
direct contact happened between England and Turkey (Ottoman) with the aid of "the writings of
the travelers, diplomats, merchants, and through tiregtaphical and historical works and but

al so through t he planguage dewspapErs were atalale irElstagbuliirs h
1847.Moreover,English language borrowed not Turkish words but also Turkic loans through
Acontacts wi t Azerbafjahig MTatags,eUabels,eKazakhs, and Kirglag"well
(Bikkinin, 1998).

But there are several reasonby the English Language took the Turkic and Turkish origin
words without changing them. Because;

fiMost of the Turkic loans in English carexotic or ethnographical connotations. They do not have equivalents in
English, do not have synonymic relations with primordial words, and generally are used to describe the fauna,
flora, life customs, political and social life, and an administrati@ratorial structure of Turkic regions. But there

are many Turkic loans, which are still part of the frequently used vocabulary. Some Turkic loans have acquired
new meanings, unrelated to their etymology ( Bi k ki ni n, 1998) .

Some weHknown Turkic and Turkish rigin words entered English Language via Turkic and
Turkish Languages as follows;

English Turkic | English | Turkic | English | Turkic | English Turkic
Abode Oba Cake Kek Mammal | Meme | Tambourinel Tambur
Beetle Bit Candle Kandil | Much Munca | Tell Tili
Brother Birader | Cup Kap Yummy | Yemik | Thief Tef
Bog Bog Deep Dip Toilet Tolet Throne Toren
Bad Bod Manat Money | Truth Durlst | Tooth Ti s
Baby Bebi Man Men Sell Sal Topple Topul
Baize Bez Marasmug Maraz | Surrender Sartundi| Whip ip (yip)

(Kisamov, 2013).
4. The adoption of Turkic words via East European languages

The languagedoks like a living organism. This organism needs a lot of things to maintain its
life. Sometimes, the organism lives with meager needs or it requires a rich environment.
Whenever this organism has ample richness for itself, it might offer opportunitieshtar
organisms as well. As in this example, a respective rich language can have an influence on
other languages with the aid of giving some words to them.

Accordingly, Turkic and Turkish words penetrated English through the other languages. Firstly,
several words of Turkic origin penetrated English throdgh b a n i aHast Eunogkan i
languages like Russian and Polish, German, Latin, Spanish, Italian, French, Hungarian, and
SerbeCroatian (Serb&roatian contains arounds,000 Turkic loanwords, primayil

from Turkish) @Bikkinin, 1998).By t he way, according tte Bal ab
presence of Turkislwords in Greek is 30@0as citedin the study of Kukkidis irl960. Also,

there are a | ot of borrowings i n Aaslktiechinan an
Dizdari (2005:4)

Except through those languages, Bikkini states that viaAtabic, Persian and the Indian,
Armenian, Afrikaans, Jewish, Spanish, Malay&n, a different extent, took part in the process
of the transfer of the Turkic words into English. The main language, from which tfusvbws
wer e made, (Bikkisin, 1988). ki s ho
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Some weHknown Turkicand Turkish origin words entered the English Language via others
languages as follows;

According to Bikkinin, 1. (1998). The following Turkic origin words entered English through
Russian;astrakhan, ataman, hurrah, kefir, koumiss, mammoth, irbis, ska3lirough Indian
languages especially, the words such @ebee, begum, burka, cotwal, kajawah, khanum,
soorme, topchee, Urdurhe words;hetman, horde, uhlarentered English via Polish. Some
words ascoach, haiduk, kivasz, vampimgere taken by Englislirom Hungarian through
German and French. Alsshabrack, trabantvere borrowed through Germamcasin, lackey
trough Spanishjanissary, sableghrough Latin and the workliosk from Italian. At the same
time, the wordsbadian, caique, caviare, odalisqugabot, turquoisavere borrowediia French
too.

5. Conclusion

Most people cannot consider how English Language as being global language could borrow
words from Turkish Languages. Those people mainly focus on the present globality of English
Today and then they might exhibit their wonder about Turkish loan wordsglsEnAlso,

they might not know how Ottoman had influences on Global life in those years.

The researcher is of the opinion that Ottoman took an international leadership role long time in
the history in terms of business, policy, education etc. By tte sifects of relations with
various people, naturally, many countries made contacts with Ottoman and various bilateral
transactions happened for the good of countries. As the results of these, the loan words entered
English language or various languages.

The study reveals that the English Language is a heavy borrower. In teaching a foreign
language, the origin of the words makes awareness in order to keep in the mind easily and it
helps the learners see how the language appears as dynamic in the biscatite learner

would be aware of that.

English borrowed from Turkic words, since th
of the Turkic | oans in English carry =exotic
language, from whichthe boso ngs wer e made, was Tur ki sho (E

Borrowing words from other languages do not decrease a language's value. On the contrary, it
makes the respective language rich and powerful. In this regard, English Language is
considered as a heavy borravanong the other languagdsurkish words were not borrowed

by English but also Greek, Albanian aBdrbeCroatianlanguages.
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PARTICIPATION OF THE HIGH SCHOOL STUDENTS IN THE ACTIVITIES OF
CLASS COMMUNITY

Abstract

The purpose of this paper was to gain evaluasitgudes from high school students on their
interest in participating in different classroom activities. It is known that the participation of
students in different classroom activities can significantly affect their personal and social
development and befits of civic valuesOrganization of classroom activities and students
interest in participating in these activities should be based on motivation and support from the
classroom teacher.

Based on the relevant literature, with the participatiorstofdents in activities "... students will
be able to satisfy their interests and primary needs; the feeling of being desired competent and
the opportunity for creative and productive

The survey was conducted irrgl secondary schools of Gjilan, in a sample of 180 students.
The data obtained show that secondary school students show insufficient interest in
participating in various school activities. This is due to the fact of the disregarding their
thoughts and ides by the class teacher and his insufficient engagement that implies that they
are not motivated enough.

Keywords:interest, activity, class community, motivation

1. Introduction

The successful development and the formation of the class community isf dne basic
requirements of contemporary school, which is very important for the student's personal and
social development and progress. The class teacher is the main force and the "class spirit" in the
promotion of values, success and progress of ste@d@at community of class.

Various authors point out that class teacher is the main pillar in the organization of the class
community, the force for encouraging student towards the development and the formation of a
successful classroom. "...the teachethia role of the class teacher can contribute more than
others to the promotion and development of the various social skills of the students of his class"
(Obradovil, 20070: 21).

They set out some of the elements that a classroom teacher should havemnoative,
collaborative, motivational and creative skills, feeling of support and trust, empathy, and so on,
which help to achieve common goals for a successful class community. The engagement of the
class teacher to encourage students to participatéfenetit activities requires dedication and
acceptance to students' ideas, thoughts and demands. It is well known that school activities and
teamwork greatly contribute to the individual and social development and progress of students.
Participation in vaous activities by many authors relies on student motivation and represents a
path to success that leads to success. School Activities represent the most important segment of
promoting civic values and the values of the contemporary school.
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Such kind of esearch has been done by different scholars, but in Kosovo this kind of research
has not been done because we did not pay special attention to the role of the clasis téecher
organization of the class community, so it was considered reasonable tdom&vene kind of

this research.

2. Research Methodology

2.1The purpose of the research
The purpose of this paper was to get appreciative attitudes from high school students on their
interest in participating in different activities of the class commu®lyo through this paper
we would investigate whether there are significant statistical differences in student assessments
of the two genders.

2.2Research participants
The survey included students from three schools of Gjilan. However, 180 students atiénded,
which 51.6% were female students and 48.4% male students.
Implemented tools

As a tool for data collection, the questionnaire was used, taken from the author's book Branko
Jovanovil (1998: 228), "Gkola i vampgevarahnj e" ,
factors that affected the lack of interest of students for joint classroom activities. The evaluation

of the questions from the questionnaire was done according to the Likert scale, from 1 to 5,
where: 1 (1 do not agree), 2 (mostly disagred)J8decided), 4 (Agree) and 5 (Fully Agree)

2.3 Analysis of the data obtained
Chart table 1 shows the participation of students involved in gdrased research.
Chart table 1. The participation of students in research according to gender

Frequency |Percentage [Valuable Cumulative
percentage Percentage

Female 08 54.4 54.4 54 .4
valid e 82 45.6 45.6 100.0
Total 180 100.0 100.0

The following tables present the evaluation of the students of both genders in the 10 defined
statements.
Chart table 2. Evaluations of female students

Indicators 1 2

olw
[EEN
N
a1
»

1 Most students are only interested in th 16 14
school success, and are not eno
interests in other activities

2 Class leadership does not work h{ 12 16 2 22 46
enough

3 Students do not understand {6 0 0 20 72
importance and job opportunities a
the impact of the class community
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Many good student proposals are
taken into account, so students are
encouraged and lose their interest
work

17

81

There are no common classrog
activities that are interesting to ¢
students

12

27

51

They have neglected the rights that
students have and for that they do
want to engage

49

49

The class teacher does not take i
account the proposals and opinions
the students sufficiently and for th
reason they are less active

15

13

26

44

The class teacher does not work h
enough to organize the work of the clg
community

16

36

38

We as students cannot agree,
everyone wants to become wiser

32

60

10

Overall, the relationships between {
students are not good, so we can ha
agree about anything

21

15

23

39

Chart table 3. Evaluations of male students

Indicators

w

1

Most students are only interested in th
school success, and are not eno
interests in other activities

44

Class leadership does not work hq
enough

23

33

Students do not wunderstand
importance and job opportunities and
impact of the class community

20

61

Many good student proposals are
taken into account, so students are
encouraged and lose their interest
work

36

42

There are no common classroq
activities that are interesting to ¢
students

12

24

41

They have neglected the rights that
students have and for that they do
want to engage

16

29

30

The class teacher does not take i
account the proposals and opinions
the students sufficiently and for th
reason they are less active

15

15

18

34

The class teacher does not work h
enough to organize the work of the clz
community

14

12

20

36

We as students cannot agree,

everyone wants to become wiser

28

46
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10 | Overall, the relationships between t 13 17 0 27 25
students are not good, so we can ha
agree about anything

From the evaluations of the students of the g@nders in relation to the first statement, it turns

out that all the students have been pronounced, so the answers have been valid at 100%. From
the tables presented above it is noticed that for the statement that students are only interested in
their ownsuccess in the school, and they are not enough interested in other activities has been

evaluated by all students. Thus, 68 female students or 69.40% of them fully agree and agree that
they are more interested in their success than other activities @danithe classroom. Also,

30 female students or 30.60% of them do not agree and mostly agree with this statement.

If we look at male student evaluations in relation to this assertion, we notice that 60 male
students or 73.17% of them completely agree agee and 22 male students or 26.83% of
them do not agree and mainly agree with this. From exploring the difference between the
assessments of the students of both genders, we found that there are statistically significant
differences. From this we canteahat the students admit that they are not at all interested in
activities within the class community.

Based on the third statement that the students do not understand the importance and
opportunities of the work and the impact of the class commurit{e®ale students or 93.87%

of them and 81 male students or 98.80% of them declare that they fully agree and agree with
this statement, 6 female students or 6.13% of them and 1 male student or 1.20% of them totally
disagree and mostly disagree. From tlaistical standpoint of the averages it is proved that
there is significant statistical difference in the estimates of the students of the two genders.
From this data we can conclude that male students have evaluated for a higher value of 6.03%
than femalestudents.

In the fourth statement that very good student proposals are not taken into account, therefore the
students are not encouraged and lose interest in work, 98 female students or 100% of them and
78 male students or 95.12% of them have expre$ssditdtally agree and agree. In the fourth
assertion, all female students were more determined that their proposals were not taken into
account and evaluated with a higher value of 4.88% than male students.

Out of all surveyed students, 78 female student89.59% of them and 65 male or 79.27% of
them agree completely and agree that there are no common classroom activities in which all the
students are interested, while 20 female students or 20.41% of them and 17 male students or
20.73% of them do not agg and mostly disagree. From these data we can conclude that in this
assertion there are no significant differences in student assessments of both genders.

The statement for which female students fully agree and agree with the assertion that the
classroonteacher does not sufficiently take into account the proposals and opinions of students
and for this reason they are less active, involves 50 students or 71.29% of them, while there
were 52 of male students or 6 3 tlylds@greeovfere 28h e m.
female students or 28.56% of them and 30 male students or 36.58% of them. There is a
difference in the assessment of students between the two genders, where female students think
that the class teacher is guilty for students not beiterested in the activities by ignoring
them.

In the eighth statement that the classroom teacher does not work well enough in the
organization of the work of the class community, students have completely agreed from which
74 female students or 75.40% thlem and 56 male students or 68.30% of them, while 24
female students or 24.49% of them and 26 male or 31.70% of them do not agree at all and

completely disagree.
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3. Conclusion

The study identifies several concrete issues that:

Students are not encouraged amotivated enough to participate in activities.

Class teachers are not open tcoperation due to their lack of will and commitment to
encourage students to participate in activities.

It is needed the freedom of expression, support and acceptancasoéitkopinions of others.

Based on the data of this study we can conclude that the class teacher is not contributing enough
to successfully organize the work of the class community and to motivate the students to
participate in the activitieslt is known that his role is of particular importance in the
advancement and development of the class community in creating a positive climate, in creating
a mutual trust by collaborating and communicating together for the achievement success of the
class. Also, stuehts need to be more active and initiators of encouraging the classroom teacher
to organize their activities. They are key factors of work and school life, so they need to know
about the importance and impact of their activities in their personal andl d@etdopment and
progress.

Stimulation, support and respect of students by the class teacher should be one of the key
prerequisites for motivating and creating a sense of equality and raising the awareness of
students to participate in different schootiaties. Their integration into life and activities, of

the class community forms them as citizens, to be an active part in solving both individual and
social problems as well as global.
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QUILTWORK PATCHES OF IDENTITY. OTHERNESS IN HOOKS' AND AUDRE
LORDES AUTOBIOGRAPHY

Abstract

The Self/Other should be considered as an ideological, linguistic, philosophical and social
binary that posits a state of ideal existence against one oferistence. Since the rise of
postmodernity, it has come to represent the exclusionary relatiohetpeen subjects who
occupy opposite positions on the center/margin models of race, gender and power relations. In
this kind of opposition, the Self is always characterized as all that is positive, significant and
whole; while the Other has come to stand the negative, insignificant and partial. The Self
also represents possibilities for agency and fully inhabited subjectivity, while the Other is
dispossessed and incapable of -selfualization. No matter how confounding the bond may
sound, collectivityand reliance on the Otherness is seen as the solution to alienation and
fragmentation. Several theories of Self and the body claim that the female's attraction for the
Otherness should be traced in the biological givens women are provided with: women are
meant to be pregnant and to bring to light an Other whom they will love more than themselves,
and through whom they will find the way to their real Selves. In postmodernism alterity is used
as a substitute term for Otherness.

Postmodern thinkers have alstounanimously rejected the understanding of alterity and
Otherness which is found in the dialectic and logic of G.W.E Hegel. Otherness in hooks' terms
is associated with the black color trope and the ancestral heritage. Blackness is a fluid, open
category that becomes synonymous with the experience of exile, pain and struggle. The
grandmother and the grandfather are quite important revelation figures in terms of the spiritual
and mnemonic heritage they represent. The relational Self in hooks developstlaong
guestioning of the personality, and the acceptance of the irreconcilable character traits. It
proceeds then with the possibility for an erasure of the Self, and a possible death and
resurrection, and shifts the focus of the attention to the complnyetitmensions of Otherness
respectivelg Self and the Color Trope, Self and Sexuality, Self and Ancestry, and Self and
Nature. Audre Lordes Zami shapes a multifaceted cultural and corporeal Otherness into a
coherent subjectivity to the point that what wbatherwise be named as Other becomes Self. It

is this absorption of the Self that challenges the Western sudfjgszit dichotomy leading to

the conclusion that by redefining the Other in ourselves, we can recognize our own Otherness.
In accordance with thvat James Olney states about the absence of a unilinear consistent Self;
Lorde assumes that social change, as well as the affirmation of difference and sameness should
start from the individual for then being projected into the others that judge him.

Keywords otherness, multifaceted, postmodern self
1.1 Quiltwork Patches of Identity. Otherness in hooks'Autobiography

The relational Self in hooks develops along the questioning of the personality, and the
acceptance of the irreconcilable character traitprdceeds then with the possibility for an
erasure of the Self, and a possible death and resurrection, and shifts the focus of the attention to
the complimentary dimensions of Otherness respectivBlglf and the Color Trope, Self and
Sexuality, Self and Arestry, and Self and Nature.

As Dorotha Glowacka suggests in her "Anarchic Vision: Occular Constructions of Race and
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Challenge of Ethics": "hooks' work can be read as a necessary corrective to the proliferating
theories of Otherness that have proven incigffitly attentive to the multiplicity and specificity
of ethnic, racial, or sexual differences."(Glowacka 2003:2). Considering race and gender as
complex cultural constructs, hooks struggles to reclaim the "black woman's visibility in the
realm of repregdation."(hooks 1992:167), and refuses to accept the widely held recognition of
having no substantial control over life.
According to hooks, nobody can recognize her better than she can, and nobody better than her
can know where she belongs. This confickein selfdefinition comes out quite clearly in the
episode of her glancing at the childhood photo of a fat baby wearing a pink dress. She knows
that she is not the one in the photo. The real hooks is the one hidden in the mysterious darkness
of the cavethe subtle, unrevealed Self finding expression only when absorbed in the fumes and
flames of the ancestral fire:

I know this is not me and has never been, for this baby has no hair. Her skull is smooth and

shiny like polished silver with black jade foresy- this cannot be me. The groups identify it

as me, happy baby, smiling baby, baby with no hair. | know who | am, the one not seen in the

photo, the one hiding under the bed, hiding in the dark, waiting for the camera monster to go
away. hooksBoneBlack: 146).

Absurd as early childhood recognitions may sound, hooks is never proud andndielént,

always willing to emerge rebellious and problematic. While refusing to do house chores and
choosing to read books instead of ironing, hooks sharesuwithe pain of her difference, the

willful sense of Self that drives her to rebel against the people she would like so much to please.
Growing awareness about some inherently unacceptable facet of her character makes hooks
consider herself as the problexnild, the one likely to end up in a mental institution. The sense

of estrangement and alienation is such that she starts to believe that she was born into that
family and into that community by mistake, and she can never get rid of it unless she egireleas

of selfhate. Most of the time, little hooleel ignored and invisible, and when they finally
notice her, she will be stigmatized as the scapegoat:

She is seeing that the man owns everything, that the woman has only her clothes, her shoes, and
other personal belongings. She is seeing that the woman can be told to go, can be sent away in
the silent, long hours of thdght. (1489).

Conscious of the connotations of the word scapegoat, she starts thinking of herself as in exile in her own
land, and leamm that striving to reconcile her warring Selves is no solution. She just has to accept the
wilderness within her spirit, and the autumn colors of her existence:

Even though she is young, she comes to understand the meaning of exile and loss [...]. Their
world is the only world there is. To be exiled is to be without life. She cries because she is in
mourning. They will not let her wear the coldack. (30-131).

Whenever she feels that the pieces of her life cannot be arranged into a liberating wiatiallshges
death or even thinks of the phoenix metaphor of resurrection as the most successful way out. She makes
this point when reflecting on the act of autobiographical writing:

In the end | did not feel as if | had killed the Gloria of my childhood. Instead | had rescued her.
She was no longer the enemy within, the little girl who had to be annihilated for the woman to
come into being. In writing about her, | reclaimed that paryself | had long ago rejected left
uncared for, just as she'd often felt alone and uncared forhalsl a(159).
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The childhood nightmare of coming and finding one's house burned sets the scene for the development
of the memoir, and anticipates the &eming of hooks' sense of Self. The idea that the dsbpst has

not been completely burned ignites the hope that after every destruction there can come a promising
constructive experience. The ancestral spirit invites them not to cry, and to pay gttehilenthe
grandfather makes it clear for the little hooks that once the fire is over, there will be a revival and
transformation in the way she views life.

That night in my sleep | dream of going away. | am taking the bus. Mama is standing waving
goodbye: later when I return from the journey, | come home only to find there has been a fire,
nothing remains of our house and | can see no one. Suddenly they appear with candles, mamma
and everyone. They give me a candle. Together we search the ashes dod lyisces, any
fragment of our lives that may have survived. We find that the hope chest has not burned
through and through. We open it, taking out the charred remains (Book®8lack2-3).

At the time when she is desperate enough to long for jumdinthe cliff, "the one inside herself.

"(181), she experiences an encounter with the priest, the one to predict that her sufferings will come to
an end, that her loneliness and outsiderness can be avoided by delving deep into the abysses of the spirit
through poetry and writing. It is the priest who, for the first time, will make her realize that she is not
alone to experience feelings of solitude and to think of drowning or comméiticgle. In spite of his

black robe, the priest is one of those peopt® attempt to view life with rosy spectacles: "For the first

time in my life | hear someone say that there is nothing wrong with feeling alone, that he too has been at
the edge, has felt the fear of drowning, of being moved toward death, without coryscamusimplating
suicide."(177).

An important element that lingers for a long time in hooks memory, and that conveys a clue about her
world view and racism considerations, is the black color trope. As our eyes grow accustomed to images
that reflect nothingf us, blackness is an open category that becomes synonymous with the experience
of exile, pain and struggle. That is the reason why the critical look must: "confront and subvert the
commodification of blackness and the seduction of simulacra visikilityshich unique, cultural and
historical signification of black experience is compromised."(Murilyani 2004:9).

Practically speaking, the memoir is punctuated throughout with a refrain viewing black as a woman s
color and transforming blackness into thdocmf everyday experience as well as into the feminine
jouissance. While trying to arrange the occurrence of this nuance in the protagonist s daily experiences,
daydreams and nightmares; we would start with the blackness of the cave, the motherlyssootdimg

wear black, the use of the tinge in Mr. Harold s painting classes, and ultimately the encounter with the
priest with the black robes. All summarized, black seems to stand for the Other, the unacceptable and the
irreconcilable in everyone of us;mmething we would wish to alter, but without which the | is not whole.

Being forbidden by her mother to wear black clothes just because "black is a woman's color" (hooks
Bone Blackl76), hooks hankers after this nuance as a part of her ethnic identitydoBhenot
understand why she has to play with a blond and white Barbie doll instead of playing with a doll of her
own color. Barbie dolls seem fake to her, nothing like her, so she destroys them: "I had begun to worry
about all this loving care we gavettte pink and white flesholored girls. It all meant that somewhere

left high on the shelves, were boxes of unwanted, unloved, brown dolls covered in the dust."(24). Trying
to sketch the landscape of her dream cave, hooks think of black as the staotmginedarticular "bone
black"(24)-- a black, carbonaceous substance obtained by burning bones.

In her proceedings with the brushes, "bone black” is an inherent black remindful of the fire, the ashes,

and the resurrection.
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As Susana VegaSonzales proceeds to argue in her "The Dialectics of BelongiBghe Blackis

hooks own rebirth into maturation. By going inside her inner cave, by being burnt into the fire of
redemption, she is reduced to the ashes only to be reboofthem like the Phoenix."(Vegdsonzales
2001:245). She is reborn to a world of potentiality and power, forgetful of the anguished search for a
spiritual shelter. Growing up as a girl in rural Kentucky, on the other hand, increases young hooks'
awarenes®f the racial apartheid system of the South. She experiences racial discrimination in every
instance: school, society, and even amongst her own relatives.

She and the other children want to understand Race but no one explains it. They learn without
undestanding that the world is more a home for the white folks than it is for anyone else, that
black people who most resemble white folks will live better in that world [...]. Over the years
your bodies become walking autobiographies. (h@wke Black31-32).

The passage from segregation to an apparently successful desegregation is depicted by hooks through
bitter realizations of the color complex. Moving out of a segregated school in the neighborhood, into a
desegregated high school in a neighboring commuhiboks hates being pushed and herded into a
mixed community for the sake of integration. Politics and socialization sound less efficient in her dating
white boys. They seem all interested in either raping black girls, or treating them like laboratory rat
used for testing their parents' feelings of love and discrimination:

Already we feel like cattle, in the stockyard near our house, herded, prodded, and pushed.
Already we prepare ourselves to go willingly to what will be a kind of slaughter, for garts o
ourselves will be severed to make this integr

She can see that he has demanded that his parents prove they are not racist with actions, not just
with words. She admires his parents that they love him enough to act. Shertéiser that she

will not be his little experiment that he uses to test his parents. Alone in his room, listening to
records, she says no to his kiss. (165).

The inborn hatred and fear of whites, and the puzzling implications of the word 'savagedutonoze

clearly in Chapter 11, while hooks recognize that they "learn without understanding that the world is
more a home for white folks than it is for anyone else, that black people who most resemble white folks
will live better in that world."(31). Imt-racial desegregation, rather than interracial one, seems the most
difficult and painful to be achieved as hooks feels forced to obey all the social rules about being a decent
black southern girl, and as she is reminded of her father refraining hepdirsing higher education in

the name of subservience and domesticity. Feeling racially and culturally alienated, she feels more at
home with friends from foreign countries who share the same experience and survive angthe aif

the American society.

An important element of the relational Self is hooks' frankness and discreteness in speaking about sexual
orientation in her narrative. The reader is slowly exposed to the attraction the character shows for
women and we get a hint of her starting to adofgsaian identity for herself. Similarly, as Audrey

Lorde speaks about homophobia, she mentions the idea of black lesbians becoming a threat to the Black
family and thus being converted into a source of conflict: "let anyone, particularly a Black ma®, accu
straight Black woman of being a Black Lesbian, and right away that bestemes immobilized, as if

that is the most horrible thing she could be, and must at all costs be proven false."(Lorde 1984:28).

After achieving reconciliation with one s serdeSelf, one is always inclined to attempt to reach a kind

of compatibility with the external Others, be they family ancestry, or the community. hooks memaories of
her parent s turbulent relationship have a great influence on the way she viewsmadézelations.

While, on the one hand, she regards her mother as traditional in performing the role of a dependent
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housewife, and a fulime mother and homemaker; on the other hand, she views becoming a writer as an
act of determination in breaking the hiexfaical oppositions of man and woman. As Cixous suggests,
the place held by this binary system in the canon of writing shows that: "the act of wriogtore is
associated with man whilgord, speakingandparoleare with woman."(gtd. in Murilyani 2@015).

As the grandmother and the grandfather develop as revelation figures, the relation to the ancestral roots
and to the spiritual and mnemonic heritage permeate throughout hooks work. Seeking her origins in the
roots of the beloved grandfather, hoakeams of existing in the form of smoke, a hybrid identity which

is shapeless but moldable, unreachable but perceivable.

This story is about a magic woman who lives inside smoke. She hides in the smoke so no one
can capture her. Smoke is to her what caloi the red bird god. She can take the smoke and
make it become many things. Using the smoke, she turns herself into a male. She must be male
to be a warrior. There are no women warriors. (h@uke Black50).

Central to hooks autobiography is the egs@f the grandfather getting involved in a fire while trying

to burn the trash in a white woman's garden. He is virtually rescued by the grandson who sends him to
hospital, and the doctors say he has survived because the heart hasn t failed him: tde stoel the

burning clothes. He has lost all memory. He has entered the cavel[...] the heart knows there is a secret in
the flames that is ongoing and everlastingo. (90

As it is psychoanalytically predicted, there is some consciousness in every sifro@st, there is

some truth in every lie, and some reality in every dreamlike experience. The components of hooks
dream are not unintentionally white women, ladies and trash. The author believes that the fire helped the
grandfather recover the real Seifhile the entire surrounding scene stands for the wickedness and evil

of the white society, its oppression and atrocity.

In nature, hooks find the understanding she is denied by her fellow humans, and the communion not
only with the trees, but also withe animal world. In her booklyth Types: Signatures and Signs of
African/Diaspora and Black Goddesg@900), Alexis Borrows de Vita argues that trees play a crucial

role in the life of women of African descent who have lost their mothers. For thesatespiritual
mothers and signs of power: "beyond death and beyond social injustice, deprivation or personal assault.
They represent a symbol of empowerment."(qgtd. in Végaszales 2001:241).

The landscape of the cave and the nuances employed foepistion demand thorough cress
examination. The red of the heart stands for her desire for a new life, a resurrection in a-lif@enix
manner; the black of the ashes siaor the remnants of the past memories, frustrations and denials;
while the gray othe mist stands for the dreamlike and agonizing confusion that accompanies every step
of her life.

I am trying to remember the pictures in the cave, the animals. If | can paint them all | am sure |
can discover again the secret of living, what it wasftlih the cave. | start with the color black

[...]. Bone black is a black carbonaceous substance obtained by calcifying bones in closed
vessels. Burning bones, that s what it makes me think about, flesh on fire, turning black, turning
into ash [.]. | begi with the mouth of the cave, add red to the black: the red is the heart of the
seekers, the animals and human beings who come [.]. At the bottom of the fire is the color black.
This is the remains of all the animals who have given their life in sactdié®ep the spirit
moving, burning bright [.]. | want to make the color gray to paint a world covered in mist. But
this is what | see when | leave the cave. (hadiks Blackl70).
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After somehow building up a riddléke landscape for us, hooks herselfeals the connotation of the
childhood cave trope. The cave as an image stands for the wilderness of her rebellious spirit: "The
picture | am painting is of the wilderness my spirit roams in. | tell him | left the cave and went into the
wilderness [...]. Alaround are fading colors that contain bits of pieces of their earlier brightness. | call
this paintingAutumn in the Wildernes§171). Trying to find a justification for the prejudice and
injustice that revolves around her, hooks comes to believehikds tan adult s world, and the belittling

and persecution she has to go through originates from this very fact: "there is so much to celebrate about
being old, | want to be old as soon as possible because | see the ways the old -cfies.liVhey are

free to be differentunique, distinct from one another."(188).

2.2. Othering in Audre Lorde's Zami: A New Spelling of my Name

Feminist studies recognize identity as weaved along the fluidity of the boundabesvieen Self and
Other. In Feminist Studies/Critical Studies (198%kresa de Laurentis, specifies the paradigm of
contemporary feminist discourse by claiming that the:

identity is not the goal but rather the point of departure of the process by which one begins to
know that andhow the personal is political, that and how the subject is specifically and
materially engendered in its social conditions and possibilities of existence. (De Laurentis
1986:9).

Parallel to this definition, the border school defines ethnic identitieseasrtes accepting the contrast
between the two polarities and confessing the ambiguity of the speaker's subject positions. The concept
of a single unitary Self, is being replaced day by day by the concept of multiple identities and a
relational Self madepuof conflictual ingredients.

These theoretical assumptions are also supported by Audre Lorde who claims that "denying any of the
different people within one's identity."(102) would mean living a lie to oneself and to the others. Only
by accepting the diffrent facets of oneself, can one achieve wholeness and live a fulfilled life. Thus, the
litany of Selves dwelling within one person, cannot fall into etedrcategorizations: "I am not one

piece of myself. | cannot be simply a Black person and not beraaw too, nor can | be a woman
without being a leshian."(Lorde 1984:59). It is the weaving of the various Selves into -ikquilt
tapestry that gives uniqueness to every woman, and grants authenticity to her words:

If we don't name ourselves, we are nothiAs a black woman | have to deal with identity or |
don't exist at all. | can't depend on the world to name me kindly, because it never will. If the
world defines you, it will define you to your disadvantage. (Lorde gtd. in Georgoudaki 1991:71).

Severakritics have released statements about the bonding of Self and Otherness in Audre Lorde's works
and especially in her hybrid genre watkmi: A New Spelling of My Name (198Bparbara Christian
acclaims Lorde's eloquent voice as a black, leshian andiftraimd praises the attention dedicated to

the concept of difference. According to her, Lorde' s ability does not only consist in tuning the
differences, but also in emphasizing the need to acknowledge the Otherness within ourselves. Thus, she
maintains that: "we are all children of Eshu/god of chance and unpredictable/and we each wear many
changes/inside our skin."(Christian 1987:114).

Zamishapes a multifaceted cultural and corporeal Otherness into a coherent subjectivity to the point that
what would othewise be named as Other becomes Self. It is this absorption of the Self that challenges
the Western subjedbject dichotomy leading to the conclusion that by redefining the Other in
ourselves, we can recognize our own Otherness. In accordance with meatOley states about the
absence of a unilinear consistent Self; Lorde assumes that social change, as well as the affirmation of
difference and sameness should start from the individual for then being projected into the others that
judge him: "We shouldise difference as a dialogue, the same way we deal with symbol and image in
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literary study: We need to use these differences in constructive ways rather than in ways to
justify."(Olney gtd. in Smith, Watson eds.1998:78). What Lorde herself articulatssagselike "Age,

Race, Class and Sex: Women Redefining Difference", is that "racism, sexism, classism, homophobia all
stem from the same sourean inability to recognize the notion of difference as a dynamic human force
which is enriching rather than tlatening to the defined Self. "(Lae 1980 rep. in Lorde 1984:83).

The extent to which Otherness is important for the shaping of Lorde's and specifically Zami's life, can be
deduced since the very beginning where we are faced with a dilemmatic questiamotftodo |
owe?"(LordeZami:3),which receives as an answer a dedication to all those who have helped shape the
power behind the narrator's voice: "Images of women flaming like torches adorn and define the borders
of my journey stand like dykes between amal the chaos. It is the images of women, kind and cruel that
lead me home."(3). The author's debt dates back to the dsidbld image of Afrekette/Kitty and
stretches to include the Belmar women of Carriacou, the trickster divinities of West Afridaiz Mie

Lois, Louise Briscoe, Aunt Annie, Linda and Genevieve, etc. The best answer to this rhetorical question
is given in the epilogue where the author expresses gratitude for what she has become to every woman
who has left emotional and spiritual tattaws her identity. So, if every meeting and reconciliation adds
something different to her heterogeneity, every separation teaches her how to cohabit with the warring
facets of her character.

Every woman | have ever loved has left her print upon me, wHeved some invaluable piece

of myself apart from meso different that | had to stretch and grow in order to recognize her.
And in that growing we came to separation, that place where work begins. Another meeting.
(255 Epilogue).

Calling herself'lesbian, fat, black, nearly blind and ambidexterous."(240), Lorde simultaneously asserts
and denies the identity transformations and lays the grounds for the development of the concept of
"border permeability”. Similarly, to Anzaldua she insists on bardbat are open, permeable and
shifting, reflective of the societal dualisms and expressive of one's assertion as community members.
Thus, considering that an important part of the bonding between Self and Otherness lies in the relation
between stereotypinand scapegoating, we can regard the misogyny of the 1960s as one having its
origins in the black male stereotyping of the partners of the opposite sex with epithets like 'matriarch’,
'monster' and 'beast of burden'. The way it is represented by Lotdileoliood is a complex feat of
balancing racial and sexual overtones. Mostly a victim of colorism rather than of racism, she is labeled a
"brownie"(29) in grade one, one of the "branded"(81) in high school, and one living a "triple life"(85) in
adulthoodand this is the stereqgdization to chase her all along.

1.1.1. Otherness and the Color Complex.

The color complex dimension accompanies Lorde's growingasglfeness throughout. The narrative
comprises of scenes of disdain felt by the ligisténned siters, goes on with the expression of disgust

by the white woman in the train, and concludes with the segregation episodes in which she became the
marked one "black, lesbian and female", triply removed from the mainstream society. While a little girl
askingto her sisters about the meaning of being colored, Lorde is amazed to receive no response and be
deprived of the "white same as mommy"(59) pretension. Confused more than ever, she recognizes this
episode as the only one in which the reality of race mudied in her family, and experiences the whole

with a feeling of envy for her ligkgkinned sisters.

In another episode, the whole family makes a trip to Washington D.C. on"tleé July. When
pretending to eat in the dining car, she is told that &llisoo expensive and held back the truth that
blacks were not allowed into railroad dining cars headed south in 1947. She is clever enough to realize
that it is something that has to do with black and white complexion:

The waitress was white, and the ctarrwas white, and the ieream | never ate in Washington
D.C. that summer | left, childhood was white, and the white heat and the white pavement and the
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white stone monuments of my first Washington summer made me sick to my stomach for the
whole rest othe trip. (71).

An episode which surely leaves remarkable imprints on Lorde's character and her considerations of the
impact of blackness and colorism on character formation is the one in which, whileyadhad
commuting by train and standing negta white woman, she hardly but painfully recognizes that the
source of all the white woman' s disgust and distey is the color of her skin:

She [the woman] jerks her coat closer to her. | look; | do not see whatever terrible thing she is
seeing in theseat between ugprobably a roach. But she has communicated her horror to me. It
must be something very bad from the way she is looking, so | pull my snowsuit closer to me,
away from it too. And suddenly | realize there is nothing crawling up the seatdretys, it is

me she doesn't want her coat to touch. (165).

Strong as she is, Lorde is capable of arising above stereotypes and racial discrimination, and
foregrounding issues of looks. A witness to this attitude is her love affair with white Eudoraethe o
who makes her discover the multidimensionality of her sexuality akdsreer stop feeling invisible:

It was in Mexico that | stopped feeling invisible. In the streets, in the buses, in the markets, in
the Plaza, in the particular attention within Ewadereyes. Sometimes, halhiling, she would

scan my face without speaking. It made me feel like she was the first person who had ever
looked at me, ever seen who | was. And not only did she see me, she loved me, she thought me
beautiful. This was no aca@dtal collision. (173).

Here visibility involves a complex seeing of skin, color, and sexuality; queering and challenging gender
stereotypes; and interrogating appropriate performances of femininity. An important dimension of the
postmodern Self is the iassant quest for wholeness and reconciliation of the fragmentary state. As
Judith Butler suggests, the key to the complex dynamics of claiming identities is avoiding exclusive
categories and taking into consideration the multitude of people that livedat lmoossings. This theory
applies to every category of person who feels alienated while subject to oppression and discrimination:
"Making life livable, taking lesbian lives out of the shackles of shame and developing a vocabulary that
is rich enough tousstain such lives in language, may sometimes entail entering into radical uncertainty
over what the borders of the lesbian are."(Lorde qtd. Hall 2000:405). The only way to make one's
multiplicity accepted and welcomed by the others goes through voicirg aoreerns and worries and

fight back: "I am not going to be vulnerable by putting weapons of silence in my enemies' hands. Being
a leshian in the black community or even being woidentified is difficult and dangerous."(Lorde qtd.

Hall 2000:62). Awareof the presence of unmatching Selves dwelling within one' s subjectivity, and
recognizing the hidden existence of split identities and unexplored realities willing to emerge at any
time, Audre Lorde fails to reconcile being female, black and lesbian.

While fleeing with Kitty in her car, these warring Selves seem to call out at Zami more loudly than ever:
"Part of me felt like a raging lioness, inflamed in desire. But that part of me was drunk on the thighed
nearness of this exciting unknown dark woman. [Arjother piece of me felt bumbling, inept anchab

four years old."(Lorde Zanf46). Even the gay bars of Manhattan, do not seem to be the resting place
for her troubled spirits.

When | moved through the bunches of women cruising each other in thedoomf...], it was
hard for me to believe that my being an outsider had anything to do with being a lesbian. [. ]
But, when |, a black woman, saw no reflection in any of the faces their week after week, | knew
perfectly well that being an outsider in thadatelle had everything to do with being black.
(192).
Lorde' s description of the complex subject locations and fluid identities challenges the Western tradition
of believing in a singular, unified subject. As the author shifts from a state of fragroertaione of
complementariness and integrity questing, she often experiences social isolation and rejection due to her
many differences and notes: "I grew black as my need for life, for affirmation, for love for sharing."(58).
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Confessing the plurality ohe Selves, Lorde's struggle is one of bringing the journeywoman pieces of
herself together: "not in a single unitary Self, but into a community and to become Afrekete. "(Ball
1994:5). The conglomerate nature of the Self seems to be the most positivmdightvhich one may
regard oneself. In Gilmore's terénsvhile not acknowledging our different Selves and repressing their
oddities into our shadow: "we end up projecting the oddities onto others. We then feel broken,
incomplete and we are, for we are unableiccess the strengths that these denied and rejected Selves
possess."(Gilmore 1995:329).

The image of Afrekete is essential in acknowledging one's contradictory Selves and in healing one's
sense of brokenness. As the detiira makes clear, this senseamllectivity and multiplicity is to be

found in those who supported her, but even in those who demeaned her and by so doing made her
discover new aspects of herself: "To the battalion of arms where | often retreated for shelter and
sometimes found it. Tehe Others who helped, pushing me into the merciless|swoming out
blackened and whole." (Lordgami:5-Dedication).

Lorde's realization of a state of difference wavers between questioning her real Self and, desperately
seeking complementation whilgurring Self and Other boundaries and bridging the gaps between
societal misapprehensions. In one of the episodes in High School, Lorde comes to understand that she is
different just because she claims to be herself: "it was in High School that | cérsléeete that | was

different from my white classmates not because | was Black, but because | was me."(82). In another
episode, in the hospital, she wonders what happens to two people who transfer blood to one another
through blood transfusion, and thus aedp the whole process as a natural fusion of two disparate
Selves. While in Muriel's presence, on the other hand, she feels a desperate need for being
complemented by having another by her side:

Snailsped an ughill day, but evening comes: | dream of you. This shepherd is a leper learning
to make lovely things while waiting out my time of despair. | feel a new kind of sickness now,
which | know is the fever of wanting towkole. (190).

Zami acepts the suicide of Gennie, the breakup of her first-teng relationship, and the loss of
friends to alcoholism; and, like the snake shedding its skin, takes on the identity of a survivor who
pledges to never forget the losses. The same life philosappijes even as she separates from
Afrekete. She simultaneously lets her go and keeps her close: "We had come together like elements
erupting in an electric storm exchanging energy, sharing charge, brief and drenching. Then we parted
shaping ourselves thaetter for the exchange."(53). So, despite the losses and disappointments of her
life the protagonist chooses to survive.

Conclusions

In Zami, Otherness is an inherent element of claiming one's Self and identity, only by recognizing the
omniscient presere of the Other within every Self, will we be enabled to comprehend the polyvocality
of every Self and the conflictual composure of every identity. The intertwining of Otherness and the
color complex speaks of simultaneity of narrative voices and a marfjidgntities by at the same time
preserving their separateness.

While Audre Lorde pays special attention to the multiplicity and nonlinearity of Selves dwelling within
every person, naming is the most tangible reflection of the freedom to adopt difteetities in
different contexts or along different encounters with facets of the Self and the Other. From an early
childhood seHawareness, naming turns into an act of commemoration of the plurality of the voices and
realities one is faced with.
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Described through patches of streafrconsciousness memories that irregularly shift from first person
narration to third person narration, hooks' life provides a hazy image of the act of claiming one's
authentic Self, the rejected, the irreconcilable, tvedoroblematic of our sutonsciousness. The shift in
narrative point of view grants secrecy and intrigue to the memoir and contributes to the depiction of the
distortion of her character.

Regardless of the kind of game hooks plays with colors, “btank" remains the nuance she hankers

after, an obsession that accompanies her in her dealings with the world, her approaches to class, and,
moreover, her delvings within the innermost sites of herself. hooks herself will come to realize that this
is a whiteman's world, and African American women will be doubly if not multiply discriminated for as

long as they live.

The dimension of Otherness unfolds through the protagonist s relationship to matrilineal heritage, the
ancestral line as well as through the @mnism and colorism preconceptions. Common to all the two
autobiographies is the recognition of the matrilineal Diaspora and matrilineal family structure as
important elements of the ethnic daughter s individuation process. The fdatlgter dyad appeaas
hovering between mainstream and marginalization, identification and separation, empathy and
resentment. Daughters learn that they can never truly pretend to dismantle the cultural and societal
constructions, or break the hard shell of their motherdifmovering their human side. They can at least
avoid blaming their mothers for the oppression American society poses on them and start to define
themselves through the motherly acts of-gelfiial, or come to praise the power that stands within these
tiny Russian boxes. The "mestiza" and "Cultural Electra" notions open our eyes to the presence of
difference and invite us to reconcile the conflictual categories inherent within every one of us. Situated
on the borderlands, we should attempt to hide patidelves and develop a crdszder identity.
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THE MAI N TAKEAWAY I N GEORGE ORWELLO®6S ANI MAL

Abstract

George Orwell(19031950) once stated that he wrote from a desire to see things as they really
were, to change peopleds thinking regarding
the truth of these matters with future generations.

Over fifty years after # writing, it is plain that his Animal Farm and 1984 were literary
warnings regarding the dangers of surrendering our thoughts and voices to those in power.
This presentation will offer a brief summary of how his experiences and these works underscore
theimportance of the individual to think critically in the face of social and political change.

1. Introduction

Animal Farm and 1984 are so closely related to -edlclr, for the thematic they pose thegn be

depicted from New Historicism approach. They both, have in common the revolution against
iTotalitariand regi mes and how tdiieadviualgErametlien ment s
books, Orwell shows us how dictatangposed their powemgainst thecitizens.Or wel | 6 s novel s
the cultural and political movement that was going around that Eigre.Orwell writing a book it was

not llamkang t produce a work of &rtbut he wanted to write as an expression of problems or
concerns that should be heard by others. He wanted to expose faataptiaes hieyes and were
considered by him important facts for society. Orwell had suffered a lot from the oppression of the

upperc | as s, that 6s whyn Alel wrsostuee sa gaarien sgo Itihteinc al i S
mass of | ies, evasi ons -Onfeld'l | vy, hatred and Schi zo
2. Political and cul tural aspects on Orwell ds bo

Spanish Civil war was considered one of the most important events, which inspired him writing

AnANni mal Farmo (1944) to tell the world the fail:@/l
doing in his Country and what he wil | sdobgoingp ot he
in its flow, it was appearing dangerous for citizens in every part of the world.

Orwellsaid:fit he first book in which | tried, with full

purpose and arti st i'So Ewellpad some réasonsoor nwtives towite agairst.

these regimes because of his personal life, different problems he encounter and tried to find a balance
for both his political and artistic perspective to make a better combination of the book or aweigrbe
aFairy taleodo andiAnhemafifokiameoir ome d 6a | ot of new wo
politics in different nations words likB Ox y mo roo evéncfamous phrases like the dn&s O ME

ANI MALS ARE MORE E QU AQr®ell,pdd20N1942)T HER S 0

He thinks that a writer should strive to transmi
which no text can escape clearly amaquivocally

In this book he also wanted to highlighted the idea that old and new tyrannies are goitigetsanee

(asit is shown in book that animals become more human than humans) these governments are the same
and pose the same dangerous for freedom.

For, him CommunisBetrayed Socialism and all his believes he includedfim@ ni mal anBar mo

fil 9 8.4 0

19840 (1949) he wrote it as an ex ammhfesdom how |
However, he explainedo r conf essed t he horror of ABi g Br ot h
peopl ebs iAldsovitdhueadd shmok sng aang dien ste@® nt lmes dipv@amr es s
Totalitarian regimes to the society.
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The ideology that was twiddled that time had gripped all populations all over world.

People were afraid of doing things or even thought because their idedsewdiscovered byi Bi g

Br ot MNmeten Eighttf o wsendd as a caution for the future how it would be if Totalitarianism
will keep suppressing peoplesanguage and ideology was another crucial point for governments to
keep peoples under their control with removing @gfrom everyday lifeNewspeak in the novel was

the language of Oceania a fiction totalitarian state, who invented the language to fulfill the requirements
of English Socialismlt becomes thinneand thinner with the passing of the time because if yoit the

number of words you limit the chance of someone or to the whole nation expressing their thoughts.

AThe whole aim of Newspeak is to narrow the range of
impossible, because there will be nords in which to express t Grwell,1984, pg.67, 1949)

The link between words, thinking, knowledge is what makes language so crucial.

They wanted to create a new world through | angu
human kinds could not press themselves and what is important beside free speech was the destruction

of the culture, history eté.So, people will forget the past and become one with the new model of ruling
ATotalitarianismo regi me.

ifiFreedom is the freedwommakeshypgput hatftwbatpl ius granted
pg.103, 1949).

His experience in civil war in Spain was crucial in the shaping of his political thoughts and would mark

a significance in his two Hisainwdsghatig measnshbduld Bea r mo
inputted by a mass of people.

Orwell uses a simple style in his writings because he wanted to understood by eviegapie.were

forced to think whatever the governments wanted them to believe, so Orwell tried to takeraskhef

the corruption that had covered the woHi& was ware of the threat Fascism was presenting and had to

be stopped before it would be spread in other European <fatesve | | believed that A
could be improved through political actanrn d by fi ghting this ideologies

3. A Marxist critique of Orwell s AAnNni mal Far mo
This papewi | | examine George Orwell ds books, respect

approach. First, in order to understand why | chose this criticism | have provided an interesting quote
from Orwell itself andlater on a brief explanation of the liteyatheory so everybody be familiar with

the text. The analysis is based in two important concerns in Marxist Criticism; The social class divisions
and the Overcome (orot) of the social conflicts treated in the book. Each of them is explained in a
dividedparagraph and provided even with quotes from the books.

Al t hough George Orwel|l was a very wel!/l known wr
famous and very signiffamdahd4 dvorHliss MirAinti imathe iFratr enr
young age and while he was growing a sense against totalitarian rule, he also tried to provoke the same
sense in the others with his art. With his two greatest weapons, which were asgalendid way, he

gave the reader the exact same taste of gtaditrianism happening in those times. This kind of
governing unfortunately we have seen it throughout the years, and no matter if you have experienced

your self or not, itds Iimpossible to closéasyour
essayiwhy | Writeo.
AEvery |line of serious work that I have wragdinsten sin

totalitarianism andor democratic Socialism, as | understand it. It seems to me nonsense in a period like our own,

to think that one can avoid writing of such subjects. Everyone writes of them in one guise or another. It is simply a
guestion of which side one takes and what approach on
bias, the more chance onesha o f acting politically without sacr i
integrity.é&(Orwell, pg.6)

After reading this essay and also reading for his political views, | decided to see his two books
from a Marxist approach. Marxist criticism is one roly favorite literary theory criticism,

especially because you can find it in each literary work no matter what period that was written.
What is this literary theory and with what iscincerndt was a movement that started to gain
credibility in a greatdegree after the Russian October Revolutibreturns back the academic
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attention after a period of faded attention tdntsimple words the Marxist literary criticism

arguesl. Literatureis a reflection of the social construct of the time and espgethe author's

ideology. 2.The intention of the critics is to determine whether wedk pr o @r ecsrsi v e
fireacttonaryo.

When we see a literary work by Marxist approach, we tend to view it as a reflection to the
social backgrounds that it represents.Marxist critics we are not concerned with the aesthetic

val ue of t he wor k, we donodt see how beautif
emphasis on the social and political elements. The queastsh normallyaskedare 1. What

role does classlay in the work; what is the author's analysis of class relations; what is the
aut hor 6 s 2Hpow doazHaraatelsaversdme oppressidir? what ways does the work

serve as propaganda for the status gualoes it try to undermine i?What doeghe work say

about oppression; is blame levieake social conflicts ignored®.Does the work propose a

solution to the difficulties or conflicts related in the wotk?

I f we consider the first question fimadetl y i n
very good portrayal of the classes, and how they functioned in the countries were totalitarian
rule took place. Two main distinction in social classes, were the high rank, those in power,
which only looked after their own interest, meanwhile taleage that the propaganda would

work for them and the low rank, the working class, which is always oppressed and has almost
no rights. I n our case itobés the pig Napol eon
t he one wh obénefitswad the Bigmouth fpig Squealer which his main duty is to
convince other animals how they should obey blindly to their leader. Whereas the working class

is represented by Boxer, the chdrse that always works really hard and never questions the
authority ofthe rules. He is the ortbat, besidall efforts and energy he puts in the farm, the

pigs betray him by sending towards death. Just like it used to happen in reality to these
countries that the majority of people were imprisoned, betrayed and killed for weak reasons.

The same thingisalsesen i n A19840 book. Big Brother ha:
sets up the rules, others should obey and no question for that. His figure must be worshiped and
all his opponents hated among the society and tortured until they manage to findr IBige fo

Brother. The Party and those who work for it, serve as a propaganda, reminding that they are
good and safe because Big Brother is providing this. And all the society, including Winston is
forced in a way or another to close their eyes and continthethgir lies. In book you also have

an incredible description of how they use to manipulate history in order to go along with what
they wanted to do. Even when people knew inside their minds the true, with the time passing

the brainwash and the everydagpaganda made them all the same.

fiDo you realize that the past, starting from yesterday
few solid objects with no words attached to them, like that lump of glasscthere.

fiEvery record hasden destroyed or falsified, every book has been rewritten, every picture has been repainted,
every statuand street and building has been renamed, every date has been altered. And that process is continuing
day by day and minute by minute. History hagppta. Nothing exists except an endless present in which the Party

is always right. | know, of course, that the past is falsified, but it would never be possible for me to prove it, even
when | did the falsification myself. After the thing is done, no awdeever remains. The only evidence is inside

my own mind, and | donot know with any cer (Cawelhty t ha
1984,pg.195)*

Another point | want to touch upon in this paper is if the characters overcomepifessipn

and does the work propose any solution at th
characters donét find a way in rebelling to
changed time after time, they blame themselves for not reédiigipt since in the first place.

The rulers are always able to manipulate the situations and their minds that it seems almost
impossible for them to have any opportunity into realizing the real situation. Also the book in

gener al d o e s n G&Gdlutiog. T'heterding it l@apes ssewithaconfused animals that
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candt even make sense of what i s happening a
to get their own message and reaction after finishing this book. As we know he just gave a
small tage of what he has planning to do next, against this totalitarian rule.

GTwelve voices were shouting in anger, and they were all alike. No question, now, what had happened to the
faces of the pigs. The creatures outside looked from pig to man, and frontonag, and from pig to man again;
but already it was impossible to say which was whichOrwell, Animal Farm, pg.85) ‘!

Ontheothehand,i n 119840 we sense in a way some rebell.i
and Julia, even why at the end they fail to overcome all the struggles and both became again followers of
Big Brother. Winston writes in diary, he thinks even what is forbigd@demits to himself he has only

hate for Big Brother and manages to love and make a lot of crimes and actions that were not allowed
together with Julia. As | said even why inen d niott 6 swel | finalized at | eas
Far md we somearebellisreagtions taking padnfortunately,the book again closes with the

victory of the totalitarian rule, Winston has gone into an insane brainwash and actually lost his
individualism. He admits to have lagine and not actually understood theue of his spiritual leader.

iHe gazed up at the enormous face. Forty years it h ac
the dark moustache. O cruel, needless misunderstanding! O stubboewilledl&xile from the loving breast! Two

gin scented tearsickled down the sides of his nose. But it was all right, everything was all right, the struggle was
finished. He had won the victory over himself. He loved Big Brothie(Orwell, 1984,pg.3756) *

The whole purpose in the end is to show in a explained form how you can approach these two books
with your Marxist lens on. Although | have many questions to consider, | was interested to give answer

to the main ones, concerned with the gaps in the samietjhow this conflicts are solved throughout the

book, along with the respective quotati®egardless the fact that the bae#tsvery interesting to read,

they also are powerful weapons into our ha@dls. wel | 6 s book or any book of
reminder for our young generation, to never let such horrific events repeat itself.
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MODERN STYLE & THE CONTRIBUTION OF VIRGINIA WOOLF IN THE
DEVELOPMENT OF STREAM OF CONSCIOUSNESS

Abstract

Modernist literature had captured the social and historical ramifications of the late 19th and
beginning of the 20th century in Europe through its content and form. The contents of the
Modernist Literature had to do with generakiges of modernity. Modern writers would find
expression in new techniques and a new form for these complex issues.

Virginia Woolf was a great English novelist and essayist, regarded as one of the most important
modernist figures of the twentieth centwlyo has contributed significantly to the development

of modern novel in both theory and practice. She abandoned traditional fictional devices and
formulated her own distinctive techniques. They serve as an excellent sample in analyzing
Wool f 6 s lory anel thexr reyperimental techniques.This paper deals with the use of
modern Stream of Consciousness literary techniques: indirect interior monologue and free
speech.

Keywords modern style, modernist literature, stream of consciousnes, interior monologgieia woolf

I ntroduction

Modernist literature had captured the social and historical ramifications of the late 19th and
beginning of the 20th century in Europe through its content and form. The contents of the
Modernist Literature had to do with genersdues of modernity. Modern writers would find
expression in new techniques and a new form for these complex issues.

Sociologist George Simmel summarized the general thematic issues of modernist literature:
"The deepest problems of modern life derive ftbeindividual's claim to the autonomy and
individuality of its existence, in front of social forces, historical heritage, foreign cultures and
the technique of lifet®

Modernist literature developed a style that could be characterized by the preoccubatio
stylistic innovation, formal fragmentation, multiple perspectives, and alternatives to traditional
narrative forms. Modernist writers were more aware of the objectivity of the surrounding
environment than their predecessors. Thus, modern literataharacterized by such thematic
issues: the division of social norms and cultural guarantees, the shifting of its meaning and
sense from the normal context, the appreciation of the desperate individual faced with an
uncontrollable future, the frustratiotme Stream of Consciousness and the Free Indirect Speech.
This literary movement often goes beyond the limitations of the realistic novel with a concern
for more important factors such as historical and social changes. This is shown, for example,
through The Stream of Consciousness technique. This is a technique of fiction that describes the
feelings and thoughts of the characters or the human minds. It has been applied by many
novelists such as James Joyce and Virginia Woolf. Examples can be seen inrkbeofvo

15 Georg Simmel (1903pie Grosstadte und das Geisteslepeanslated toTheMetropolis and Modern Lifeby

Kurt Wolff in: D. Weinstein ed (1950 he Sociology of Georg SimmBlew York: Free Press, 1950, p. 409.
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Virginia Woolf as"Mrs. Dalloway, "To the Lighthouse at "Ulysse$ of James Joyce, at
"Flowering Juda by Katherine Porter,The Sound and the Furnpy William Faulkner etc.
As a modernist writer, Virginia Woolf was an innovator of stylisticewtbThe Stream of
Consciousness technique. Her novels incliiles. Dalloway (1923)"To The Lighthousé
(1927),"Orlandd' (1928), and'The Wavées(1931). She is welknown for her famous saying,
"In order fora womarno write fiction shanust havewo things, certainly: aoom of her
own(with key and lock) and enough money to support hergaidbm her essay (A Room of
One's Own essay) (1929).

Virginia Woolf uses the narrative technique of "Stream of Consciousness” in most of her
novels. Her fictionaktyle of writing is a narrative technique that deals with the flow of ideas,
thoughts, feelings and perceptions. Woolf tried to decipher the conscience of the characters.

During the 19th century, realistic literature has so many literary forms that atedréd the
characterization of conscience. Therefore, the style of writing was focused more on the social
and political problems that Woolf had refused from some literary traditions in favor of a more
personal meaning in order to go deep into portrayeginner nature of the characters through

the new form which was called : "Stream of Consciousness Technique".

What is Virginia Woolf's contribution to the development of this literary technique?

By basically relying on the concept of the New Criticism @ghof "Detailed Readind® to

analyze the passages representative of the ways in which Virginia Woolf describes the flow of
thoughts of her characters. We also use the psychoanalytic approaches to interpret the meaning
of the flow of thoughts.

General Features of the Modern Period.
Modernism

The characteristic of modernity is selMvareness. This setbnsciousness often led to
experiments with the form and the actions that attracted attention to the processes and materials
used. This movement, origimalin the 20th century, kept the term "avayarde" until the
emergence of the word "modernism” with some new changes and meanings. Also, this is a
special period in which the description of the inner world or the symbolic landscape means
deforming the inar world against the realistic representations of the outside world from the
point of view of a physical and historical experience. On the other hand, the term modernization
exists in the form of a desire to erase any influence from the past in the lrepetong at least

one point that can be called a true present, a point of origin that marks a new departure .

In the field of philosophy, that means the creation of a new style of writing or a new form
which is selfexpression and is related to the aesthpractice of modernity. This term is a
reaction of The Stream of Consciousness technique in this period.

The Stream of Consciousness

16 New Criticism was aformalistmovement irliterary theorythat dominatedmericanliterary criticismin the
middle decades of the 20th century. It emphasiteske readingparticularly ofpoetry to discover how a work of
literature functioned as a selbntained, selfeferential aesthetic object. The movement derived its name
from John Crowe Ransom1941 bookhe New Criticism
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General Definition

The The Stream of Consciousness is a style of writing that is represented by many great authors
during the modern period in which it is reflected the flow of thought and feelings of the
characters. According to literary criticism:

The Stream of Consciousness is a literary technique that seeks to portray an individual's point
of view by giving the writterequivalent of the person's thought process. Moreover, this literary
technique of writing is often linked to the modernist movement by some novelists such as:
James Joyce and Virginia Woolf. This technique is defined as the continuous flow of ideas,
imagesthoughts and feelings of the characters in order to penetrate deep into the human mind
without any stoping sign.

The Stream of Consciousness: A term invented by William James irPriheiples of
Psychology(1890) to determine the course of inner expessn Already a term almost
indispensable in literary criticism, it refers to the technical one that seeks to describe the variety
of thoughts and feelings that pass through consciousness.

William James gives a description of the Stream of Consciousnegscagain moment in
which a human mind gets a long train of thoughts and ideas without any

interruption by the use of the usual methods of description and conversations as follows:

"The description of the association of ideas, impressions, sensationseamories in a free

way that can pass through someoned6s mind at
In addition, William James describes the mind within this narrative technique

and writes:

"Now we are seeing how hearing, now reasoning, now recollecting, now

expecting, novoving, now hating, and in a hundred other ways we know

our minds to be alternately engagéd."

Moreover, our thoughts often do not follow any logical sequence, but they rather jump from one
subject to another, so the ideas overlap closely, fragmeth®wght and sentence, and lack of
punctuation are constantly encountered in the stream of consciousness writing.

On the other hand, Virginia Woolf, a great novelist who has been studying the individual's

awareness, wrotéWhile | was moving from one rootm another, | wrote hundreds of thoughts

that came to my mind collectivelylt focuses more not only on the nature of human
psychology, but also on the nature of human communication and relationships, as most of the
events take place in the minds of theuacters, with few dialogues and verbal confessions.

For example, this psychological dynamic is seen in the following passage from Virginia
Woolf's novelTo the Lighthouse:

But what have | done with my life? Thought Mrs. Ramsay, taking her place aatiehthe

table, and looking at all the plates making .White circles on it. "William, sit by me," she said.
"Lily," she said, wearily, "over there." They had thatPaul Rayley and Minta Doyle She,
only,this-- an infinitely long table and plates arldhives. At the far end, was her husband,
sitting down, all in a heap, frowning. What at? She did not know. She did not mind. She could

17 william JamesThe Stream of Though&lbum: The Principlesof PsychologyCHAPTER IX.[1]
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not understand how she had ever felt any emotion or affection for him. She had a sense of being
past everything, as shelped the soup, as if there was an eddynere-- and one could be in

it, or one could. be out of it, and she was out of it. It's all come to an end, she thought, while
they came in one after another, Charles TansteYSit there.please,” she said Augustus
Carmicheal-- and sat down. And meanwhile she waited, passively, for someone to answer her,
for something. to happen. But this is not a thing, she thought, ladling out soup that one says.
Raising her eyebrows at the discrepanrcyhat was what shevas thinking, this was what she

was doing-- ladling out soud she felt more and more strongly, outside that eddy; or as if a
shade had fallen, and, robbed of colour, she saw things tHily."

James Joyce is also considered to be one of the great |psvapers of the twentieth century,

who was one of the first writers who had a widespread and compelling use of this narrative
technique, a technique used in writity Portrait of an Artist As A Young maid'892), mainly

at theopeningand in Chapter 5, sagtimes makes reading difficult, yet with some effort the
most troubled perceptions of the Stream of Consciousness can be crystallized in a coherent and
sophisticated portrayal of the character's experience.. The temporary time sequences of events
have beemeplaced by the accompanying and spatial order. William (1892, p. 3) said:

"Theuniversal conscious fad not'feelings and thoughts exigbut'l think' and 'l feel.No
psychology, aanyrate,can questionheexistenceof personal selve§.houghtsonnected
aswe feelthem to be connected are whet mearby personal selves. The woespsychology
can dois so tointerpretthe natureof these selves as to rob thefrtheirworth." 1°

So if personal awareness is a multitude of thoughts in every hbeiag, every one's mind is
unknown to another; they can not recognize themselves as well as they think

The Interior Monologue

The Stream of Consciousness is a new style of writing that uses two techniques "Interior
Monologue" and "Free Indirect Speech'arder to be represented. The interior monologue is a
narrative technique that records the thoughts, feelings and emotions of the human mind by
using the "I" pronoun.

Lodge (1992, p. 42) states thathe interior monologue is the use of "I" and "We" as the
subject. The inner monologue, or otherwise cited, is the flow of verbal perceptions of the
character. Being thus limited, the interior monologue can not fully represent the flow of
character's consciousness. The interior monologue depicts the charactesidence with
themselves and cites their inner conversations, often without doing so by means of speech
signs.®°

Free Indirect Styles

Free Indirect Speech or Free Indirect Style is another technique by which The Stream of
Consciousness was representeds tharrative technique refers to ideas or expressions of

18The Selected Works of Virginia WoelTo The Lighthouse, 809, Wordsworth Editions, 2007Canon

(Literarature)
19 James Joyce, A Portrait of an Artist As A Young man", Wardsworth Editions, 1992

201 odge, David. The Arbf Fiction. London: Penguin books, p,4B92
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imaginary characters. Indirect Free Style conveys thoughts in the form of a fictitious lecture (in
the third self, in the past), but adheres to the vocabulary type, fits the character and wipes some
of the labels a%he guessed;'she asked herself &tc

Moreover, the indirect Free Style differs from the inner monologue, because it represents the
thoughts of the characters without using the first personal pronoun "I", but using the third
personal psnoun.

Virginia Woolf's Contribution to the Development of Stream of Consciousness

The Stream of Consciousness is a narrative technique that has been developed by many writers,
essayists, and novelists, but Virginia Woolf is considered as the predemfesssistyle.

Influenced by works of French writer Marcel Proust and Irish writer James Joyce, Woolf tried
to create a literary form that would convey the inner world. Therefore, she elaborated further
this technique.

Virginia Woolf was a great English welist and essayist, regarded as one of the most important
modernist figures of the twentieth century. She was considered a famous novelist during the
20th century by using the fictional style of writing the stream of consciousness, while
portraying her caracter's consciousness. She also wrote so many different literary works using
this narrative technique. Just as many other writers Virginia Woolf had thought about her
works, what would happen to her works after her death, she thought she would bericagdtt

her works would lose value with the passing of time .

This fear pushed her to be more qualified in her writings; she used much more consciousness in
her novels, which helped her to develope The Stream of Consciousness. Woolf used this
narrative techique for the first time in her third novel titlédacob’'s Room"in which she

focuses on the consciousness of her characters. THéfrgo Dalloway" her fourth novel, in

which she further developed Stream of Conscience technique. Later, she usethtinggi¢ein

"To The Lighthouse,and"Waves."'Mrs. Dalloway" is considered her most eloquent novel in

which she has mastered the form and became known because of the use of The Stream of
Consciousness technique. This narrative technique has been deweithyredhe framework of

this work. The study of t he character6s <con
concept of the modern style of writing as L
analytical, and reflective point of view ,whichvalued by Lodge. It is through the tunnelling

and the stream of consciousness narrative that these qualities become evident. There are other
three techniques that are related to each other and the modern style of writing: the first is the
open or the ambuous ending, the second one is that of the aversion of the chronological
ordering and the absence of reliable, omniscient narrdtowoolf in this novel uses a
revelation that follows its way freely inside and outside the mind of the characters.

When weread at the biography of Virginia Woolf about her personal life, Woolf has the
alienation, isolated lifestyle in the sense of evaluating her life from her own mind. How can we
understand that Woolfs influence related to her own stream of consciousnesgasShot
satisfied with the real life that gives a stable, limited description and saw the life is meaningless
as it appears in front of our eyes, observing the reality and obeying the norms of Sddietty.

is the meaning of life? That was-all simplequestion; one that tended to close in on one with

2 Malcolm, Bradbury and James Mcfarlane. Modernism: A Guide to European Literature. England: London: Penguin Books, p.481, 1976

34



years, the great revelation had never come. The great revelation perhaps never did come.
Instead, there were little daily miracles, illuminations, matches struck unexpectedly in the dark;
here was on&?? In her other major work titled To The Lighthouse, she criticizes the
contemporary patriarchal society by exploring the inner life of her female charddterswvo

main female characters in the novel, Mrs Ramsay and Lily Briscoe, both represent different
views on life and follow different paths on their search for meaniige dynamics between the
characters are expressed more completely by their thoughts than by their words. The light
dialogue serves to break up the transitions in perspective. By blemdetng p| eds i nner
and keeping dialogue to a minimum, Woolf develops her ruimgnsioned characters in a
unique and unforgettable way.In her other wofk Mr s . D a | dheo perdegtly used this
technique by putting herself inside of the main characédlecting her need to go beyond the
limitations of the realism in the novels of her Edwardian precursors, such as Wells, Bennett and
Galsworthy, and find a more artistic, sensitive and meaningfull way to represent character. The
stream of consciousnespecifies what a person thinks about something and how he/she
perpetuates their vision and the ability of commenting by using the observable facts. Woolf
supports this idea by saying that it is insufficient, unsatisfactory and unconvincing for the
readersto illuminate them when a modernist text is explained by only external réhigy.
means that she had been able to master successfully the use of The Stream of Consciousness.
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Abstract

The latest researches display the emphasis of female characteristics in the works of one of the
most famous novelists, Jane Austen. This article studies the importance of feminist role of

Eli zabeth Bennejjudincéd®rofdeAasntde®r The period
correlation with this book shows a profound study and significance of female character in

sexual, psychological and social reality. As one of the most over analysed topics of all the
times,thisd scour se aims to present the Aunknowno
and positive points.

This survey gives det ai |l e dsadherane that gase the uth&r!l i z a
the opportunity to endeavour her feminism perspeatige patriarchal society. The concept of
perfection infected the ladies in the novel and confused them in the perception of living a happy
life.

As a conclusion, this paper examines the na
whereasthedariknd t he | i ght side of Elizabeth in th
the society of that period. Qualitative research used in this study, based on literary books and
different articles aims to give a clear image and a deep analysis of teelnédvs maj or t h
feminism of Eli zabeth in APride and Prejudic
good guide for further readings and projects with an explicit goal that feminism does not
necessarily requires the loose of the self and an exeesggnificance to what ruins the

personal and the others future.

Keywords feminism, Elizabeth, Pride and Prejudice, society, female character, Austen

1. Introduction

Jane Austen, one of the greatest pioneers of the feminist movement in English litetattee,

writing trying to entertain her family members. She was talented in observing and showing a
vivid picture of the of gender 6s distinctiol
point of view in which t hseippleabut@ot naive, et tkemes J an
are profound and not superficial; her language is satirical but not above sincerity and good
humour. Thereby, there are some reasons that make her different from the other contemporary
women writers her style of writinghe fact that none of her novels is written in the first person

and that she doesndt i dentify herself wi t h
impersonal freedom to the characters is better than attaching them a quite strong imagination

As many English novelists did, Austen has chosen to write novel in order to share her ideas
about feminism on the book titlderide and Prejudicelt was firstly published in 1813. The
story emphasizes the femaleds role and the s
to fight with the difficulties of gender differences such as: oppression, inequality and other
problems? This is one of lte strongest reasons why various novels brought viewpoints on
feminism, particularlyPride and Prejudicevith Elizabeth as its protagonist displayed the great
example of a feminist character.
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This paper is focused on three main research questions:

1. Which are the main values, standards and ideals in the Radel and Prejudice
2. Which effects of feminism does Elizabeth experience?

3. What issues of feminism ariseRnide and Prejudice

The purpose of this arti clissuesi®ride andRreuditey se f e
Jane Austen and its standards, values and ideals. Thus, the readers and the students will be
capable for further studies on this topic.

The research method consists of data source, method and technique of collectingpithatz,

and technique of analysing data. The main source used during the writing process is the novel
Pride and Prejudicevritten by Jane Austen in 1813. The qualitative method includes the close
reading, taking notes and the analyse part while studyingpible

2. Austen as a feminist writer inPride and Prejudice

Austen differs a lot from the other feminist women writers, especially in the way how she
applies the ironic humour while creating the heroine. She knows how to represent her voice and
the middleclass women through the figure of Elizabeth. Thus, the author chooses a specific

soci al problem about women and tries to fir
thoughts and emotions. It seems that she is good at drawing the public attentionewith th
heroineds qualities and this is the reason w

Austends works have a great value because sh
need to use any exaggerate adjective to describe Elizabetieohetoines.

Another reason that makes Austen a great feminist writer is the fact that she quickly realizes the
female role and significance and mostly her strength to fight in a patriarchal society. However,
instead of distinguishing the negative part with pessimistitales in the difficult system, she

defines the beauty, charm, intelligence and importance in societies of different periods. The
writer doesnot want to put the i mage of wWor
Elizabeth as the reflection of anti@e woman in response to the patriarchal ideologies of the

time. As far as Elizabeth feels sure in her opinions and actions, she-a&ss@iéd in her
discussion. The <close relation of fdAthe female voi
charater to the heroines of the novel. Showalter asserts that theosslfious heroines of

Austen are capable to afford gender discrimination or the secondary places of women in the
community®.

Therefore, the themes Bfide and Prejudica r e w0 me embtons land theughts. She is
a sympathetic judge of her own society and she evaluates especially the social image of women
and their position in society.

3. The female characters in the novel

Pride and Prejudicdnas female characters with enough-esteento reflect to say and accept

their ideas in public. They are funny but entertaining ladies who fight patriarchal ideologies that
try to |low the importance of womends rights.
at the beginning of the starthey get tired of this and start to search for the discovery of their

own self. That was the required point they wanted to reach and till the end of the book they
present a mature female character and voice.

Moreover, Jane Austen can easily balance thtside and inner world of the heroines,
respectively the social roles and the inner emotions, thoughts and ideas. The characters of
Austends novels are wvitally young and the te
the personal feeling of thenThe regret or the reverse, what one thinks of somebody, what
others think of one, may muffle or decorate an entire’day
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Thus, there are some points where Austen differs from the contemporary writers of that period:
instead of focusing on the idea that women should educate themselves in order to be equal to
men, she suggests to women that like men, they should find a was taique in life and
gaining a personal autonomy of thought and choice. So, they should have their own voice

Austen gave an enormous charm to Elizabeth Bennet and made her a perfect heroine. She does
not display only a pretty appearance and a vividitsgiut she also maintains the moral
standards’. On the other hand, there are some opinions that Elizabeth does not display the
image of a perfect woman. There are some moments in the story when she represents
personality weakness and cares about ménigvertheless, apart from all the difficulties, Jane

gave a great contribution on portraying the perfect image of woman of the era.

4. Elizabeth, the heroine of the novel

The story itself depicts Austends heFowi nes
instance, the intelligence, the liberal and the original conversation of Elizabeth point the
description of female identity. Being certain and-selb n f i d e n't of her opin
boggle to express either her assurance or her idlats examfe, even she passed a few time

with Mr Darcy, she clearly says her opinion about him while talking about the books.

Thereby, her dominant personality gives her liberty to express her feelings and opinions without
being | imited of zabétleis motrshydas theiother wdmery She sven startsi
the conversations and stimulates others to talk although that was not a usual thing for the
women of the eighteenth century. She refuses to be like the ladies of that period who feel
embarrassed to coay their thoughts and their dreams in life.

Eli zabet hds view on marri age, on soci ety a
independent spirit and her critical intelligence. They are masked for her own safety behind the
external surface of good maars, polite acquiescence to her superiors in age and status and her
feminine difference that society expect to ¥ee

Being occupation with taking care of her sisters, Elizabeth, sometimes forget the social

responsibilities. When she | earned about Jan
foot even that this was ridiculous for the time. They were so closadb other that she can
read Janebs feelings from the face expressio

Jane, but even with other ladies. Sisterhood, friendship, and love are important for her because
she cares a lot about the mutual remgation of kindness and concern by two people, sisters or
friends?.

Moreover, another important notion that makes Elizabeth an original heroine is her awareness
of her own soul as female. A woman must have a thorough knowledge of music, singing,
drawing,dancing and the modern languages, to deserve the word; and besides all this, she must
possess certain something in her air and manner of walking, the tone of her voice, her address
and expression, or the word will be haleserved?.

Furthermore, what akes Elizabeth an independent heroine is that she is consciousness that
being a man in their selves creates the opportunity for the power in male dominated societies.
This is not possible for women.

Apart from constructing independent heroines and sendieroes, Austen creates minor
characters, especially female ones who properly express the female voice in her novels. The
characterizati on of secondary figures i n /
understanding of the more complex principal elogars®.

In Pride and PrejudiciE | i zabet hds i ndependent and questio
her sister, Janedbs trusting and objective ¢
devoted sisters. Both obothesnhdrne et isi name i i

Jane Bennet is more tendérearted than Elizabeth Bennet. It is quite clear that Elizabeth is
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very much fond of her sister. With the help of their relationship, Austen points out the
significance of female solidaritylheir relationship reveals the importance of sisterhood the
womends effec. on one another

Besides of the mentioned qualities, the most
and the nature of their relationship. Since the first meetingy, dbthem preserved a mutual

respect for each other that blossomed into love. She views Darcy equal to herself, not in
wealthy but in love and intelligence.

The attraction between Elizabeth and Darcy is a talky, civilized, celebration of minds:
witticisms over the pianoforte, painful disclosures alone in the drawing room, letters
deconstructed strand by strand. By the time they plight their troth, the two have gone some
distance down the relationship road. Not so much in learning to know each othésaasimg

to see their own imperfect selves in the mirror of their interaétion

5. Feminism in Pride and Prejudice
5.1 Feminism issues

Men and women are treated differently and unequally in the society of the eighteenth century.
Particularly, men possess more social status, material resources, power and opportunities than
women do. The protagonist of the novel comes across the systeraitrhent that had a main
problem: she was forced to marry her cousin in order to keep her estate and help her family
with the economic problems at the same time. This seems to be the only solution as far as the

family didndt have amveswomen geflsss of imateriad resouecast The n e d
entailment system derives the law that a woman cannot have her own property. She is
dependent on her husbandbds property. Noneth

proposal of her cousin because sh@nts to marry someone for love and not for material
interestste,

Except of less material resources, women get less of power and opportunities for self
actualization. This can be seen not only in the entailment system, but even in the matchmaking
system. Families of that time consider a responsibility to find wealthyforetheir daughters.

A man with large fortune is the perfect candidate for a well married lady. This kind of man is
the rightful property for the daughters. Hence, a woman cannot even choose her husband
because she will marry the one her family has anéseher.

5.2 Feminism effects in protagonist, Elizabeth Bennet

Elizabeth is not like those women characters which accept the society rules as they are served to
them, without trying to make changes for their own benefits. She is a determined person who
knows what is good for her and hardly fights to achieve it. She claims to have the freedom to
judge herself and make the others understand and accept her choice. It is her own right to
choose what she evaluates as good and to take personal decisions.

Womenshould have the same rights and opportunities as men to develop their individuality.
The moment she refuses the marriage proposal from a rich man, she made a great step and
strengthened her individualism. She wants to be called a creature that speaks tihem her

heart and a woman with moral values who can speak and do whatever is necessary for her
progress as human being.

6. Conclusion

One of the aims of this paper was to analyse the ways Jane Austen used to reveal the
importance of female voice in dety. Her style of writing is different from the other styles of

the era because she is very careful in displaying the heroines as independent young ladies who
are lively, intelligent and charming. Though the heroines have a lot of struggles and weakness,

they still have the rights to fight for values in society as well as patriarchy.
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Austends own originality is best described
Elizabeth Bennet, at once a person to be reckoned with, manifestly alive andoegthtiut the

length of the novel, and at the same time an issue, a generalizing tendency, a habit of thought
and action, an idea.

While the writer focuses on the difficulties that women face about inheritance and status, she
shows the marriage concerns la¢ tsame time. Law does not allow women to have their own
property, so they are forced to marry, preferably a wealthy one. However, Austen used irony to
deal with aristocratic problems considered important for the proposal part and the creation of
social réationships.

The characters d?ride and Prejudiceeflect the gender image with psychological meaning. In
other words, the independent and witty heroines are examined in a logic way by the author.
Unlike the conventional ladies of eighteenth centuryzdfleth is able to express her feelings,
ideas, emotions and thoughts. Therefore, she can portray the feminine power in society.

Likewise, Elizabeth gives a huge importance to sisterhood and this makes her a protagonist with
a completed female identity amg women. Besides the judgements and the pride mistakes, the
end of the novel presents a more qualified, conscious and mature character with the help of the
husband.

Austends heroines are memorable because of t
they try to be brave and fight for gender equality and female voice. As a conclusion, female
characters ofPride and Prejudiceof Jane Austen, particularly ElizabeBennet finds the
opportunities to make the right choices, to take personal decisions, to choose the marriage with
love, to change the society rules for the benefit of her and all women.
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Abstract

Learning English language to students is a really good feeling and fun to most teachers who
have chosen this profession. We all know the difficulties and the effort both, teachers and
learners have to face and to give in order to succeed. Generally; thenmapar t about |
easiness of learning a foreign language is leading them in the right path according to their
needs. This means that, at a very beginning, learners should be tested about their knowledge of
the target language. This is important basa they have to be separated in groups according to

their level with their peers so, they will have the same needs and requirements and the teacher
will have the same expectations from them all.

The very basic thing af tsemoosidgtioeiright materialaWremu t | €
saying the right material, we mean the textbooks that are adequate for them. This part is in

teachersé hands and they have to have a | ot
very important to choose the appriate books because they will be the main source where
l earners wil|l focus their |l earning of the ta

according to the level that they belong, they should be fulfilled with all the needs they have so,
that 6s why teachers should choose the textbook

Generally, teachers tend to use a checklist in order to make it easier choosing the textbooks.
Through those checklists, teachers consider what textbooks that they will use should cover, if
they areappropriate according to | earnersd requ
requirements and tasks are appropriate, I f
structure is appropriate, the reading parts, if the textbooks contain undeadtienchaterial and

a lot of other stuff. These are all items that teachers should have in mind, and check though a
checklist before deciding the textbooks that they will use. This is very important because
textbooks should be checked for their trustfulregsusefulness before being put into use.

Keywords textbooks, checklist, |l earnersé needs.
l. Introduction

0 6 T h egrowingeneed for good communication skills in English has created a huge demand

for English teaching around the world. Millions of people today want to improve their
command of English or to ensure that their children achieve a good commamdgof E s h. 6 6
(Richards, 2006, p.1l)earning and teaching is a process that includes different elements in
order to be successful. Teachers and student
successful teaching and learning environment. In my experias English language teacher

trying to be more familiarized with my students is my goal in order to make them feel

comfortable and express themselves in Engl i s
important role in making learners free to leand participate in the classroom. This not only
makes a successful way of | earnerso6 partici

mentioning these all we can see that the teacher in the classroom is like a leader, it guides
learners on the rightgph, toward their improvement of the language. However, teachers should
have the proper teaching material in order to lead the class properly, "the textbook gives a
teacher a clue what they should teach, in what order and how they should teach it. Thus it
provides not only the content but al so meth
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Good teachers choose appropriate teaching materials to present to their students and this can be
achieved if teachers analyze the materials before putting thesein

While going through different materials, it was realized that choosing materials really matters as far as they
are the first source beside teachers where students will focus themselves. This is the reason why they should
be chosen carefully and shdube paid attention. There are different parts and items of a set of books that
should be considered. Communication sections in the books are those that put the language in use, make
learners produce meaningful statements and practice all the topicanahgr and new vocabulary that are
covered. This is how they practice the structure of the language and grammar patterns that they are taught in

the classroom

Therefore, the main aim of the study is to analyze if the textbooks we use at the private
institt i on of education fADon Boskoo, have been
analyzing books before putting them to use. Despite the fact that when | personally became

part of this institution, | was told what textbooks they have been already using.

This is the reason that showed my interest to analyze if they are appropriate and if they have
been analyzed before being put into use. The students are taught with these books from the
beginning, since they became part of Don Bosko schiggdl.with the hugeopportunities

that are offered nowadays with different programs and different sets of books that gave us
many opportunities, we came to the point whe
our studentsTrying to figure out the methods and techniqtiest are needed to make
successful classes and what makes them achieve their best in learning the language, will be
the aim of this study. Having a closer look and analyzing the textbooks gives us more
informationif they are successful and if they aclaetheir goal of making learners use the

new things covered each modutelhe worldwide demand for English has created an
enormous demand for quality language teaching and language teaching materials and
r e s o u(Richards, 20@6, p.1)

Cheng, WW. & Hag, C.L. &Chieh,C.L( ci t ed i n Chou 2010, par a4.

Textbooks and related teaching and learning materials/media have been adapted continuously to the ever
changing and growing challenges and demands of learning English as a foreign latggnagefindings

in foreign/second language research and theory construction and to advances in information technology,
scholarly views on the role of the textbook and recommendations on how to use it in everyday classroom
practice very often reflect littlmore than personal opinion and/or common sense.

They further stated thatodod Learning 1 s simp
accommodate new experiences. The administrativentfghasis of the teacher in the second
language classroom would gest that teachers must learn how to integrate and organize
content of a textbook to make | earning an in

Additionally, Hutchinson and Torres (1994), "We generally think of textbooks as providers of
input into classroom the classroom lessons in the form of texts, activities, explanations, and so
on."(p.317). Furthermore, analyzing the textbooks is a musedohers before starting to use

them. Teachers are supposed to know what is the content of the material that they will be using
and if they are proper for the level of their students. " ELT materials can be evaluated to
measure various characteristicglsuas credibility, validity, flexibility, authenticity, practicality

and many other features that teachers, learners and administrators look for. There is a list of
checklists and some different approaches for textbook evaluation. Most of the evaluation
models include a very detailed examination of the linguistic context, aims, design,
methodology, skills and teacher's book." Nahrkhalaji (2012, p.186). So we have seen and gone
through different opinions about mportarceibihe k s 6 |
| earnersdé6 achievements. We share the opinion
put into use.
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Statement of the problem

This study tends to explore if a private institution of education analyzes the textbooks before
putting them into use. The result of this study gives us a frame of the teaching system of
English language in our country and it will affect and help to improve if there is need to do so,
the private schools but public ones as well if the responsible people feomithstry of
education are ready to cooperate and work together.

The purpose of this study is to get opinions and to see if schools and teachers analyze the
books before putting them into use. If they analyze them, how to they do that and what do they
have in mind when doing such procedures. What do they consider as important parts of the
books that the textbooks they want to use should have and gather as much information as we
can?

Research objectives
This study aims to:
1 See if teachers of English lgunage analyze the textbooks before getting to use them.
1 Analyze which parts they consider as more important that a textbook should have.

1 See if students of a specific level find the books attractive and useful.

Research questions:
This research aims to find out what do teachers currently do to choose the textbooks they use
for the English course and we are considering the following questions as important ones to
answer.
1 Do teachers consider textbooks as the main source of teaching?
1 Do teachers analyze the textbooks before putting them into use, if yes, are there special
checklists used in order to analyze the textbooks?
T What is teacheroés role in the classroom i
chosen?

. Literature review

Tripathi (2014), points out that we live in a multilingual and multicultural world, which is being
reduced to the size of a village with the improvement of technology, the modern world requires
high quality speakers of English. Furthermore, he sthigseven for a place in a company
communication is important because it requires the ability of listening carefully in order to
recall properly. In addition to this, he mentions the importance of new technology incorporated

in the classrooms that reallynproves peer communication through combining different
methods and strategies. Beyond this, he says that incorporating visual aids, texts, images, and
audi os enhances | earnersd interests in | angu
the first step to good communication ability.

This lets us know that with the improvement of technology, teachers have the opportunity of
improving their classes and the communication in the classroom would be better and would be
more effective. We all knowtha | anguage is | earned for comm
why teachers should insist in making learners talk and use the target language. This is why
teachers should always analyze the textbooks carefully; choose the appropriate ones for the
level of their students, which are attractive and motivate their students to learn, to participate
and to attract them to be part of the learning process. This will help them have more successful
classes and more successful students. This will also make classestinamteve and learners

will enjoy learning. However; | think that despite this all, teachers should also have in mind the
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knowledge of their students about their native language since they are both related and
sometimes students tend to transfer thingsnewhen they are wrong because sometimes they
canot understand how a | anguage differs frol
structure of a language (grammatical formalism) and the outside world associations (its
semantic functioning) is extremyecomplicated; it is essentially empirical and above all, varies

bet ween different | anguages. 0 (Mohan 2012, P
language has and the difficulties that learners might encounter, teachers should insist in
choosingappropriate materials while analyzing them. This way they will have the feeling of

how the language should be used and how it should be combined properly in accordance to
their level of understanding.

Furthermore, Tsi pl aki dRearci{ @Ocbursebook seleationsando u t
evaluation suggests that the process of selecting an English coursebook is a complex and
mul tifaceted tasko. He believes that 66 sel
process, since it can have an enormousaimp on studentsd engagemen

A

and ultimately their | anguage performance. 00

So, this shows us the i mportance of the cont
achievements, and the attentions teachers should have when choosing the material.

lll. Research methodology

This research was conducted with the aim of undedstg weather the textbooks we use at
school are analyzed from somebody. In this case we choose a set of textbooks that are used in
an English private institution of education
choose to do the research on vpasintermediate and were a set of books; Head Way pre
intermediate (third Edition) that included student's book, work book and teacher's guide. The
aim of the research was only to analyze if the textbooks are analyzed before starting to use them
and to se if the ones that are being used are appropriate for learners. We wanted to figure out
how much these books require communication, how much they encourage learners to talk and
how much they engage learners in the learning process. The role of the teashamother

point where we focused our attention, how much effort she/he had to make to analyze and adapt
the textbooks according to learners needs.

This research was mainly focused in two ways of gathering information, one from observing
English classeand the other one through interviewing the other teachers of English language
that are part of the school.

Observation;One of the instruments that were used while developing this research paper
was observation. We decided to observe the classes thangie gand worked with Head Way
Preintermediate (Third Edition). The reason we choose to observe them was because those
students just became part of the school and was their first time using those kinds of textbooks
and we knew st udentlsvéry Keaenvor llearningd the Yanguageraaed al
communicating in English language was their aim. The classes had about 25 students each and
they were of approximately the same age. The textbooks were constantly used in the classroom
and students were pretty contevith them. They followed the exercises and cooperated with
each other all the time in order to complete the tasks required of them. While observing the on
going process of English learning of those classes, we could realize that there were some

students¢ hat di dnot bel ong to that l evel, and ne
goal of knowledge and a better grade. At this point we had some struggles because students not
sharing the same | evel it 6s a rcoomeratpo with the pr oc

administration part of the school, organized extra courses for those learners in order to help
them. This was helpful, not to the desired level but at least helped them improve a bit and learn
some important things that they were soggd to know from primary school.
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Teacher 6s ;ghedeachdrsoguestonnaire was one of the instruments that we used.
There were four questions that teachers were supposed to answer and they were required to
express their opinion based in thexperience working with those books. The questions were
opened and they could freely express their thoughts and show their approach toward those
textbooks. There were all questions related to textbooks, classroom management. The teacher's
guestionnaire ibelow:

1. Do you consider textbooks as the main material for the course?

2. Do you analyze the textbooks before putting them to use, if yes how do you analyze
them?

3. Do you use extra materials despite textbooks in the classroom?

4. Do you think the books you arercu ent |y usi ng, are approp
level of English?

Participants; The participants of this study were the English teachers of Don Bosko educational
institution in Gjilan and the two 1classes of 25 students each. They all were ready to be part
of the research and helped us a lot with their participation and engagement in the learning
process.

Teacherds questionnaire results

Teacher's questionnaire was openeeéstioned. Teachers wengpposed to write their opinion

freely for in each question, having the proper space and the time they needed in order to be
more efficient. I'll try to summarize each of their answers in short paragraphs for each question,
so we'll have more reliable resubf this questionnaire.

1. Do you consider textbooks as the main material for the course?

When asked this questions, the majority of teachers 80%, said that they do consider the
textbooks as their main material for the classes. They agreed that someagnbsirig extra
materials like hanauts or play any games in the classroom in order to be more creative but
still they mostly depend on the textbooks and the activities they offer. The other 20% of the
teachers said that they consider textbooks important they rely on them mainly in the
reading parts. About the grammatical parts they find extra explanations that are more elaborated
and explained in order to help learners understand them easier and better.

2. Do you analyze the textbooks before puttinghem to use, if yes how do you
analyze them?

In the second question of our questionnaire, all the teachers agreed on that they analyze the
textbooks when preparing the lesson plans. They said that they have no opportunity to choose
the textbooks they cordgr more appropriate for their learners but they have to work with the
ones that the Ministry of Education recommends.

3. Do you use extra materials despite textbooks in the classroom?

At this point, all the teachers said that bring extra materiddarctassroom. A small number of
teachers said that they bring materials that are related to grammatical explanations. Others said
that they bring reading parts because they t
provide them with, very intesting and think that they are a bit old.
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4. Do you think the books you are currently using, are appropriate for your
studentso6 | evel of English?

About the studentsd | evel according to the t
there are some difficult parts of the books for some students. This made them aware of different
levels of students in the classroom. At this stage they aghe¢ they were worried about the
students that di dnot belong to the | evel t h
courses for them in order to help. They generally consider the textbooks as appropriate for the
majority of the learners.

Observaion results

Generally, learners communicated in English language in the classroom. They freely expressed
their opinion in the warm environment that teacher created. Even though they made mistakes
while communicating in the target language, teacher deddabem gently without pressuring

them. What seemed to interest to learners were the extra activitiesputan@énd sometimes

some videos that teacher played in the cl as:s
expressions and voice intonatiarhich are important in sounding more fluent. Also through

extra activities that teachers made, learners seemed to learn and have fun at the same time. In
order to expand | earnersd vocabul ary, t ext b
exercisesHat required them to put the new words in use in order to help learners remember
them easier. Even teachers used proper methods of teaching and using the textbooks.

Data collection and results

By being part of this research, we think we will help the temckystem, at least in the Don
Bosko institution, and then why not spreading the information and our findings with the public
schools and other private schools in our country too. Going through the answers of the
interview we had with the teachers, we lcbrealize that most teachers consider textbooks as
the main source of their teaching process and at this point we realized that paying attention to
choosing textbooks was even more important. But when asked if they analyze the textbooks
before putting the to use, we were told that they follow the curriculum that the ministry of
education gives them and they are not allowed to change that to a large extent, but to a small
percentage they do change it. They do those changes through the extra matenaigheyhe
classroom, with slides, handouts, videos, games and a lot of other activities that books usually
do not require. As they said, they combine them and make classes more attractive to students.
This is necessary and unenviable since they haveedaghen not all the students belong to the
same level of understanding, writing, reading and speaking English language. They have to
combine different activities and tasks in order to engage all of them and in order to make
classes attractive for all tlgudents.

Generally, this was the case with the classes we did the observation on, they all used the same
books and the same material was brought to them in the classroom. We could realize that in
both classes there were approximately three or four student hat di dndt bel ong
of English as their peers. However; teachers did everything possible to engage them in the
process of learning. They were urged to use extra materials where possible in order to make
classes more attractive and mefective at the same time.

V. Conclusion

In accordance to the gathered information and results we have mentioned above, there is a lot to
do in the teaching system in Kosovo. To answer the first research qud3stiotgachers
consider textbooks as the main source of teaching®uld be answered by observing the
classes, we could realize that they do focus in the textbooks and they are considered to be as the
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main source of teaching. From time to time, teachers usdalimg extra materials to the

classroom but still the focus didndét move fr
The books that we have been using for many years seem not to be very attractive and
appropriate to | earnersodo | evel o fo briegnextrai s h |

activities to class, from time to time when trying to make teaching and learning process more
fun and creative. Regarding the second research quebtiotgachers analyze the textbooks

before putting them into use, if yes, are there speci@hecklists used in order to analyze

the textbooks?Teachers are not supposed to analyze the textbooks because they are books that
the Ministry of Education has decided on, corrections are not allowed to be done and the only
thing teachers can do is to hyirxtra material in the class for students in accordance to the
percentage that they are allowed to change the syllabus. About the third research question;
Wh a't i's teacherdés role in the classroom in
chosen?Teaches in the classroom are leaders; they give instructions, help learners when they
need help. The main word still belongs to teachers even though they are trying and doing their
best to make learners the center of the class but gradually there is hope. for th

We can say that the teaching system needs a huge change in order to choose better materials, to
analyze them better and to choose appropriate ones for learners. The point is not that the books
we have been using are bad, but maybe they are a bindlsheéed to update the texts and
pictures that are in the textbooks.
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THE | MPACT OF TEXT MESSAGI NG ON HULTERACECHOOL
IN ENGLISH LANGUAGE (MAK GIRLS CASE STUDY)

Abstract

This paper investigates the i mpacts of t ext
English Language. During the last two decades, text messaging has been a method of
communication between people of different ages, especially the youth. Text ngessagi

concept involves SMS and messages sent through online applications like: Instagram,
WhatsApp, €enail etc. These text messages have indirectly led to the invention of abbreviations
and to textism as an attempt to shorten words while writing. Texsisusually found in

informal messages, but it has also been found in school assignments and other formal texts
written by students, which emphasizes the influence of text messaging on literacy.

The target group was chosen to be the students of Mehni&siA&iCollege. Quantitative and
gualitative methods were used in this paper and the results were built upon conducted survey.
Scholars are concerned about writings which contain new and old abbreviations and lack
capital letters, punctuation, modal verbad other grammatical structures. According to some

of them, textisms is the reason why people have changed the way they write. Therefore,
technology users stuggle while writing in standard language. Linguists argue on the impact of
t ext i s m oitaracg, asut ias hecosné inskeparable part of texts.

KeywordsText Messaging, |iteracy, textism, fAMehn
applications.

1. Introduction

Background of Study
Nowadays technology ia utility of daily routine. It has influenced the way people act and
t hink: starting from our houses where we <car
equipments: washing machine, refrigerator, the oven and so on. It has reduced the time we need
to do house chores and also the power to do such activities. While reducing the power, it has
made people lazier than any time before, in such a way that they can wait for ten minutes for
the elevator to come, instead of using the stairs to go to theldith f

Nevertheless, domestic facilities mentioned above are not the only fields where technology has
had its impact. What make us concerned is the way how technology changes our articulation,
speaking, writing and thinking. Furthermore, computers andpbelhes are the technological
gadgets which seem to have changed peopl ed.
influenced more by technology due to its widespread usage. There are a lot of ways which
researchers can approach this concern since théoe isiuch to study and analyze. So, this
research tends to study the i mpact of text m

High school students are highly exposed to technology because of their daily usage of
computers and cell phones to communicateget information. By doing so, they correlate

technology and school in one and even the register of language they have to use in each of
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them. The extended usage of text messaging usually tends to change their writing behaviors
which are influenced by seral reasons.

There are numerous impacts of text messaging on literacy according to researchers who are
divided into two different groups where each of them strongly supports their own thesis. Some

of the researchers admit that text messaging negativetierate the way students spell and

write words, since they are all the time abbreviating and they use these shortenings often
referred as textisms even in their formal writings. On the other hand, some researchers think
that text messaging positively inlace phonological awareness. According to them, students

who have better phonological awareness and knowledge in language, are more capable to create
and use textisms. Nevertheless, there is to be seen the way students use text messaging and the
impact ithas in their daily and school life.

Problem Statement
The expensive invention of abbreviations which are highly favored by technology and text
messaging usually makes texts not fully understandable by everyone and these abbreviations
are seriously damagingouth spoken and written language.

Purpose Statement
The purpose of this paper is to analyze the
literacy.

Hypothesis
Text messaging is negatively affeaqgtageng hi gh

Importance of Study
This study aims to answer the research questions relevant to the target group of population
being used. It obtains data which show the d
the target group in the recognitionsgecific lexical items in English language and it will warn
the target group of the way they are being affected by text messaging.

Definition of Terms
Literacy- the ability to perform skills as reading and writif@xford Dictionary.

Phonological Awarenessthe skill that someone should have in order to identify and
manipulate units of oral langua@f@eading Rockets)

Text Messagingan electronic message sent over a network from one gadget terapth
typing words(Marriam Webster Dictionary)

Abbreviation a shortened form of a word or phrgb&arriam Webster Dictionary)

Textism the language used in text messages, characterized byehaf abbreviations,
single letters and symbo(slacMillan Dictionary)

Textese the abbreviated form of language and slgMgur Dictionary)
Instant Messagingan electronic message sent in t@ak (Dictionary.com)

Research Questions
1) How does text messaging affect studentsd

2) Why do students use textism in their assignments?
3) Is technology supporting the usage of abbreviations?

4) Are the old &breviations substituted with the new abbreviations?
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Limitations
This study also has some | imitations. We we
Akifo College Girls in Tirane, Albania, so
the rightproportion with the total number of students in this school. Only first and second year
students completed the questionnaires. Third year students were focused on Matura
Examination during the time of survey conduction. The field of this study includes so
approaches to literacy which each of them needs further detailed research to get more specific
result. There was no similar academic study conducted in Albania before, so there were no
data to compare or take as an example.

Organization of Study

The stucture of this study contains five chapters. The first chapter introduces the topic
and its main features to give an overall look of what the other chapters will be dealing with. The
second chapter covers literature review: the theories related to theatapiprevious studies
which have been done by scholars and researchers worldwide. The third chapter explains the
methods which were used to conduct the survey and a brief overview of the questionnaires. The
fourth chapter analyses the data gathered fioensurvey by illustrating every question and
giving the result within its own explanation. Finally, the fifth chapter summarizes the study and
explains the result as an output of the survey. There are also recommendations added to this
chapter.

2. Literature review

ATechnol ogy has done more than extend our
| anguage, communi c atMcCriadled20l®xpp2B)e ss o0

2.1 Text Messaging and the concept of Litergc

Literacy as a concept is known to involve tdslsed and skibased elementg§National
Assessmen of Adult Literacy, 2003)he taskbased literacy is generally acknowledged as the
degree where someone can execute literaskist as reading or writing, while skibesed
literacy implies the ability an adult must have to complete the skills mentioned above. Literacy
skills are very diverse; they vary from recognizing skills to higher level of understanding.
Importance is giverio the observation of the correlation between literacy and factors which
affect and moderate it to an extent, because of the significant role it plays in developing and
improving knowledge in a society.

Drouin (2011) ar gue s oditikeadlatioashipshhetwegnhtextimessaging f i ¢

frequency and |l iteracy skills (spelling and
negative relationships between textese usage in certain contexts (on social networking sites
such as MynSdp aE@&ebookE and in emails to pr

acc ur(p 6f Mareover, Plester et al. (2009) have found in their study that texting density
Awas positively a s s o cocabtulayl andv phiorfologieab awdirenese a d i
me a s up. ¥45)0

Ochonogor et al (2012) are more balanced in their conclusion and the result from 324 students
showed twesided influence of text message slang®§l). According to them, there are two

ways which TMS affects studentsd academic pe
used when they want to communicate with family members or for important academic
messages; negative influence when they use IMS,STMS to that extent that they become
addicted. They even use these forms of writing during their academic perforfpa8te
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Text messaging is not always thought to be a way of positively modifying thealgegliohn
Humphrys tremendously says that Atexters we
| anguage what Ghengi s Khan dMc@€rindlep2010jps23nei g h |
Other people find hieroglyphs to beetfirst abbreviations in the history. In contrary, Egyptian
hieroglyphs were complex entities, combination of symbols representing both concepts and
sounds (Sutherland, 2002)There have also been some concerns about comgpgdimg
checks: Afamongst other pitfalls, they do not
iwords | i ke Atoodo and AMc@®rndle, 200wph24)0 s 0 and Awho:

2.2 The emerge of Textism

All the way tlrough history, communication has been more efficient by means of new
inventions as gadgets which ease everyday life and all this progression has been part of
education since 199 allvid, 2015) while the Internet is unquestiably the fastest extending
communication technology in the wor{fMatsuda P., Canagarajah A., Harklau L., Hyland K.,
Warschauer M.)The language used in the Internet is identified as the language of Computer
Mediated Communication (CMC). CMC has also been acknowledged somehow a language in
between spoken and written language, involving features of(bbtirlonv C., Poff M., 2013)

The | anguage used in CMC is gen¢arinadFl, kyddyef err
F., 2011)and contains:

shortenings (bcs),
clippings (comin),
letter homophones (18r),
symbols (&, 3), @),
nonconventional spellings (skool, fone),
accent stylisation(anuva=another) and
missing apostrophes(Im, cayood C., Plester B., Bowyer S., 2009, p. 1)
This language is thought to trigger bad spelling and vattighstandards of a language
(Anderson, 2015) However, in another report, young
to still have the same progress as before the progression of tech(@ladyC, Dugdale G.,
2009)
2.3 Different Approaches to Text Messaging

A=A -8-4_-4_-4_-9

Different studies have shown the impact of text messaging on the development of interpersonal
social skills(Plester, B; Wood, C; Joshi, P, 2008)appropiate and dangerous behaviors that

texting may mediate, such as sexting and cyberbul(@rguin, M. A.,Landgraff, C., 2012)

(Parris, L., et al, 2012)distraction to classroom instruction and thee duct i on of S 1
attention and comprehensi@huznekoff, J. H., Munz, S., & Titsworth, S., 2015)Tindell, D.

R., Bohlander, R. W., 2013)nd its negative effects on literacy and learr(ipdgouin, 2011)

(Drouin, M. A., & Davis, C., 2009)Rosen, L. et al, 20119nd the development of linguistic

skills ( Chang, J.,et al, 201,0Q)De Jonge, S., & Kemp, N., 2012)Drouin, M. A., & Driver, B.,

2014)

Neverthel ess, S

ome scholars argued that dAthe
standards of literacy were mkh  t 0
S

e (Xhurfow, RQOE, p. 678and are unproven; that
Athere is inconsistent evidence for negati ve
their | i t(6race,A.yet &, KRO1H, Ips8B5) t hat Aithe i1increased
facilitated by texting, i's posi {Plesteg B;yWoals s o c i
C; Joshi, P, 2009, p. 158) t hat t hiegreeidence for a poBitye relationship between
texting proficiency &emdp, N,,&Bashnellj @,r2GLL, p.Iz&der acy
t hat HAcausal conclusi ons may b datichghipsvbaetwebna s e d
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use of text register | an (Plestay, 8., aWabd, €.r2a09,ipt i on a
1108)

2.4 TextMessaging and Phonological Awareness

ANot only i s techn-rdditiapal encoensers with she trltten wérd it is n o n
al so assisting in the g@McQnrdle, 26010, p. A8Aecordvmytod s an
David Crystal (2002) new lexical items are created due to the modificati@mguage from

Internet usagé€p. 7). OPhonol ogi cal awarenesso i mplies
reading since the very early developing of ski'good C., Plewr B., Bowyer S., 2009, p.

145) Linguists suggest that there is a connection between abbreviations and texting and it is
closely related to phonological awarenésverly Plester, Clare Wood, Victoria Bell, 2008, p.

138), while texting seems to be profoundly associated with phonological awareness in students
(D. Powell, M. Dixon, 2013, p. 596tedje and David Crystal suggest that abbreviations have
existed for as long as the written language has ex{Stedlje, 2001)(Crystal, Txtng: The Gr8

Db8, 2008) A way to refer the literate ffiiculties students are facing is the identification and

the evaluation of the correlation among texting and abbreviatiesrmouth J., Soler J., Reid

G., 2003, p. 188)

2.5 Literacy Skills: Writing and Spelling

De Jonge and Kemp (2012) investigated high school and university students on their hand

written and typed message considering numbers and types of textism, spelling and texting

behavi or s. By doing this, t hey nsloetweeh textimgyd i n
behaviors and more traditpeihalnlatddracgnatd
and other forms of computenediated communication are becoming increasingly prevalent at

increasingly younger ages, and further(p.resea
65). Similarly, Awhen compared with those per
between distinfic acti vities required additional tran

(Vandierendonck, A, Christiaens, E & Liefooghe, B, 2008, p. 1251)

Baron (2005) in her study suggests that there are two dimensions mwénican linguistically
interpret CMC: nOn the one hand, such a dic
online communication, reflecting age, gender, education level, cultural background, personality,
and years of experience with the CMC platfoomthe purpose of the communiqué (a well

crafted email message applying for a job vs. a hasty blitz mail note arranging to meet at the
library at 10); on the other hand, many evils attributed to CMC, especially as practiced by teens,
can be traced back or p a n e {p. 3@)d\gvertheless, accordingtoliet he most | mpoa
effect of IM on language turns out to be not stylized vocabulary or grammar but the control
seasoned users feel they have over tteimmmu ni c at i o(m 30h e taknalwlekoe of
contemporary CMC style (and the sociall(p.contr
31).

In contrast, Searight (2011) chose another method to measure the impact of text messaging on
academic performanc&hirty-sevenstudents during the lecture were engaged and not engaged

in text messaging. Their task was to listen teraminutelecture on a specific topic. During the
lecture, a group of students received fifteen standardized questions, while the others continued
listening to the lecture. At the end, they were asked to answer some questions related to the
lecture. The group of stlents which continued listened without interruption had a better
performance than the students who were engaged in text mesgagit)gThe effects of cell

phone usage during the lesson were also studiedabmin Chanon. She gathered data to a
normal classroom through surveys. Most of the students accepted texting during the lesson but
they did not change this behavi@@hanon, 2012, p. 323Btudents also predicted thhaey
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would score better if they were not textiflg 326) Once, when a group of educators were
asked, ithey said that they believe that tex
(Verheijen, 2013, p. 595)

According to Baron (2008), if students are emailing and Indtlssaging and text messaging

using degraded | anguage, then itdéds no wonder
are croppingip in school assignmenfs. 162) Cingel and Sundar (2012) found text messaging
to have a gener al negative 1 mpact on student

while testing 228 students in adsized school district on the East Coast of the USA. The test
consisted on two parts: 16 questions based on homophones, possessives, apostrophes, use of
correct tense and noun verb agreement; second part required them to select the right spelling of
a senénce(p. 1315) On the other hand, other researchers argue that the misconception of the
negative influence of t ext messaging is dis
appropriate register otyde when writing formally for academic purposes despite the fact that
texting i s their c¢om@@azn Shy8hamira M., Azip fnM.uAvaisdPgt i o n
2013, p. 12890)

Standard language exams taken byyéérs old British from 1980 to 2004 were collected and
observed. The conclusion showed the increase of writing quality and gave evidences that
el ectronic communication did not have a neg
(Thurlow, 2006) Si mi |l arl vy, According to the Britist
have ruined the ability of teenagers to write properly have been shown to be unfounded after a
2-year study revealed that youngsters are more literate tlean evb FRESCO,02005) #fA | n

fact, the more creative students are with technology, the better their literacy skills at school

b e ¢ o (Weau C., Plester B., Bowyer S., 2009, p. 145)

Rose et al (2010) questioned if there is a positive relationship between textism and informal
writing and a negative one with formal writing. They also measured the usage of texism. As a
conclusion, people without any college education used more abbreviatdd and had bad

formal writing. One the other hand, people with college education did not show negative

correlation of their writing abilities. Mor e
associations between reported use of textisms inyeagrelectronic communication and
writing skill, partpid809! arly for formal writi
According to New York Times, Lee (2001) de
technology on formal written Englih (@. 1) Furthermore, Humphrys (2007) believed that
texting Ais a type of vandalism that is grad

punctuation; savaging our sentences and rapingoubvodaar y and t hep. must
1). Besides, Uthus (2007) puts emphasis on the modification of English language and blamed
textism to give negative progress in writing abiljpy 17) Another study showed the impact of
texism use on English literacy which consisted of decline in formal writing , damage to
grammatical skills, confusion in vocabulary spelling and the extended usage of informal
conversationgTayebinika Maryam, Puteh Marlia, 2012)

AWhile it is debatable that the new technol o
thing is for sure: they are definitely shaping our written language, communication and
exp e s s(Matnndle, 2010, p. 24)
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3. Methodology

The purpose of this study was to gather enough data in order to analyze the influence of text
messaging on high school studentsé6é |iteracy.
hypothesis of the study. Data were collected by using quantitativeqaalitative research
methods, due to the questions involved in the questionnaire.

A Me hmet Aki f Coll egeo Girls was the high sc
maximum of seventy completed questionnaires. The age of the students varies @715

years old. The reason why this school was chosen was the English taught courses that it offers
where only four subject are taught in Albanian and the rest is in English. It was easier and more
reliable to study the impact of textism in this schoatduse of the considerable exposure to
English Language during their daily school experience.

The questionnaire contained two parts. First part was mainly related to English language and
their habits of reading and writing. It also involved some spediféstions whose purpose was

to know the way students of these ages communicate with their peers, if they abbreviate and
why they do so. On the other hand, the second part of the questionnaire required students to
write the abbreviations they use the most emgive meaning to some chosen abbreviations in
order to make the distinction between old and new abbreviations and their understanding which
is closely related to phonological awareness.

Number and field of questions in the questionnaire
Learning experience (5 Q3-Q7
English Language
Communication methods | 2 Q8-Q9
Abbreviations usage 6 Q10Q13; Q15Q16
Abbreviations meaning | 2 Q14; Q17

Table1l Number and field of questions in the questionnaire

The last question of the questionnaire consisted of six abbreviations and students had to give
their meanings and show if they were sure about the meaning or took a guess. If they did not
know, they had to tick the bdonsvetenew @SAR,0t k n
L8r, IDK, LOL) and invented by textism users, while two of them (i.e., NB) were standard
abbreviations of English Language.

ASAP = As SoorasPossible

L8r = Later

i.e. = Forinstance

| DK = | dondot Know

LOL = Laughing outoad

NB = Nota Bene
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4. Analysis of the questionnaire

This chapter will show and analyze the data gathered by conducted survey to high school
students. Each question from the questionnaire will be illusrated with table, its data and an
analysis of theesult.

4.1 Results from the first part of the questionnaire
Every question on the questionnaire had its own purpose in order to give a possible answer to
research questions of this study. The first part of questionnaire asked students in general about
their experience related to English language learning and reading habits

AGE

m15yrsold m16 yrsold m 17 yrs old

Figure 1

The majority of the students who completed the survey were 16 years old students (64%),
followed by17 years old (32%), and at the end with a minority of 15 years oldrggid

2. Grade

m First Year m Second Year m Third Year

Figure 2

The second question was about their grade. Only first and second grades were able to complete
the questionnaires because third year students were dealing with Matura Examination during
the time when the survey was conducted.



3. How many years have you been
learning English?

m 3 years
u 4 years

5 years
H 6 years

m more than 7 years

Figure 3

The majority, 84 % of the students said they have more than seven years of learning English.
This fact helps us to approximately reach to an accurate conclusion because this long period of
learning let us know that these students can make the distihetioeen formal and informal
written English and may perform different tasks which involve literacy skills.

4. How often do you read written English
(newspaper, book, magazine etc.)?

=

m Always
m Often
Sometimes
m Rarely
m Never

Figure 4

When students were asked about their reading habit in English, most of them often read written
English (46%). Quarter of the studentsdstiiey always read these kind of text while none of
them chose the option f@ANevero. However, t he
students showed an interest in reading written English.



5. How often do you hear native spoken
English (news, radio, TV etc.)?

m Always

m Often
Sometimes

m Rarely

= Never

Figure 5

Still, the majority admits to often hear natigpoken English and this result is close to
ASometi meso and AAl wayso options. Listening
awareness which are being affected by text messaging. With the fourth and the fifth question
we wanted to see if students atese to written and spoken native English in order to know if

they can be able to understand both formal and informal English, since the majority of text
messages are written in informal language. The fact that they almost every time listen or read
native English, let us knows that they may have good phonological skills in English which help
them to create and use abbreviations on their own.

6. Do you use English outside
English lessons at school?

mYes

m No

Figure 6

As it is visible, these high school students do spend time with English language in their
everydaylife. A majority of 78% accept using English outside lessons while almost the quarter
said the opposite. The result of this questions positively favors the hypothesis because with this
majority of confirmation, we can get the data we need to see thenodw# textism.



7. Do you use English in your daily
communication?

mYes

m No

Figure 7

The students admitted using English in their daily communication with a majority of 63%,
relatively significant percentage if it is compared with 37% of students who do not use. Let us
recall the fact that English Languagen an official language in Albania and the result of this
guestion shows that students do use English as part of their life and communication. In this
way, English language and its innovations have had their influence to Albanian students. This
frequencyof language usage makes the students understand English better and create their own
vocabulary which is shaped by all these years full of experience.

8. Choose the application that you
mostly use to contact people:

09 [y 4%

m Telephone Call
m Social Media
43%

m E-mail

Figure 8

After asking different questions about language habits, we involved questions which wél defin
the way they use to communicate with each other and see if there is any existence of text
messaging and its own impacts and components. We had to gather data related to these
applications that students use to communicate, in order to prove that teagimgsss part of
everyday life and one of the most common ways of communication. The categories which
students chose the most were fiSoci al Medi ao
which apply text messaging. 53% of students said they comnenieaSMS and 43% of them

use Social Media as a way to share and receive information. Students no more tend to
communicate via -enail and only few of them (4%) call people. Actually, it is a trend to
teenagers to write to someone instead of calling tiast of the time, phone calfsustrate

them because while writing to someone they can still do other things like listening to music or
surfing on the internet. The opposite happens when they call someone, all they can do is a direct
verbal communication kich prevents them from other technology related activities.
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9. How often do you use text
messaging in English?

[ o

m Always
m Often
Sometimes

m Rarely

= Never

Figure 9

The ninth question required them information about their writing and communication habits but
we needed to know if they use English language in their text messaging. They hadfto speci
the frequency of English language use in text messaging. The survey was conducted to albanian
students, so we needed to see if they use this language in their daily communication. As a
resul t, most of theOft eBlB&@u) ( Someith ioNwAIFT%)twhiegh opt i
show great usage of English language in text messaging. Within this question, students admitted
using English in their text messages.

10. How often do you use abbreviations
in these text messages?

m Always

m Often
Sometimes

m Rarely

m Never

Figure 10
After being asked of English usage in text messaging, students were asked how fregexntly
abbreviate. Not surprisingly, there is a dr:
al most ei ght students out of ten abbrevi a:

abbreviati ons, which is doubl e aesofthdnehosenes w
the option ANeverao.



Purpose: Percentage:

To send the message faster 26%

Save time 42%

To finish the conversation 8%

It is cool 8%

Laziness 6%

To write faster 10%
Table 2

The reasons of this great amount of abbreviations differ from one person to another. That is
why they were asked to write down the purpose of abbreviating. As it is shown in the table
above, 42% of them think that while abbreviating or using textisms,sény their time. 26%

use it to send the message faster and others think abbreviations can finish the conversation
faster, they are too lazy to write long sentences and some of them think it is cool to abbreviate.
Only one student wrfooret abille ducsi mgt afodelevicatm
abbreviations as a way to save time while writing or in this way they can send the message
faster. In order to be part of a group of friends, they use the same applications as their friends
and have their own cd&s of communication. People, especially youth are so lazy to write full
words since the screen of a cell phone limits the number of characters and the display of the
message. If they would write letters like people used to do decadethagthere will not be

any blank part displayed on screen, which frustrates people. Massive texts make people lose
concentration and the desire to continue reading. For this reason, students between their groups
abbreviate in order to be updated with the new trends.

12.Do you find it difficult to
understand your fri
messages with abbreviations?

mYes

m No

Figure 11

The last questions of the first part of the questionnaire was the twelve one which asked them if
they find it di fficult to understand their-r
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expected, 97% of them said they do not have difficuléed only 3% accepted having
probl ems while reading their friendso6 messag

4.2 Results from the Second part of the Questionnaire

The second part of the questionnaire includes questions which can gather data related to textism
usage during their lesss.

13.Do you use abbreviations while
taking notes?

mYes

m No

Figure 12

The first question of this part required them to accept or deny the abbreviations usage while
taking notes. There is no rule or theory on how to invent textsim, so everyone can create and
use their own abbreviations. There are sémstors which influence these inventions as culture,
language, age, gender, dialects and so on. In this way, different groups of students have their
personalized abbreviations. The majority, 80% of them accepts using abbreviations, which is a
considerablgercentage and at least they are aware of abbreviating not only in text messages
but also while taking notes.

‘ Abbreviated form: ‘

Homework HW
Substance Sub
Example/exercise ex
By the way btw
Somebody sb
Approximatelly appr
Participle part
Table 3

We also required them to write some of the abbreviations they use the most. We received lot
abbreviations and most of the time they apply the same method of abbreviating: using the first
letters of the word or omitting vowels. Furthermore, some studeataruabbreviation different

from some ot hers. For exampl e: fexo was used
In this way, students may misunderstand the text if they share their notes with each other. Most
of the abbreviations were easily undet andabl e | i ke: Asbo for so

you. Moreover, some other abbreviations were more personalized compared to the majority, as
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you needed time in order to guess what it m
meant Aparltfi oMeplceobmpar e thi s abbreviation wit
thinking what the second one means while we stop and think for the first abbreviation.

15.In which subject do you use abbreviations the
most?

m All subjects

m Chemistry

m Mathematics

H Biology
m English

12%
m Physics

Figure 13

Students had to choose the subject in which they use abbreviations. 2B&mosaid they
abbreviate in every subject, which is the biggest percentage in this pie chart. It is followed by
ABi ol ogyo with 26% and AMathematicso with 1
AEnglishodo and AHI st or y o .dtedismsare nof osly vaitten iwtext a b b
messages but also in their writings.

16. Do you find difficulties while reading notes
which contain abbreviations?

mYes

m No

Figure 14

The following question asked them if they find difficulties while reading, in this case notes,
which contain abbreviations. Still, the majority denies having thid &fmproblem and only 6%

of them accepted facing difficulties while r
analysis as the question where we asked them if they had difficulties reading text messages
which contain abbreviations. No matteydu ask them for text messages or notes; they will not
accept the struggles they may experience while reading these kinds of text. Since they find
textisms as cool and attractive, they feel good while using textisms and also professional
enough of how and/here to use them.
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4.3 Abbreviations Meanings

Meaning I'm I'mabit | Iltooka ||do not
certain | uncertain | guess al know
of the of the what it
meaning | meaning | could

mean
ASAP
As soon as possible 51 2 4 13
L8r

Later 43 I 6 12

Letter 2

Listening and Reading 1

i.e.
For instance 32 6 2 30
IDK
|l dondt kng62 1 1 6
| dondt carl
LOL
Laughing out loud 53 3 3 8
Lots of love 3
NB

No body 17 3 9 57

Nota Bene 2 1

Nothing Better 1

Table 4

The last question of the questionnaire required students to give meaning to six abbreviations
where four of them were new and two of them were standard abbreviations (i.e. and NB). In

case they were not sure about the meaning, they could choose theioptiord 0 not knowo
take a guess of what it could be. The abbrev
hand, they barely knew ANBO.

4.3.1 ASAP

ASAP is a new abbreviation which means fdfas

out of 70) gavehe right meaning and only 13 of them did not know what it stands for. The
reason why this abbreviation was chosen is its wide usage in internet including messages
and the length of the phrase which contains four words. Teenagers prefer to abbreviate the
phrase instead of writing the full version of its which involves sixteen letters. This
abbreviation is used among students but it will be inappropriate if it is used in formal
language. None of the students gave another meaning to this abbreviation.

4.3.2 L8r
L8r (later) was the second new abbreviation in the list. Majority of students gave the right
meaning while some others also gave meani
fact that students give another meaning when they do not know it, is connected
phonological awareness and ability to create meaning based on what the abbreviation
reminds them of. While completing the questionnaires, some of the students were asking
about these abbreviations. In order to make them understand the task we ribgured
read the abbreviations out loud. After doing so, they were able to understand the letters and
numbers and give the right meaning.

4.3.3 ie.
The first standard abbreviation on the I
students gave the righmeaning and there was another possible meaning. Compared to
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another study conducted to university stud¢lMtsmushaj Neliada, Omeri Arti, 201, there

is difference regarding creative thinking. University students gave muck pussible
answers than high school students, especially to the standard abbreviations which they did
not know the most. Nevertheless, the proportion between the answers was positive because
students usually tend to know better new abbreviations instednolard ones.

4.3.4 IDK

| dondédt know was the abbreviations they kne
except of one student who gave the meaning
know what IDK stands for.

4.3.5 LOL
LOL stands duwtr Indwdig.hi hlyger e are some peopl e
Al ots of |l oveo. This abbreviation has al wa

trouble because of the double meaning it has. According to the questionnaire result, this is
the second direviation students knew the most with 59 right answers. Not only is LOL
used in daily communication but it is also part of other activities: there is a movie titled
LOL.

4.3.6 NB
The last abbreviation on the list was NB which is a Latin phrase and it is usedfoNo t e
Wel | o. NB was the abbreviation they did noti
ot her meani ngs: Anobodyod and Anot hing bet
Anobodyo. | f we compare with wunivikdks®fity s
creativity because they were able to give seven more possible aijsigensshaj Neliada,
Omeri Arti, 2017)

5. Conclusions

The aim of this study was to analyze the i m
literacy. After considering all the gathered data from questionnaires, it appears that text
messaging most of the time is negatively affecting high school students. In general, these
generations have enough knowledge and experience in English language, esimagotiity of

them have more than seven years of studying this language. In this way, they are able to
understand and perform different tasks related to English language. Technology as a part of
their everyday life supports the usage of some shorteneddbmiords as abbreviations and
textisms. Students tend to send message instead of calling people when they need to
communicate. Even though their mother tongue is Albanian, they still use phrases in English
while texting. The reasons why actinginthiswvay e di f ferent . They dif
English is cool and trendyo to necessity bec
Albanian language. For instance, if they write a funny joke in Albanian, at the end they have to

use an English emoj or gi f l i ke ALOLO. These codes
understandable and there is no place for confusion among peers.

If we take daily communication into consideration, it is easier for students to send and receive
textisms. Nevertheless, informal conversations are not the only one where they use
abbreviations. Students also use them during their classes. Most of theptedcasing
abbreviations while taking notes and they said they do not find difficulties while reading
someone else notes which contain these shortened forms of words. They are self aware of using
textisms but it is hard for them to accept the difficultieey may face while encountering
abbreviations. This happens because they find abbreviations as cool and part of their lifestyle
and it is hard for them to admit that they cannot understand what their friends are talking about.
The conducted survey contad some questions which required them to accept or deny the
difficulties of abbreviations understanding. Students answered negatively to both of the
guestions, so they did not accept finding difficulties while reading text messages or notes which
34



containabbreviations. Considering the reasons, we mentioned above for not accepting these
kinds of difficulties, the last question of the survey was structured in that way that we could
understand if they do or do not face difficulties.

As a result, students knetihe new abbreviations but not at the same percentage as they
answered the previous questions; and they hardly knew standard abbreviations of English
language. Most of the time they substituted these abbreviations with new ones. While
conducting the surveywe were expecting a brilliant creativity, especially to the last question
with abbreviations meaning. Unfortunately, there was no creativity at all. It looks like all of
them think in the same way and know the same abbreviations. Perhaps, technolbigyg is k
their creativity because they have kept in touch with it before they were teens, an age when
creativity is developed and reaches its peak.

5.1.Recommendations

We cannot separate technology and literacy, but we can improve their correlation through some
methods while teaching high school students and not only by:

1. Using technology in classrooms to see which are the difficulties that students encounter
during literacy skills related performance.

2. The stimulation of students who correctly perform litera&jllss and good formal
writings.

3. Showing them good examples and importance of standard language use, but never
criticize their own style of writing.

4. Using textisms in the best possible way while teaching, in order to increase their
phonological awarenessrtiugh different games.

5.2.Further Research

Textisms and abbreviations do involve and develop phonological awareness but they also cause
serious problems in spelling, writing and reading. Creativity is another field where we can see
the impact of technologyna textisms and it looks like they are killing this incredible ability of
authentic ideas. Nevertheless, further research need to be done in order to study the impact of
both to those generations who have kept in touch with technology since they were young
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MOBILE LEARNING IN EDUCATION

Abstract

Mobile learning is a new teaching method, it is inrtoxa for students and teacher§he
seminar work have prepared firstly tells us what is mobile learning, the differences between
m-learning and dearning, and why mobile learning should be used. Also, the paper presents
the method of realizing distance education and the degree of applicability,grakinparisons

with different European countries. In addition to assessing the situation with regard to distance
learning, in our schools and in various European countries, this paper also describes the role
of technology for the application of distancerl@ag. In Kosovo it is not used-f@arning but

lately the implementation in all universities is havinlgarning

Apart from drafting the 4.earning Strategy, which has not yet been approved and teacher
training for ECDL, schools in Kosovo for the implmation of this modality of learning still
have no electronic readiness so our schools are not yet ready to participate inrwideld
distance learning networks.

Therefore, new education, in addition to reforming content, also needs technical refoan and
multimedia transformation. It is very important for schools to have information communication
technology and to use students, together with teachers, for all subjects. This can be done with
the help of relevant ministries and appropriate investmentshé necessary technology
(computers, networks, the Internet) without the provision of which can not be achieved modern
guality teaching. Until today, reading and writing in a traditional way were considered as the
main elements of education, today's corapliteracy education is becoming more and more
necessary for the exchange of knowledge and the transfer of basic students' skills. The
government has started to equip schools with computers, but it seems that their real use is still
controversial.

Teaclers are being trained, but their training is being done for computer skills and not for
pedagogical needs, which is not enough. Students are far from international standards of
education, and the interest of society and the individual is not at the eiglttb go along with

the steps of global developments.

Based on this situation, in this analysis are presented some projects that are realized for
teaching and learning through the information technology of communication, as well as
numerous practicesna initiatives to be undertaken by the Government for the realization of
distance teaching, based on European experiences. Relying on the role and importance of
distance education, the main purpose of this analysis is to inform and research European
experences and practices to find the best way to accomplish it. (Kosovo n.d.)

Although delayed compared to the Western world, we now have a good initiative for
implementing dearning. Following the drafting of the-learning strategy for prainiversity
educdion in 2009, in some professional schools already started the implementation ef the e
learning teaching method through information technologies. In addition, the Ministry of
Education, Science and Technology in 2009 has begun the training of teachiérs fme of
computers, ECDL. So far, a large number of teachers have been trained and this project is also
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ongoing, until the training of all teachers who are in the service is completed.

Based on the advantages of distance learning and the needs ofuttei@d system in our
schools, the application of distance learning in schools is a necessity that will bring about
gualitative changes in education because teaching without the use of information
communication technologies is no longer perceived.

Keywords: mobile learning, rearning and dearning, technology, schools, internet
1. Introduction

| think that it is now accepted that technology is in itself a bridge to learning, more than a kind
of selfinterest, and that the key factor in introducing nieals to learning is the involvement of
an excellent teacher.

The use of personal computers in schools until a few years seemed like a distant dream. In
2005, in all the schools of our country, Albania, there were 920 computers, while at the end of
2012 his number reached 24,125, or differently, from 0.13 computers per pupil in 2005, today
we have 4, 65, or even more, computers per pupil. The tablets are now in the school. Likewise,
with the logic of figures we can mention the scale of the internet argpéed. In conclusion,
within a short time, computers and the Internet are bringing the biggest change in schools and,
as a result, also in the development of pupils and young people.

The same can be said for visual or written media. Today, we hawasiderable number of
national and local media, including the international ones, where through a simple search of
television channels, their number can reach hundreds or thousands. Even the print media,
through newspapers, magazines and various publicatis more numerous and varied in
variety.

Teaching is a process that is difficult to define or give a definition but we can say that it is
planned, directed, organized by the teacher according to the learning styles and with the active
participation ofthe students, where knowledge is learned, methods are used, interpersonal
techniques, skills, skills are developed, which results in the formation of the personality of the
pupils as a result of these sessions. The teaching process is based on contengplooals and
techniques, not trying to move on time because teaching is not a trend but for better and more
effective development, where the pupil learns by reflecting, evaluating, discovering and solving
problems. Teaching is the combination of art aciedrse, where the teacher constantly learns
about oneself but also teaches others, students, by offering them knowledge by new methods,
techniques, and technology.

Knowing that all students have smart phones or laptops then the best method is mobilg learn

or "M-Learning,"” which provides the modern way to support learning through mobile devices.
The main reason that | have chosen this topic to work, is that | want to know the current state of
learning in mobility, the benefits, the challenges and olestaid supporting teaching and
learning.

How big is the impact of information and communication technology (ICT) we are increasingly
seeing in contemporary times where there is a lot of inclusion in many social spheres. The use
of technology, especiallynsart phones, is being used by children in preschool groups
(kindergartens) and studenfslmost no work, appointment or meeting can be done without a
phone, so even if we do not want to use phones, we are obliged to keep\thbentime we
have everythig around us with technology, especially installing different phone applications,
will make life easier for us.
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Starting from different applications for health, children and recent learning to prove that
students are different; each student learnseir gpecific ways, but also that competences can

be taught and developed in different ways. This implementation does not ignore education
either. Education and knowledge are the basis of any human development and they are the
fundamental right for every Inuan being

The main tools of our school education were teachers, text and blackboard. Books, letters, and
pencils were the basic means of getting into communication and sharing information. The
twentieth century brought the dominance of technology int@atdhn. First, our schools have

started using PCs, then laptops, and now smart phones and smartboard, so these developments
are sending us to some questions: (Mari o Dum

- Is the school ready for the changes affected by mobile technologie® today
- Do We need new pedagogical reforms?

The digital learning bases include what we call mobile learninigéming).

Interaction during learning is done in several waf@a example: student with student, student

with group, and group with group. Studercan also interact with different people, such as
classmates, teachers, classmates, community members, overseas experts, and people from all
over the world. Learning the handset (digital learning worlds) is characterized by informal
organization, collab@tion, creativity, redefinition, individuality, small informal groups of
students (collaborators), communication, ®etfanized learning and research.

1.0 Mobile technologies

Mobile learning is dominated by learning through research and problem saloimggrative
learning, learning by play, project learning and action oriented learning.

Together with the emphasized individual approach and focus ereaséifation, these learning
strategies can be found within the already mentioned didactic direeatimhsiovements of the
reform pedagogy.

2. The mobile learning capacities are:

Learns in different environments
Learns on time when it is available
The lesson is free of time

Recorded notes on mobile

Group communication with students
Discussion of the@roblem etc

= =4 =8 8 -4 -9

So far the teacher has been in the center of attention, but has now changed because, students
become active constructors of their knowledge, skills and competencies, and the teacher is a co
constructor who organizes learning activities basegpecific learning content. Such learning

and classes are described by constructivist and media didactics specialists.

So far, in our schools, it was important for the student to be present and meet the teacher.

But with the new pedagogical methods anel tise of technology, the teacher only manages the
clock and provides additional advice, while the student is the one who is researching the topic,
discussing with colleagues and finally presenting that topic.

The use of smart phone has also changediwves,|but has also had a positive impact on the
development of education in the world. The use of telecommunications every day is growing
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and becoming an inseparable part of society.

Students today use newer types of mobile phones because they allow tacdé$srent
aplications, more effective group or individual communication, HD video viewing, reading
books in different formats, etc.

With a general content, the smartphone is considering what we need in our everyday life, but
are they needed to be usilitting the classroom hours and are the schools ready?

The school in my country for the moment does not accept the use of smartphones during the
classroom hours, it may also be necessary for the government to allocate special tools to train
the studentsrad to show students that the use of smart phones is only to facilitate learning.
(Mari o Dumanlil 2017)

| personally think that the use of smart phones in the class would positively influence because
offer students new and flexible access to information, @repare content in a different, more
Apersonal 06 way, while at the same time teacl
technology has the potential to motivate new generations of students who perceive the world as

an open classroom. Mobile dming encourages the development of-liiieg learning,

necessary in today's society.

3. What Exactly is Mobile Learning?

Mobile Learning is now well known as a new method of education, using smart phones, tablets
or laptops enables us to learn anywheigwhenever you want!
Some examples that best illustrate the mobile teaching are:

a. If we are doing an exam, we have the opportunity to review the professor's video and the
demands that was required.

b. We have the abil ity andimmeditelgtoansweranile phner i n g
c. Professor can do an exam and he can see our answers through the phone

d. Immediate learning is understood that we can get additional info from the professor or from
our friends at a very early stage etc.

Startingfrom the experience | have in ppeimary and primary education, | personally prefer to

use the tablet in lesson time to be more attractive and motivate for learning lessons.

For exampleif students learn numbers froml0, I've got a game where each stoidusing the

tablet has picked up the numbers and placed them in the place they belong to.

Mobile learning has its own advantages and disadvantages, some of the advantages will be
added are:

A Everywhere and whenever (lying in bed)
A Mot i vat ihtearning goatem8 wi t

A More content (different v
A Distance (From Kosovo f ol

i deos)
|l ows the | ecture

While the biggest disadvantage of seeing smart phones during the class is that the teacher needs
to have ongoing checks that the phone not todssl for different games and the lesson goes

into the game, or we have to obey them that this is just to learn and not to spend the time also
think that they may become lazy when it's time to write something longer because they are
taught to get everythingady by the phone. (CISCO 2013)

I n AThe Future of Mobil e Learningo explains
learning due to lack of network connectivity are now potential learning opportunities for the
mobile | earner. o
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Al ot p r egslee attrimites wcompared to conventionaleaning: personal, portable,
coll aborative, interactive, c oimtime-lx ¢ aarah i nagnod
instruction can be delivered anywhere and at any time through it. (CISCO 2013)

1.2 Difference between-karning and m learning

The core characteristics of mobile learning are ubiquitous, portable size of mobile tools,
blended, private, interactive, collaborative, and instant information. They enable learners to be
in the right place at thieght time, that is, to be where they are able to experience the authentic
joy of learning. (CISCO 2013)

From the figure above we can see the difference betwdearreng and mearning, where
communication to #earning is done by email while at-l@arring is done with instant
messages, another difference is also-laaening learning is done in class and simultaneous
while m-learning is made through the technology of capturing lessons and simultaneous and
nontsimultaneous learning, a very importanfeli€nce is that in-&earning the location is fixed

while in mlearning there is no geographical boundary, one the other big difference is that the
data in elearning is collected and analyzed in the classroom while-ligamming is done in the

field, and perhaps most important is thatlearning is more formal, rhythmic, structured
delivery while mlearning is less formal, its own rhythm controlled and developed based on
demand.

We have some differences betwedearning and rearning, but some that lilvadd are:

A -learning: The material that students take is ready and cannot be commented or
communicated with colleagues

A -lemrning: Mobile learning often encourages users to share their comments, creating a
meaningful relationship between studentbud students can share their experience and learn
from each other, learning can be accessed at anytime and anywhere

A -learning provides specific time frames whilel@arning provides instant access to the data

A differentiates contextual | earning

AelLearning is based on modules that require different amounts of time for completion and
almost always show deadlines for tasks.

A |-learning, learning objectives are quite small; these are usually sets of data that can be
easily absorbed during a sheéssion, for example, waiting for a morning coffee.

A -Learning aims to stimulate students' understanding and ensure knowledge retention

A Wi -tehrning, focus is on accessing information

These are some of the reasons thdtearning is special to thedt that this can happen at any
time and place, using methodologies that are totally different from what we know from
traditional classroom training ofleearning courses. (CISCO 2013)

2.0 Understanding Barriers

Learning the smart phone is like a brigimd brilliant object that has captured the increasingly
moving attention of the new digital world of the 21st century, but when you try to capture it, it
sometimes seems to be far from reaching.

Todaydés schools have additional <challenges a

(CISCO 2013)
4. Strategic advantages of mobile learning devices

The advantages of #iearning are great because starting with children, students, and students
during their daily life uses smart phones, but our goal is to use them for learning rather than
spend as a means of entertainment.
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In children up to 6 years of age, mobile phone use has had an impact especially on teaching a
foreign language by looking at different educational materials but parents should be careful not

to use them all day longgbc aus e t here can be no dialogue w
more and more companies are pumping money into mobile learning technology and mobile app
development year after year. Mobile apps are one of the hottest mobile learning trends driving
the maket today. According to reports, the global annual revenue generated by mobile apps
will be $70 billion by 2017. The format comes with a host of benefits after all.

Some of the benefits of mobile app®:

1 Ideal for people looking for information on thmove. It is very easy to search for
information that even young children know the requirements

1 Suited for online as well as offline viewing. It is very well suited for online or offline
viewing because no cable is needed or something special to watoh vid

1 Facilitate higher completion rates. You can finish one duty while using the phone easily
since you have online access on the data

1 Provide access to just-time information. You can have access on every kind of
information that you may need for eveytg you want to do.

91 Ideal for performance support. It is very easy to use and has a huge packs of
informationds, so they have also an excel

5. Benefits and challenges of mobile learning
By the picture you can see thenefits of rAearning

(Author 2014)

With M-learning we can have alternative environments such as we can use the phone on the
streets, at home, during the school. Students can be motivated by just clicking in the
application where teachers have evaldateem, they can also have many ideas how to learn
and finished t he -lehroingapplcati@ndcan. alsdJrelp rMmgrovimg higher
thinking skills too.

2.3 Challenges

(CISCO 2013)
The challenges that can students be facing are that interseta Hauge wide area of
informationds such that can have an easy acc
closely monitored from teachers and parents too. Also they have to be careful what they share
since all dates can be shared with the thirtiggaand be misused.
There are and sonohallences:

6. Challenges of mlearning:

Connectivity and battery life

Screen size and key size

Meeting required bandwidth for nonstop/fast streaming
Number of file/asset formats supported by a specific device
Content security or copyright issue from authoring group

Too T T o To

34



A Multiple standards, multiple screen sizes, multiple operating systems
A Reworking existing H_.earning materials for mobile platforms
A Limited memory

A Risk of sudden obsolescence (Mobile Learning for Education: Benefits and Challenges
2008)

7. Summary

The seminar work | have prepared firstly tells us what is mobile learning, the differences
between rdearning and dearning, and whynobile learning should be used. Also, the paper
presents the method of realizing distance education and the degree of applicability, making
comparisons with different European countries. In addition to assessing the situation with
regard to distance leang, in our schools and in various European countries, this paper also
describes the role of technology for the application of distance learning. In Kosovo it is not used
m-learning but lately the implementation in all universities is haviteaming

Apart from drafting the -€earning Strategy, which has not yet been approved and teacher
training for ECDL, schools in Kosovo for the implementation of this modality of learning still
have no electronic readiness so our schools are not yet ready to ataticipworldwide
distance learning networks.

Therefore, new education, in addition to reforming content, also needs technical reform and a
multimedia transformation. It is very important for schools to have information communication
technology and to esstudents, together with teachers, for all subjects. This can be done with
the help of relevant ministries and appropriate investments in the necessary technology
(computers, networks, the Internet) without the provision of which can not be achievea moder
guality teaching.

Until today, reading and writing in a traditional way were considered as the main elements of
education, today's computer literacy education is becoming more and more necessary for the
exchange of knowledge and the transfer of basidests' skills. The government has started to
equip schools with computers, but it seems that their real use is still controversial. Teachers are
being trained, but their training is being done for computer skills and not for pedagogical needs,
which is rot enough. Students are far from international standards of education, and the interest
of society and the individual is not at the right level to go along with the steps of global
developments.

Based on this situation, in this analysis are presentece gmujects that are realized for
teaching and learning through the information technology of communication, as well as
numerous practices and initiatives to be undertaken by the Government for the realization of
distance teaching, based on European expege Relying on the role and importance of
distance education, the main purpose of this analysis is to inform and research European
experiences and practices to find the best way to accomplish it. (Kosovo n.d.)

Although delayed compared to the Westernrldjowe now have a good initiative for
implementing dearning. Following the drafting of thelearning strategy for praniversity
education in 2009, in some professional schools already started the implementation-of the e
learning teaching method thrdughformation technologies.

In addition, the Ministry of Education, Science and Technology in 2009 has begun the training

of teachers for the use of computers, ECDL. So far, a large number of teachers have been

trained and this project is also ongoingtiuthe training of all teachers who are in the service is

completed. Another project that is being implemented is also for the training of teachers for e
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learning, which has begun to be realized in some high schools in Kosovo.

Through this project, tehers aim to acquire skills and knowledge on the use of Pedagogical
Research 2 30 technology and this will be the beginning of teaching through information
technologies in the learning process, providing opportunities for contemporary development of
classoom development and interaction more dynamic between teachers and students, but also
the students themselves. Regarding the implementatiodeafr@ng in our schools, Kosovo

still has no electronic readiness for its implementation. There are fundarpesiiEdms, such

as building infrastructure and main educational materials.

Teachers today face many obstacles, such as the large number of students in classes, lack of
infrastructure, lack of computers, etc. It is not easy to make changes becausedtseasehwot
equipped with means of materialization and there are no new contemporary technologies.
Accelerating this goal should prioritize state institutions by implementing the Kosovo
Education Strategic Plan 202D17, by supporting and supporting tearshin building their
capacity to develop skills for the use of new technologies in the function of teaching of modern
learning.

Based on the advantages of distance learning and the needs of the education system in our
schools, the application of distandearning in schools is a necessity that will bring about
gualitative changes in education because teaching without the use of information
communication technologies is no longer perceived in the world today. (Kosovo n.d.)
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PURPOSE OF SOCIAL MEDIA MARKETING AMONG SMALL BUSINESSES:
CASE STUDY OF ALBANIAN MARKET

Abstract

Social media marketing is one of the most important typeslofe marketing where small
businesses advertise their products/services and brands on social media websites like
Facebook, Twitter, Linkedln, Google+, etc. Social media marketing has become an essential
part ofonline marketing strateggmong small businesses because of its-efbsttiveness,
ability to reach targeted audiences quickly and generate more leads/sales.

With more than half of the world's population registered with different social media platforms,

the chances of acquiring customers are fairly high on social media welSsigal media helps
boost business®6 visibility wrosphctsbandtigives direat r e nt
way to share a brandds voice and content wit
highly accessible and easily recognizable online. When they search for a business or product
and donét find ins$ormheyodonefgomng basasssme
and move on. When costumers do find online marketing visibility, it can have a ripple effect.
Success stories are abundant when it comes using social media from headhunters that find job
applicants to new businesses that want to introduce a new product.

Companies have a lot of objectives when investing in social media marketing such as: building
brand awareness, persuading consumers, purchasing objectives as well as sales growth in a
long term strategy. Albania, as a country with a developing economy characterized by high
price volatility, must find the balance in the market economy and ensuctéusal convergence
towards European Union countrieShis paper will identify and elucidate the importance of
social media marketing for small businesses in Albania.

Keywords social media, marketing, audiences, costumers, sales

1. Introduction

Social Mdlia is a relatively new concept in academia and multiple definitions can be found. For

the common individual social media comprises the various internet applications, such as
Facebook and Twitter, which allow users to connect with others. Solis providesader

definition inthatfisocial media is the democratization of content and the shift in the role people
play in the process of re@@MB)ng and di ssemina

This interpretation of social media is accurate as it allows us to broadeaspiaions and
influence others through the click of a button. Social media has begun to not only change our
business practices but also the way in which we connect and communicate with one another.

The growth of small and mediusized enterprises is akelement of a country's economic
development. SMEs are the main source of new jobs, the main pillar of entrepreneurship
promotion, and the main contributors to domestic market production, mainly using domestic
resources.
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The SME sector has a significacontribution to economic growth and employment. From
Albania's comparison with the European Union, the impact of small and metiach
enterprises is more important in Albania, as it has a higher percentage in all three considered
indicators. SMEs have #ndency to enable more labor intensive production processes than
large enterprises. Consequently, they contribute significantly to providing productive
employment opportunities, income generation and end of poverty reduction. Some of the
factors contribuhg to business failures include lack of financial and technological resources,
government support, marketing strategies, and entrepreneurial skills.

Social media is a hugely important aspect of modern marketing for small businesses. Not only
does it allev individuals the ability to network and discuss things amongst each other, but it
gives businesses the capability to extend their brand recognition and outreach to other markets.
An important featureof social media marketing is the ability to communicated transfer
information through the internet. The Internet has allowed companies to find ways to reduce
operational costs and save capital in the production of goods or services. Companies often apply
business software to track down various businessatipes and to review the efficiency and
effectiveness of each department.

1.1How small businessesise social media

When it comes to social media, small businesses have a wide array of options to choose from,
from the more busineswiented pages of Linkedlio photeheavy platforms such as Pinterest

and Instagram. How a small business approaches social media and the platforms selected will
depend largely on goals and the amount of money available.

Before deciding which tools to use, small businesses neeth aiiderstanding of what they

want from a social media marketing campaign. For example, business owners who are
interested primarily in finding new customers will often run contests or post coupons on sites
such as Facebook or Twitter. On the other han@ll businesses that want to promote specific
products are more likely to upload photos on imslgaring sites such as Pinterest and
Instagram.

Three in five business owners expect to spend the same or more time on social advertising in
the coming yearHowever, only 8.7 percent plan to use more paid tools such as promoted
Facebook posts and sponsored tweets.6 For the vast majority, free social media tools are
enough to capture potenti al customersdéd atten

1.2Small Businesses Spend More Time Online

Socil media is revolutionizing the world of small business marketing, creating new avenues for
merchants to promote their companies at a low cost. By creating free profiles on popular social
networking websites, small businesses are able to forge deeperctimmnevith potential
customers in their target demographics.

For many businesses, the decision to switch from paid offline advertising to social media
marketing has been easy. Social media platforms are often available with no upfront costs
aside fromte ti me it takes a business owner t o
businesses can use the platforms to reach out directly to a receptive audience.

Two-thirds of small businesses are spending more time on social media than they were a

year ago, and3percent report spending six or more hours a week working on social media

marketing.3 Much of this time is spent creating content, reaching out to customers and

analyzing results of online campaigns. However, small businesses also use social media

tools sich as Facebook and Twitter to learn about their competitors and post exclusive
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deals.

Social media has become a valuable resource for small businesses looking to drive sales,
increase brand awareness and reach new customers.-Sikifpgrcent of small usinesses
surveyed by Manta, a small business directory, say their primary goal in using social media is
to acquire and engage with new customers, 19 percent say they use it to generate leads and
referrals and 17 percent use it to drive awareness.4 Ipaaiage survey, 60 percent of small
businesses and nonprofits say social media marketing issuitdd to attracting new
customers and engaging existing ones

2. Aim of study

One may question the advantages of having a presence on social networking sitas such
Facebook or Twitter when the business already has a website. The answer is reach. A business
wants their message to reach as many people as possible. To maximize this reach, a business
needs to have a presence where customers are hanging out; aasingtyeghey are hanging

out on social networking sites (Halligan, Shah, & Scott, 2009).

This research paper sets out to identify and investigate: if the use of social media as part of
online marketing helps small businesses in Albania, as a develeporpmy to reacimew
customers Therefore, the purpose of the research is to analyze the massive contribution of
online marketing in social media and to uncover some challenges of this use by small
businesess.

Social media offers businesses a variety afkating opportunities for little to no monetary

cost. SMEs should embrace such opportunities since they often face resource constraints and
obstacles interms of time and money. Therefore, social media provides businesses the
opportunity to engage and @mact with consumers to create lasting relationships.

3. Theoretical framework

Researchers believe that online marketing can help small companies become more competitive,
yet one of the controversial and unheard of issues is, ailpvue thecurrent impacbf online
marketing activities on a firm's performance (Harrigan et al, 2011, Rezvani et al, 2012).

Although a review of literature shows that online marketing offers multiple benefits, researchers
discovered that small businesses have lagged behindpti@a (Mohamad & Ismail, 2013,

Omar, 2011). The use of online marketing among SMEs is limitedntaileand websites.

Some SMEs have a website (their official site) but they have limited knowledge on how to use
it for marketing or how to use other onlimarketing tools.

One solution to the marketing challenges faced by small businesses is social media. Social
media enables small businesses to overcome the challenges of limited budget, lack of expertise,
and positioning against larger competitors.

In a tralitional sense social media enables businesses to engage their customers. In a
nontraditional sense it enables customers to interact directly with other customers (Mangold &
Faulds, 2009).

It is now time for Albanian SMEs, which are mostly family businedsé also others, to think

on longterm strategies about their performance in the markets where they operate, and the the
use of internet marketing, as a key step to maximize their profits. The Internet has allowed new
businesses to increase popularityl aavenue, reaching a potential number of consumers that
they could never achieve in traditional forms of marketing, especially in this new era of digital
revolution.
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4. Social Media Marketing

Social Media Marketing has caused a huge change in the presednd strategies
organizationause for speaking with costars. Mangold and Faulds (200&)gue that'online

media consolidates features cbnventional instrumentgorganizations conversing with
costumesr) with an exceedingly amplified type of verlmahmunication (clients conversing

with each other) whereby showcasing supervisors can't control the substance and recurrence of
such data." Companies are constrained in the measure of control they have over the substance
and appropriation of data.

Overloking such usegenerated content isn't an alternative. Organizations must have the
capacity to screen and react to conversation, both positive and negative, encompassing the
brand. There are ways, that organizations can impact exchanges in a way tedicislge

with the organization's main goal (Mangold and Faulds, 2009). Social media marketing
empowers organizations to accomplish a superior comprehension of customer needs in order to
build effective relationshipsSocial media empowerand enablesirms to engage with
consumers in a convenient and direct way at moderately minimal effort and more elevated
amounts of productivity than with more conventional communicabois. This makes social

media proper for vast associations, as well as forlsdl medium sizerganizationgKaplan

and Haenlein, 2010).

Soci al media sites such as Facebook and Twi
brands and comment or post questions as a form of engagement. Through the use of social
media sitesmanagers can find out what is being said about a brand and they can also connect
with consumers (Reyneke, Pitt, & Berthon, 2011). Purchasers can create new business and
advance or help a brand by tweeting, blogging, surveying, following, and so forthfuFai

clients likewise help produce "online informal" which is vital for SMESommitment with

buyers gives SMEs chances to utilize online networking as a toll for their pronstiabegies
(Reyneke et al., 2011)

5. Data analysis and discussion

This research paper was conducted based on questionnaires forwared by emadsfinade
interviews to about 70 small business owners and entrepreuners in Tirana Munipiciality
(Albania). 50 out of 70 businesses responded to the questions meanwhitatlanalysis is
performed based on tlaswers, presentdy figures and its adequate explanation. Therefore,
the analysis was executed by using 50 available participants.

Q.1.Which social media do you use most frequently for business purposes?

Percent
Social Malig  Frequency

(N=50)
Facebook [25 50%
Instagram |12 24%
LinkedIN |5 10%
Google+ [1 2%
Twitter 7 14%
Total 50 100%

Table 1: Most popular Social Me«
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According to the business w n eresposdents of this survey, Facebook social site results as
the most used social media by them, followed by instragram which is mainly based on image
content with 24%. The least social media site used by respondents ensues to be @loogle

Is mainly ugd for costumer reviewsith only 2%.

Q. 2. How frequently do you use each of the social media applications listed below for
professionateason3

Percent
Social Media usage Frequency

(N=50)
Daily 40 80%
A few times a weeks 10%
A few times a moni3 6%
Once a moni

2 4%

Never 0 0%
Total 50 100%

Table 2: Social Media Frequen

This table shows that 80% of the of the respondents use social media daily, following by 10%
who use it a few times a week. Meanwhile, even though there fexreespondentsvho
claimed that that they use social media respectively a few times a momtbeoa ononth, no

one of the respondents was totally unconnected with social media.

Q.3. Why do you use social media in your long term marketing plan?

Percent
Social Media usage Frequency

(N=50)
Brand recognition [32 64%
Customerengagemefs 12%
Marketing/
Sales 10 20%
Networking

2 4%

Staff Recruiting 0 0%
Total 50 100%

Table 3: Social Media Usag

Analysing the reasons behind the usage of social media by business owners, it resatistthat

of them (64%) utilize it for brand recognition and a significant percentage by 10 entrepreuners
us it for marketing and sales. Very few of them use social media for networking and 0% from
50 respondents use it for staff recruitment purposes.
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Q.4. Do you use any social media monitoring or measurement tools?

Percent
Social Media usa( Frequency

(N=50)
Yes 23 46%
No 27 54%
Total 50 100%

Table 4: Social Media Usag

This table shows that from 50 respondents, 46% monitor thaifal media sites by
measurement tools to evaluate their marketing plans meanwhile the highest percentage invests
in soci al media but doesndét use measur ement
Q.5. In general, how satisfied are you with the outcome of marketing fobysiness in social
media?

Percent
Social Media outcome Frequenc

(N=50)
\Very satisfied 12 24%
Neither satisfied nor dissatisfi27 54%
Very dissatisfied 11 22%
Total 50 100%

Tabl 5: Social Medie

Based on data available from the respondents regarding social media outcome, it results that
most of them are neither satisfied nor dissatisfied, 54% which means that they are undetermined
about the outgrowth of their business presence in social medgfigire is followed by 12
respondents from 50 who claimed that they are very satisfied with their investment in social
media. Very proximate was the number by 11 of respondents who claimed that they were very
dissatisfied with social media outcome

Q.6. Which do you value more about social media, the sending/sharing of information or
receiving/viewing of information?

Percent
Social Media Purpo{ Frequency

(N=50)
Sending/Sharing {34 68%
Receiving/Viewind16 32%
Total 50 100%

Table 6: Social Media Purpo:

Based on this table, it results that most of the respondents use social media to send and share
information which means that business validate social media as a tool to communicate their
business goals. Meanhwile, a much lowercentage of 32% validate social media more for
receiving and viewing information by their actual or potential costumers.
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Q.7.Are you monitoringcompetitiveproductsandfirms in your businesgield?
Yes,No

Percer
SocialMediaPurposfFrequenc
(N=50
Yes 18 36%
No 32 64%
Total 50 100%

The answersshow that a significant number of respondents32 from 50 d o nmonitor
competitiveproductsor firms meanwhile36% claimedthat they monitor andwantto be up to
datewith theirc o mp e tbusinessnaves.

6. Conclusion

Social media is dow-cost, highvalue option fo small business owners lookingto increase

their exposure to existing and potential customers within targeted demograRaitser than

wait for customers to come to them, savvy business owners can use social chareadh to
customers who are also on the networks and forge deeper connections with people in their own
communities.

Lasting connections are a major reason social media plays such an integral role in the world of
small businessnarketing. Whilesome social #&s are better choices for business owners
looking to reach specific customer segments, other networks provide a more general platform
for reaching large groups of potential customers on their own home turf.

Social media can play a substantial role in the growth of a business in its online accounts.
Entrepreuners are using social media sites such as: Facebook, Instiagitsen, LinkedIN or
Google for multiple reasons such as: to increase their brand asaretonnect with target
audience, to increase traffic in the website, share content faster and easier ect.

The outcome of this study shows that Albanian entrepreuners and business owners are
significantly conscious about the importance of social matlilsaae struggling to cope with the

pace of digital evolution.

Many of them yet, should improve and rise their level of knowledge and awareness regarding
social media in terms of: measurement tools, competitors posting, costumer engagement and
brand recogion.
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ENGLISH LANGUAGE ACQUISITION THROUGH READING IN PRIMARY
SCHOOLS

Abstract

Language is a cognitive and distinguishing skill that truly makes us as human. What makes this
human ability remarkable is that, recently, researchers are trying to find evidence for its
mastery in increasingly young children. But on the other hand, wdsthd is still torturing

the linguists worlewide is highly and solely related to the process of language acquisition. It is
emphasized that such a process is a complexique human quality, but surprisingly enough
none of the put forward theories has satisfactory and thoroughly explained if such a quality is
acquired or learned; if it is culturally or biologically transmitted.

Approaching this psychlinguistic processfrom different perspectives there have been
developed various theories, the most important of which are put forward FoySRinner
(19957) and Chomsky (1957). More concretely Skinner labeled as one of the pioneers of the
behaviorism accounted for the lguage development by means of environmental influence.
Whereas, Chomsky who criticized and opposed the behaviorism theory proposed, in the spirit of
cognitive revolution, the theory of Universal Grammar which focused oh tlnen a innate

ability to acquie their mother tonguéis so this article will highly focus on both these theories
and will treat the contradicting and clashing ideas each holds.

Keyords language acquisition, psycHmguistic process, innate ability, behaviorism,
children

1. Introduction

One of the most differentiating properties among humans and other beings, apart from the most
visible, touchable and emotional ones, iI's th
system. As so at an early age humans produce, atdingtisingspeecrsounds which with the

passing of time and baby growing are merged together to form larger, humanly interpretative
and recognizable strings of sounds, referring to separate words. This recursive merging process
enables children to form meaningful sentencBeth words and sentences grammatically
labeled as linguistic units enables children and later on adults to express thoughts, exchange
information, communicate ideas, wishes, requests and so on. The above communicative
processes are comprehensively m=li by the use of the most elaborate linguistic medium
known as language which is a human preserved property.

Other species do communicate with an innate ability to produce a limited number of meaningful
vocalizations or even with partially learned systgliisd songs). There is no other species to

date that can express infinite ideas with a limited set of symbols. Even though language is the
primary method of humansé communication ther
the use of language. Wheskad to define language we tend to think of a verbal or written
system in which certain sounds or systems come together in a specific way to convey meaning.
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To put it straight language is the most complex form which is unique to human; although some
animabk have been found to have basic communication patterns (such as bees or birds). During
the first two or three years of development a child requires to get into contact with other
language users in order to set this general linguistic ability or skillnmttion. As so we as
humans are quite aware of the fact that we are blessed with such a remarkable ability. But it is
not until the schooling time that we realize the language powers and the mysteries hidden
underneath its usage and what is of great impoetas acquisition.

When it comes to language acquisition what fascinates or impresses modern linguistics is the
rapidity under which language is acquired. When the child starts the systematic and structured
acquisition of such a knowledge at schoolhlas already acquired the fundamental structures

of his native language. Language acquisition is remarkably rapid taking into consideration the

complexity of the required system and the fact that acquisition takes place naturally without an

explicit teachig. Long before a child starts school he or she has become an extremely

sophisticated languageser that bears no resemblance to other existing creatures or computer

systems.

In addition, for at least 80 years, there has been a great interest on suahiséidipgoperty.
Psychologist and linguists as well have made researches, developed and evolved various
contrastive and contradicting linguistic theories. But what brings them together is the fact that
they have agreed upon the-called language acquisiti schedule, meaning that children
develop language at roughly the same age undergoing much the same language acquisition
stages or phases as it also happens with the other semstuny or physical activities (like
walking). This language acquisition scdue has the same basis as the biologically
devel opment of mot or skills and is highly r
linguists have meticulouslyetermined the following stages language acquisition goes through.

The earliest use of spchlike sounds has been describedcasing During the first few
months of life the child gradually produces sequences of vitkeesounds. Between six and

eight months of age, the child is producing a number of different vowels and consonants such as
bababa or gagaga. This type of sound production is knownladbbling. They use these
vocalizations to express emotions and attract attention.

1.1The oneword stage Between twelve and eighteen months of age children begin to
produce a variety of recogmiale singleunit utterances. This period is traditionally
called theoneword stage and is characterized by speech in which single terms are
uttered referring to everyday objects such as those related to feeding or playing.
Sometimes it is used the terholophrastic to describe an utterance that could be
analyzed as a word, a phrase or a sentence.

1.2The two-word stage it accounts for an occurrence of two distinct words used together.
By the time the child is two years old a variety of combinations sirtotdvaby chair,
mammy eatwill usually appear. That is the child not only produces speech but also
confirms that the produced utterance worked as a contribution to the social interaction.
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1.3Telegraphic speech This stage is characterized by strings of dgor(lexical
morphemes) in phrases or sentences sucbaagrink milk; daddy go bybye By the
age of two and a half the childbdés vocabul
child is involved in more talking episodes. By this stage he can beiitences and has
the capacity to get the woertder correct.

2. The most delved into theories on language acquisition

If for instance one would have been asked how easy/hard it was for him to learn English as a
second | anguage, I am pretty sure his answer
considered a hardion, not an easy nut to be cracked. The diffiealare highly related to the
abundance of grammatical rules and their exceptions, the abundance of vocabulary (words and
meanings to be stored), sounds posing difficulty in pronunciation. If | am going to extend my
guestionnaire to how much it takes taster English as a second language, my answer will be
many years because it has been at least 20 years that | am studying English and | am not
satisfied yet. Being faced with a native English speaker the differences are apparent, evident
and easily noticdde.

Driven by the above parent hes iHeowoheahhacane2- t he r
yearold child master his own language within such a short period of time and undergoing no
grammatical, lexical or semantic teachthg

The only true factd that children at a very early age are able to absorb the complicated rules of
grammar and a considerable number of words that is rapidly enhancing day after day. They are
also able to build up correct grammatical sentences out of a limited number &f withrdut

any formal teaching or training. This is an intriguing cognitive process that fulfills itself at a
tremendous speed and what is more children are not aware of. When one is asked what was the
first word or sentence he uttered no one can remernfmrsure which highlights the fact that

at 12 or 24 months old children are acquiring their mother tongue unconsciously. Sometimes, it
is as humans are in a way programmed to master and use their language. It is thought to be like
walking, happening insictively nearly at the same age for all the human beings suffering of no
cognitive or physical deficiency.

It has been more than 80 years of research i
resulted in the introduction of a number of lingfié theories. The existence of several theories
is further underpinned by the elarsatlaaguage, of a

~

fimasteralanguage and t he | asacdowitr en oat Itahneg u aegaesét i

Even though, there exist many thes:i two of them are the most striking and revolutionary

ones. There is worth working on or delving into the first theoretical approach known as
behaviori sm, proffered by the noted | inguist
wasmostlyinfienced by John Locke and hiblanksladée aort ha't
ftabularas® comparing them with a blank notebook
that children learn language under the principle of reinforcement. Essentiallycfaldato

correctly pronounce a word or build up grammatical structures it is needed the presence of the
caregiver, his reassurance and approval. Furthermore, Skinner argues that language mastering is
considered to be a learned behavior accounting fofaittethat language develops under the
environmental influences. Based on the behaviorist reinforcement principle children can
associate words to their meaning.

According to Skinner when a child who incessantly happens to utter a meaningful word he is
immedi ately awarded, applauded or hugged. Che
children are encouraged into repeating the pleasupking word or structure. Through this
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interactive process of imitation, shaping and reinforcement children dealgpage which
more and more resembles the adilk one.

Judging on the above brief summary it I's qu
behavioral concepts such association, imitation, reinforcement, approval, environmental

influence which highlight the most striking fact that accordingly language is considered to be a
learned ability and a social entity.

Although behaviorism as a theory was immediately embraced it was soon met with controversy,
mostly by one of the most polarizing figuresthe field of linguistics and psychology, Noam
Chomsky. Chomsky criticism of behavioral approach encountered for the fact that it solely
emphasizes reinforcement or imitation as the most important influencing factors on language
acquisition completely négcting the genetic component.

To contradict Skinner theory Chomsky was driven by the remarkable speed at which children
acquire language which is not possible to be explained by reinforcement. Secondly he points
out that among many species in the world asehumans are the only one capable enough to
engage in conversation, meaning that there must be some inborn trait that allows us to acquire a
|l anguage. The fact that we are according to
anot her | ads fpu theyfach thas weashare the same innate structure. The main
Chomskian argument against behaviorist view of language acquisition is summarized by his
g u o if ie fact our minds were a blank slate we would be very impoverished creatures

What Chomskyproposed was a revolutionary theory stating that we are born with an innate
ability to acquire with little guidance. What enables humans to acquire language is a part of a
brain, in cases it is not damaged, labeled by Chomsky as language acquisitienve@alt

makes language acquisition a natural event. As so he further proposes that children are
equipped at birth with what is called universal grammar (general rules) which enables them to
perceive the general features of all languages therefore faugitantural acquisition of
languages.

Chomskyds universal theory highly emphasi zes
ability. It also operates with concepts suchlasguage acquisition, language acquisition

device, language faculty, universal, parameters, competence and performancehich

makes it highly cognitive, neglecting the environmental influences. It seems as if Chomsky
propounded his theory as a response to make
theory. The latter focusemostly on phonetics and semantics (as reinforcement and imitation
cover only pronunciation and werdeaning relation), whereas the generative approach focuses

on syntax (analyzed as an innate system of general grammatical rules covering sentence
structue, word order, etc).

3. Innateness versus behavioral theory.

Both these theories have devarhcbay @sychotogyy ,a r e s
meaning sitting on a chair and thinking for the best solution to the language acquisition issue.
They are based on computational models built up to represent the way we thing something
happens. There is no brain destbimkidg befgre thegadr no | o
able to put their thoughts into words; to decipher if and what a gi2-oronthold child thinks
when he raises his hand up to catch his favorite toy. If there is thinking at this age then there
would exist language as well, whi will not be evident until the vocal organs are mature
enough to produce sounds and bring them together into larger strings. The only existing
technology is the imaging one allowing scientists to look at the brain of children suffering of
language acquist i on di sorder s. I n this context, eV €
more elaborate, it does not make it the best theory accounting for the thorough acquisition of
language.
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Whereas on the other hand behavioral approach does not account for eviaat idmetlterese

languaged . Al l mot hers or i n gener al al | caregi
exciting and loving to address their beloved babies making use of some childish language and
not trying to correct them.

Secondly, being convincethat children will grammatically and phonetically improve their
speaking parents (caregivers) do not pay much attention to correct grammatical errors. They are
more interested in the politeness and truthf

Last bu not the least, according to behaviorism, for humans to acquire a language it is needed
only social interaction without considering the fact that there is evidence for aldatiguage
acquisition period.

4. Conclusion

In conclusion, taking into considei@ both nature and nurture theories contributions and

' i mitations, todaydéds researchers have propo
advocate the necessity of both nature and nurture factors in the development of language. They
believe that humando have an innate capacity for acquiring rules of language, on the other
hand they believe that their development of language skills it is further facilitated through
interaction with others.
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THE ROLE OF INCLUSIVE EDUCATION IN STUDENTS WITH LEARNING
DIFFICULTIES AND THOSE WITH NORMAL INTELLIGENCE IN KOSOVA

Abstract

Inclusive education as a great deal in all countries around the world aims to treat everyone the
same, have equal opportunities for all chéddrregardless of disability, race, sex, religion or

any other diversity. Inclusive education involves also the designing of our class, the way we
teach, the teaching methods, the strategies and techniques, the tools we use, programs and
other activities whre all students participate together. Education in Kosova has changed in
last two decades and the Ministry of Education and Technology has made it possible that
education in Kosova should be in line with modern education trends so all students that
encoutker any learning disability have to be integrated into a dycidrough inclusive
education.As of this fact, this paper aims to explain the taken steps of implementing Inclusive
education in Kosova school, the benefits of it and how does it affect tstudigim special
learning difficulties and those with normal intelligence.

Kewwords: inclusive education, learning difficulties, intelligence, Kosalrsability

1. Introduction

In the past, in Kosova, children with mild and moderate specific leardiffigulties
(SpLDs)were learning together with those with severe physical and intellectual disorders. They
were all placed in a so called fAspeci al need

As a result, the children with mild and moderate specific learning difficulties (SpLDs) have
remained isolated from the society and they were not given an opportunity to socialize or
benef it from non di sabl ed student s and the
heterogeneous communities in which they could live and work as they grow up.

It is a fact that special education in Kosova has been running since 1950 but the education in
these special classes was offered for a small number of children, considering the small number
of schools and the neprofessional staff.

Since 2000, there weraaat changes that took place in Kosova education and one of those was
to include mild and moderate specific learning difficulties (SpLDs) cases in regular education.

This idea was encouragbeg Ministry of Science and technology (firstly under the goiregrof
UNMIK), some international organizations suaf Savehe children, Finnish Support to the
Devel opment of Education in Kosova (known as

Today, Ministry of Education in Kosova continually tries to implement the frestice and
this practice normally involves teachers as they are asked to educate all students in inclusive
classroom but also the parents and community.

Since every child has a right on education, inclusive education has become an integral part of
all policies of the Ministry of Education, Science and Technology in Kosova.

2. What is inclusion?

Inclusion is understood as a strategy that students with learning disabilities should be integrated

into the regular education classroom therefore Ministry of Education together with its cabinet
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made it possible that education in Kosovo should be in lile mvodern education trends so

these students have to be integrated into a society through inclusive education.

UNESCO (2009) elaborates on what an inclusive education system should be in the following
statement : AANn Oi ncl us i & @adatedefdrdioaaytschoois becgme t e m
more inclusivel in other words, if they become better at educating all children in their
communities. O

Since every child has a right on education, inclusive education has become an integral part of
all policies of theMinistry of Education, Science and Technology in Kosovo. Ministry of
Education in Kosovo continually tries to implement the best practice and this practice normally
involves teachers as they are asked to educate all students in inclusive classroom.

Research has shown that all inclusive classes contribute to the idea that students with learning
disabilities should be part of regular classes and provide assistance when necessary or when the
lesson is hard to comprehend.

According to strategic educatiahplan of inclusion in Kosovo 2012016 it has resulted in
significant changes in the lives of thousands of children, parents and teachers across Kosova.
Educational Strategic Plan has been a powerful tool in developing different sectors of primary
educaibn (access to education, quality of education, capacity building, etc) in the country.
However, Educational Strategic Plan is being still implemented on the educational system as
unfortunately there are still barriers to learning and as a reason fas thet disability issues

have had a low priority in the overall developmental plan.

However,before any school can implement a program, they need reliable evidence that the new
program wi || wor k as it is strongly related
negative as this results on its effectiveness.

In order to improve the olusion program, the school should provide appropriate training so
everyone involved find the school a place that is fun to be.

3. Understanding the term learning disabilities verses types of learning disabilities

There is no single interpretation or conseal definition of the terms 'learning difficulty’ and
'learning disability’, but different dictionaries appear to have adopted their own definition of the
term.

The worddifficulty meaning asan obstacleand the worddisability meaningsomething that
incapacitatesthese terms cover a multidisciplinary nature of the field, but all of these terms
can be understood as difficulties in academicals achievements.

And we can define the learning disability as a significant, lifelong condition that stdote b
adulthood andaffects developmentind leads to help being required to understanding
information, learning new skills and cope independently.

So, although there are different definition:e
result it canconfuse a parent, a teacher or a professional, they alisteey ami u mbr el | ao t
describing a number @fpecific learning disabilities.

The concept of this expression is based on problems such as hyperactivity, poor individual
performance, difficulies coping accurately from the given sample, disorganized thinking,
impulsive behavior, pool peer relationship, difficulty on making decisions, inappropriate
behaviors with others, low tolerance for frustration, problems with reading comprehension,
listening difficulties like problems of picking up key points, writing problems, speaking
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problems where there might be delays in speaking due to developed disorder, social problems,
time management problems but it is worth of mentioning that not all of Id ehilaill have all

of these problems. These are gathered in terms of children with dyslexia, children with
Dyspraxia, Dyscalculia, Dysgraphia, Auditory Processing Disorder (Apd), Language
Processindpisorder, NorVerbal Learning Disabilities Etc

4. Inclusion abroad and Kosova

In USA, during the 19 and 20th centuries, students with learning disabilities received an
education separate from nondisabled students.

Today, students take advantage of full or partial inclusion throughout the United States in
multiple school systemsSchools that offer partial inclusion allow students to participate in
classrooms with nondisabled students for the majority of the day. If a student needs services
that may disrupt the class, they are taken to another classroom to eothpietessons for the

day.

For example, if the student requires intensive speech therapy, the school sets aside another
room for special needs students to complete their courses. Full inclusion means that students
participate all day and classes with dmabled students. In general, school systems attend to
the needs of students who have mild or severe learning disabilities.

Over the past 20 years, the idea of inclusion education has faced multiple challenges.

Issues of assessment to determine studesdress, academic training in special needs for
teachers and the introduction of technology into school systems, have each influenced progress.
One of the major changes in inclusive education was the involvement of the federal government
during the 1960sPresident Kennedy's interest in how students with learning disabilities were
educated laid the foundation for governmental support. Today, associations, education
administrators, parents and public school systems work to develop positive learning
environmeits and access to effective education for leardisgbled students around the
country.

5. The law on inclusion education in Kosova

According to the Law on Preniversity education in the Republic of Kosovo, Artidein
2011, the government designed the whichaims to provide all children with equal rights to
education in accordance with their abilities and spenifieds andt the same time it provides
services efficiently, effectively, flexibly, inclusively and professionally in ordexdeance thie
educational and social development.

The law has the articles 40, 41, 43 and 44 which regulate the education of children with special
needs. In the framework of it there are drafted 7 administrative instructions for special needs
education. Work has atinued with the documents drafted, in meantime they have the principle
of inclusion as one of the basic principles in Kosova curriculum framework (KCF) 2010.

6. Method

This study isan empiricalresearch anthcludes methods and techniques concerning the issue
of all inclusive education in Kosova, then some factors that helped this movement to educate
students in inclusive classroom, models of how an inclusive classroom should look like, the
value of all studnts, the attitude of regular students and regular teachers when placing students
with specific learning difficulties into a regular classroom.

34



At the same time, it identifies challenges encountered by teachers in managing children with
special learninglifficulties in Kosovo although these difficulties could be a result of a disorder,
it could be a family problem, he or she could be a victim of an abuse, he or she could be bullied
etc.

7. Methods used internationally

There is a progress in terms@kating and improving methods and approaches which aim to
increase the systemdébs ability to respond to
and label them.

Inclusion can be organized in different ways and on various levels, yet, it grabp of
educators who need to manage an expand the variety of needs inside their school and classes
and need to set up the educational programs so all the requirements are adequately met.
According to researchers, the best strategies and techniquesoutadn inclusive education

are:

Co-operative teaching

Co-operative learning peer tutoring

Collaborative problem solving

Heterogeneous grouping

Effective teaching

Home area system

Alternative ways of learning

= =42 =4 -8 _-48_-9_-°

All of these methods attempt to reveahabze, describe and disseminate information on
effective classroom practice in inclusive settings. The researchers show that these approaches
appeared to be effective in primary schools also contribute to effective inclusion in secondary
schools.

8. Methodsused regionally

Thousands of primary school teachers in Kosova, continually are learning what methods,
techniques and strategies to use in primary and secondary schools.

In Kosova, together with inclusion education came along different teaching metlhocts w

have helped to develop the teaching styles and integrate students with effective classroom
management skills and in this case, these teaching methods have helped teachers to learn what
works best for their students.

Although they are continually wking on how to instruct their students more effectively that
enables them to get quick feedback and see if they understood the lesson, the methods that are
used in Kosova are depended on the subjects that teachers teach and also the students.
Forms of taching that are being practiced in Kosova in an inclusive class are:

1 Lecture style

1 The demonstrator style

1 The activity style

1 The blended method

1 The pair and group work

The existed ones, such as lectstgle whereis oneway presentation, i9eing used for the
second part of thelass mostlyn subjects such as history, civilization etc whigrey lectureon
dates, key facts, names etc.

The demonstrator style, on the other hand, is similar to a lecture style but involves multimedia
presenttions, activities and this style gives teachers the opportunity to incorporate a variety of

formats. This method is used in MatR$ysics, Chemistry subjects.
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Besides these methods which keep the teachers more in the center, there are also otteer metho
that teachers in Kosovo use to keep students involved and those are such as the activity style
which promotes seliearning and helps students, develop critical thinking skills that leads them

to find answers through exphtron.

Then the blendednmeto d t hat meets the teacherods person:;
is the method that is fitting best in inclusive classes as it enables teachers to accommodate their
styles to student needs and appropriate subject matter.

Pair and group work sab develop debate and creative writing where the role of the teacher is
more an observer rather than a traditional authority figure etc.

So, these forms continue to implement creative techniques, illustrations, animation and role
play depending on thedrning unit which can be summarizad

1 Communicative language teaching method (CLT) which emphasized interaction as an

ultimate goal of the study.

1 Taskbased learning together with brainstormingvhere students perform a series of
activities as stepsward successful task realization.
Lecture with discussion argtoup discussion
Direct teaching method@ here students make direct associations between objects and
concepts that correspond in target language
1 Cooperative teaching methddher even studentre of a mixed levels of ability, they

are arranged into groups and rewarded according to the group success.

1
1

Although these teaching methods are vgelted for teaching subjects, in general, it is difficult
to accommodate st ude rclustvéd classmoams vf iwel usa bne specdicd s i
method.

9. Conclusion

Knowing that our duty as teacher is to find and embrace the strength in inclusion classroom,
through strategic plan of education in Kosova we see the strategies that has been used we have
to work together with the ministry of education and ask for any strategic plan that they have so
far, analyze and study closely what was done, to what stage family also participated, what
challenges did teachers face and see the benefits of it and how aftes students.

Lack of learning environment, tools, curriculum structure as sometimes it is hard to follow the
curriculum because children want to do something else, Children with specific learning
difficulties cannotprogress the same way as thoséhwiormal intelligence. They need time to
learn and to practice; every child in the class has his or her own difficulties in learning. Their
learning capability is much different from those with normal intelligence but according to
Gil hool T.Kghtuose amheffective educationo,
Specific Learning Disabilities (SpLDs) attend classes together with classmates who do not have
learning disabilities, good things happen.

Therefore, inclusive education has been proveméble students to achieve their full potential

to understand cognitive, emotional, social, creative, etc. skills. But in order for all of this to
make sense, we should promote quality in the classroom and in education as the changes will be
needed at allevels of education and with this initiative we can say that the comprehensive class
will be able to provide an opportunity for a widenging working method and applying the
learning to be individually tailored as needed so that no student is left altoail s

In Kosovo, many students have specific learning difficulties (SpLD) for an unknown reason.
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Although teachers are facing a lot of challenges to teach students with SpLDs together with
students with nonSpLDs in a regular classroom, yet inclusivckieation is the benefit of all

and is serving as a linking bridge ¢connect theséwvo groups so they can help integrate each
other in a positive way in many dimensions.
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MEMORY AND IDENTITY IN BELOVED

Abstract

Toni Mo r r | Belovedis based on ¢rde events in the antebellum slave samfiehe
American South. She depicts the institution of slavery, the horrific experiences, the mental
trauma of those abused, and the futility of emotional recovery. In Beloved Morrison effectively
illustrates the life experience of former slaves, theiresuf§s, and their partial recoveries.
Through the analysis of these experiences, this paper examines the psychological processes in
their memory repair and their reconstructed identity as free people.

Keywords beloved, slavery, memory, idendity, recovery.

Reconstruction Memory and Il dentity in Tony M

Belovedis a story haunted by memory, history and a specter that represents both. A specific
aspect of haunting iBelovedis that of history and memory of raffgéarnett, 2004, p. 70)

Morrison in Beloved depicts abuses and horrors of slavery but she gives principal importance to

the depictions of rape, each of them somehow are for the purpose of helping in the explanation
of the infanticide that maabkgnningefthhmodes st ory
Al am full God damn it of two boys with mo:
hol di ng (Merrisdny 2004, po70)

That anybody white could take your whole self for anythingdhate to mind. Not just work,
kill, or maim you, but dirty you. Dirty vyou
so bad you forgot who y(@®orrisame200d, pa261l)) coul dnot

Sethe does ieshow much regret in her action as she kills her child so that no white male will
ever fAdirtyo her, and so that no boy with hi
down and suck her breasts. As described in the above linesBetomedthe nemories that

haunt the characters in Beloved, Sethe mainly but also Baby Suggs and Ella and in a moment
also supposed to Beloved, are the memories mostly of sexual abuse and exploitation from
whites, men mainlyBarnett, 2004p. 70)

There is an established link between rape and haunting that revitalizes the foremost trope of the
novel, that of the succubus figure. Bel oved
also a female demon and a nightmare chardbtgris involved in sexually assaulting male
sleepers and draining them of senfBarnett, 2004, p. 71Beloved does in separate attacks,
drain Paul D of semen and Sethe of energy. Beloved body is depicted of swellini éteaf

the horrible and painful memories, the frequent nightmares of sexual abuse from their past as
slaves. Barnett sees Beloved in functioning more than the repository of recalled stories, she
seems to recreate sexual violation and therefore fitner@eérpetual nightmares common to the
survivors of such trauma. With her persistent manifestation, she creates a challenge for the
characters who had survived abduction imposed during the period when they were slaves,
causing them to directly and colleatly confront their past which they cannot obliterate. It is
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indeed the ostensible forgetting which focuses them to traumatic reoccuyiBancett, 2004, p.
71)

Morrison dedicateBelovedt o A Si xt y Mi (Morrisom 20@4)indher Mavel she 0

invokes slaves back to life in mullimensional characters with a complete array of human
emotiongBloom, Summary and Analysis, 2003, p. I®) contradictthewhe 6 s per cept i
slaves aghings, norhumanthey feel love and hate, they can forgive and sin, they are heroic

and cruel, and they are ambitious and-seffrificing(FustorWhite, 2003)In order to defend

their relationshipsthey bear incredible difficulties, but they experience an unimaginable cruelty

and degradation which cracks their communities and imposes a physical as well as a
psychological harm on individuals.

Beloved raises the question if it is possible to cantrex indescribably dreadful experiences

into knowledge. Whether the scale of their horror is too great to &mpers, 2004, p.
102) t 6s perhaps because the novel asks ta he re
dwell on the dread, a horror which the escape from slavery could not, and it addresses what
occurs when the scale of the horror is recognized, trying even to suggest on how to survive
from the becoming aware of what has been hidden for such a long.peri

B e | o chamhdiess struggle to face the effects of the cruelty, their attempt to recover their lost
human dignity and t heir Adirtiedo sel ves f
transforming their experiences into knowledge, has been offetbd fiorm of a slave narration

which the contemporary readers can have as a model for the brutal rg@ii@srs, 2004, p.

102)Thi' s sl ave narration appoints the personal
of obscurity, inferiority and brut al antipat

What Morrison characters call it ARememoryin
activity makes the narrative constantly move back and forth between the past and the present,
mixing andcombining time inevitably, meanwhile memory intensifies its fight with amnesia.
AThe single most r emar k(Bowérse2004epalOan ke the Yoica s | a
of the former sl ave offadteave ial Ibornadmegmremer iTrhge W
characters irBelovedembodies the purpose of the novel in contriving the spirits and past
experiences and so eventually giving power both readers and characters in the novel. Beloved
brings together the stogeof a man and a woman, Paul D and Sethe. The name Sethe could be

an allusion to Lethe, the spring of forgetfulness in the Greek myth¢Bmyers, 2004, p. 103)

The past which for either of them was too harsh to redatieacan be recovered together.
Setheds story was endurable because it was
nastiest brutality that they have suffered i
real ity o(Bowerd, 2004kp. 108)v e s O

Almost all critics revolve to the feeling and fear of being dirtied by whites that female
characters in the novel have.

That anybody white could take your whole self for anything that came to mind. Nebjlst

kill, or maim you, but dirty yo@Morrison, 2004, p. 251)

Bowers defines Arememberingd as part of reve
self-esteemBowers, 2004, p103) She marks the concentration on the horrors from the past

and present, the misapplication of power, the brutality and injustice as characteristic of
apocalyptic writing. Nevertheless, the traditional apocalyptic expectation of the divihasera

missing anong these slaves and former slaves who see hope as a painful trick.

Tracing the accounts of the individual life in slavery, escape, and the voyage towards freedom

is the typical format of the slave narration. Morrison implies that this process oughkt to b

repeated twice: the first on is to |l eave th

escaping from the psychol ogi cal trauma that
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physical escape forms the pattern for their psychological escapgpibal trip of courage,
descents into nearly sure death, and renai ss
who helps Sethe to give birth when she makes to the Ohio River and consequently freedom.
And Paul D get s h el gibeliyn th€hegmiogkottieesvorld and ibs eridd e s
and tell him to follow t he (Boweesg2008)l ower s t o t

At the beginning of the novel the characters are still traumatized, even many years after they
have escaped slavery. They have suffered so profoundly and seen so much terror that they are
almost incapable of emotions. Sethe and her daughter Denver are literally haunted by the ghost
of the Setheds murdered baby adsaufghherseesethi
every morning but she never recognizes its c@utrison, 2004)

Afééone by one, into the (Mortisanc200 ptll3) | odged i n

And Paul D describes and feels hi s(Bamettar t a ¢
2004)pg. 71)which keeps his painful memories from the past, the memories of his brothers
who were sold and tortured, the memories afientl burned to death, and others being hanged
from trees. Andé

Aby the time he got to 124 (Marisdnj2004,p.ilb3) t hi s w

18 years after Paul D and &etihealhado set2a, e8
starts their long and agonizing process of thawing their icy feelings.

The support and caring from others can help victims, but the inevitable clash with the original
drama and the sensation of that pain once again is thecrnostl part of the healing treatment
according to a contemporary research on-pr@stmatic stress conditiqBowers, 2004, p. 104)
andBelovedapplies this theory. Paul D and Sethe help each other up to a certaibyidhmy

cannot be free of the paralyzing effect that the original pain and the feelings it creates until they
have intimate interaction with it.

The return of Beloved from the dead, in the form of a living being, an incarnation one rather
than a ghostbea ks Paul D6s tin heart open and per
again.

Sethebés Memory And Il dentity

Memory is a fictional effort, a selective portrayal of experience whether it be real or imaginary.
(Barnett, 2004Ylemories play an important role in framing the creation of meaning in the

i ndividual 6s own |ife as well as the 1lives
incorporation and its own acceptance of is his/her past and what is his/her preBefived

memory represents a dangerous and devastating faculty of the human perception. Toni
Morrison has carefully built the events paralleling the way in which the human mind works,
serving as an instrument for the reader to understand the activity of the ahct er 6 s
memory(Bell, 2004, p. 55F5ethe suffers the oppression of her-gdlicted prison of memory.

She shows an insistent obsession with the memories from her past. Sethe is bound to explore
and clarify a devastatinsense of desire, hunger and thirst for something which goes beyond

her sel f, her of fspring, beyond Bel oved. Ev e
mani festation of her haunting memori es, Set h
emotionsand experiences, and tied to them. Set he
seltdenial and her identity is quite complicated, tangled, and almost consumed by memory.

Morrison implies that Sethebs crdanegatve®r abso
positive but rather an inevitable part of hu

she calls her daughter to literally and metaphorically protect her.
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And though she and others lived through and got over it, she could leewehappen to her
own. The best thing she was, was her children. Whites mightéirgll right, but not her best
thing, her beautiful, magical best thidighe part of her that was cleafMorrison, 2004, p.
251)

Seethe cannot endure and would not allow her children to suffer the pains, horrors, and
humiliations that she has. She would rather accept to live with her haunting memories of her
infanticide, memories of who and how her children might have become, dhaade them to
school teacher. Setheds decision to kidl her
assertion act and a seléstruction one.

However, memories remain. They persist, waiting in such places as Sweet Home and 124 in
order to rermd Sethe that the castigation she suffers is infinite andrgidted.(Bloom, The

Story Behind the Story, 2004, p. 12)st as a spirit and then as an incarnated mysterious young

girl, the memory of Beloved stands aquited.

Al got a tree on my back andodhraminot hinngng I
treeonyourback 0 AéWh o t ol do yéu t hat

AWhite girl. Thatodos what she called it. 106ve
it looked like. A chokecherry tree. Trunk, branches, and even leaves. Tiny little chokecherry
leaves. But that was eighteen years ago. Could have chemies tnow f or al | |
(Morrison, 2004, pp. 136)

Sethe tells Paul D she has a chokecherry tree in her back and this is the way she starts recalling
her past. In the presence of Paul D, she starts to reveal her isethat she has been keeping

locked for so long. The chokecherry tree was the consequence of monstrous whippings on her
back its image recreates for her a painful memory and history. Sethe begins to remember
hoping that O0Paul D,0twaes |alser oft Sweat cholmer
about the scar on her back, Sethe is recalling about her past as a slave, and its consequences that
although Sethe does not want to see and r emi
she knowsit through the eyes and words of white girl, but the scar is there to remind her.
Setheds recalling about her escape from sl av
her identity as a slave to which she could not escape. It controversiah tti@idher scar is in

the form of a Achokecherryodo tree as a symbol
and a new identity.

Setheés recalling of the day when she got th
once she té&$ about the tree. Through memory recall, Morrison takes Sethe on a journey from

her existence as a woman who can only identify herself with the motherhood institution, to
become the woman who starts to identify her own self as human being.

AAfteyou, |l ehose boys came in there and took
Held me down and took it.

Schoolteacher made one open up my back, and when it closed it made a tree. It grows there
till .o

They used cowhide on you?o0

And t hey Itkooook my m

They beatweepuegndny@o

And t hey t(Moaikon, 2004, ppi 8K ! 0

(7]

1 S | S ) Jn 1

As Paul D is shocked to hear about the cowh

mi |l ko being trakley RFaat woRkpsagsany @o Paul D,

keeps repeating that they Atook her mil ko (S
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Sethe did not have her identity as motherhood was the only one she had, besides being a slave
andafter Schoolteacherdéds nephews take it toget

Her Amil kingd is also related to the de
categorized as animals and one of Sethlksds n
at Sweet Home when she overhears Schoolteacher talking to his nephews during one of their
|l essons, to |ist slaveds characteristics and

d becausay,l hMNa,r dn

ebhlehat 6s when | stoppe
|l told you to put her hu

0AS
That s not the way.
t he (Morgsort, 2004)

Sethe hears her name and when she stops to listen and see what was happening she sees
Schoolteacher telling his nephews to write her animal characteristic. And she finds his words
and the logic he is using with the boys, not only offensive, but also a threaten to her identity and
self, and far beyond she finds an even larger threatendoctd s and bl ackds i de
so disturbed by these words and she fears them so much, she never tells this to anybody until
she talks to Beloved and tries to explain her past actions.

When Schoolteacher came to 124 to take Sethe and her childierSletite thought death as

the only salvation for her and her children, so she killed her baby daughter, planning to kill her
other children and then finally herself, as the experiences of slavery that she had in her mind
were too harsh she would not allbevgo back again.

But after Beloved had gone, the sheriff came to ask questions about a nacked girl wondering
behind 124, Sethe, who was physicaly and mentally stable did not recognize him, and feeling
that the risk was approaching attacked the man. N@nhsld changed the way to protect her

kids, she did not try to kill herself but the enemy.

AYeah. Damn. That woman is crazy. Crazy. o
AYeah, well, aindét we all ?o0
AEvery time a whiteman ¢ ome (Mowison, 084, @ 266)r s h e

Paul sdés I dentity And His Voyage To Manhood

Her tenderness about his neck jewalis three wands, like attentive baby rattlers, curving two

feet into the air. How she never mentioned or looked at it, so he did not have to feel the shame
of being collared like a beast. Only this woman Sethe cowd ledt him his manhood like that.

He wants to put his story next to hers.

ASethe, d he says, fAime and you, we got more Yy
We need some k(Morsonp2004,tpa2iBd r r ow. 0

Paul D6s pwdrtdshgofhi 8 story next to herso cr
slaveg(Bloom, The Story Behind the Story, 2004, pp-183) They had both suffered from

whites, both of them had been dehumanized, and both of them were suffering past memories
making them to lock their memories in their hearts. Paul D has suffered both physical and
emotional violence back at Sweet Home and# hamade him to bury his
tobacco tino As Set he, Paul D has also repre
not be too much attached to them in order to survive. When Paul D meets with Sethe they both
begin to recall the pgsbut they both still doubt essential aspects of their identity. Sethe doubts

her motherhood and Paul D doubts his manhood.

Paul D is a black who struggles to find his own identity in a world dominated by whites and
their rules and concepts, puttingltimat i ons t o bl ackds | ife and tF
Back at sweet home Paul D6s owner Mr . Gar ne
makes them believe that manhood lies on the capability of using a weapon and being able to
make choicesalthough the choices that slaves can make are limited. Paul D somehow feels a
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man, and does not realize that Garner calls his slaves men makes him feel of having a superior
power by controlling some mends will i nstead
Aét hey we r teHomenmlely at Sneet Blome. One step off that ground and they were
trespassers amo (Mprrisorh2004hpul®® n r ace. O

However, after Garner died, Schoolteacher became his owner and did not treat slaves the same
way as Garner. Schoolteacher unlike Garner classifies slaves 4{wmam beings, falling in

the category of animals. When Paul D was sold to another mastentbenssy that livestock.
Schoolteacher terribly humiliates Paul D when during his transfer by forces him to wear a
collar, a bit in his mouth, leg irons, and chains. The harshest part of the memory from that
moment for Paul D, is walking past a rooster chlMister who seemed to possess more
authority than him. He had been sent to a chain gang Alfred, Georgia where the whites
governing there deliberately dismantle any possible tie with humanity the black had. When Paul
D was placed into a box and the doortleé cage had dropped down his will was paralyzed.
Inside that grave which was called quarter, Paul D realizes that his life was no worth here, the

l'ife of an ani mal was worth more. Paul D6s m
but still he find enough manhood in him to be able to escape. Than a Cherokee tells Paul D to
follow fAthe tree flowero to find the way to

to Sethe who also has fithe chokecherry treeo
Because he was a mancha man could do what he would: be still for six hours in a dry well

while night dropped; fight raccoon with his hands and win; watch another man, whom he loved
better than his brothers, roast without a tear just so the roasters would know what a man was
like. And it was hehatman, who had walked from Georgia to Delaware, who could not go or

stay put where he wanted to in 52dhamegMorrison, 2004, p. 126)

When Paul D reaches Sethe at 124, Beloved, the reincarnhtet daughter of Sethe,
chall enges Paul D6s manhood more than any wh
and have Sethe only for herself Beloved using her supernatural abilities makes Paul D rethink
about how Schoolteacher considered him no mgrysing him as a doll, picking him up and

then putting down whenever and wherever she wanted. What Paul D fears more was of losing
Sethe as he was not man enough. In order to convince himself about his manhood Paul D
recalls the memory of when he watchésl drear friend Sixo, burn to death and have not a single

tear. Beloved forces Paul D sleep in a shed as animals, deporting him out of the house make
him recall his past as a slave and being enslaved by Beloved at the present. Beloved manages to

overthrow R u | D6s manhood at the | owest | evel

He coul d not say to this woman who di
maniWel | say it Paul D, whet her | i ke it
t o, he said something he didndét know was on

do t hat (Morason, 20@47?p0128)

Paul D makes one last attempt to be honest with Sethe but does not succeed. He plans to tell her
the truth but then thinks 6l cannot tell her
together in order to prove his manhood but what he prgviimt Beloved has fully beaten his
manhood as this attempt was a failure. He eventually lives 124 Bluestone Road and sleeps on
the cellar floor of a churciBut when Paul D reminds the words of his friend Sixo, about The
Thirty Mile Woman.

Suddenly he remembers Sixo trying to describe what he felt about theMhitye Wo man . 0.
is a friend of my mind. Shgathersme, man. The pieces | am, gjahersthem and give them
back to me in b e | o v e dwhardybugbtlhewomanwhdnt or

is a fri endMooidon, 2004)p.278)i nd . 0O

And he understands that Sethe can help him bring his pieces together and make him gain his
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manhood again. He offers this kind of renewal egtalild to Sethe, after Beloved has vanished

her desire to live, Sethe begin to recall what Baby Suggs had done for her and how she had
bathed her in parts. Baby Suggs was able to heal her back from the wounds of slavery while
Paul D was going to heal Sett s wounds made by Bel oved, her
now be able to turn Sethe the grace that she had offered him, when Schoolteacher had punished
him for his attempt to escape by putting him a collar. She had never mentioned it, she had never
lookedat it, and he did not feel ashamed for looking as a collared animal. Sethe was the only
person who had left him manhood such. His manhood, different from what the white people and
ghosts from the past had characterized it, rested in the compassion atiditgenken she

looks past the chains that bind him as if he were an animal, seeing his inner part, what he truly
is.

This strong tie between Sethe and Paul D is a vital part of their way into discovering their new
identity. Sethe and Paul D in their sgfaof womanhood and manhood find the balance in their
search together. Their stories cannot stand separate. Being open to the past, live the present and
search into the future one fully experiences life as a human. Paul D had failed to experience any
of these three and Sethe as well so they both learn to feel again in the presence of each other.
They support each other to bear the pain of past memories and have the desire for a future. Paul
D regains his force to feel a man again because he can offer\@edlh she had already offered

him.
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FACTORS AFFECTING STUDENTS' MOTIVATION IN ENGLISH LANGUAGE
LEARNING

Abstract

Nowadays there is a lot of interest on hetudents get motivated to learn new foreign
languages. This research focuses on students’ motivation in English language learning. The
teachers can also play an important role in motivating their students. The study further
observes the reasons why mosttite# people decide or get motivated to learn and explore
English language. The research is mainly focused on one study group, which are the master
students at AiBeder o university, in Tirana,
English language tedning. A survey was conducted through questionnaires. After getting the
results of the questionnaires, reasons why students decide to learn English and factors that
affect their motivation are analysed. Then conclusion and suggestions are given in order to
improve students' motivation in English language learning.

Key words Motivation, English language, Teachers, Master students
1. Introduction

The main question of this study is: Why should we learn a new language and what are its
benefits? Konrad has got the perfect answer to this question, on his online article he mentions
some good reason on why should we learn a new language: Firstly, because al | ows Yy (
communicate with new people, helps you to see things from a different perspective, or get a
deeper understanding of another culture.

It encourages you to improve as a listener. It even has health advantages, as studies have
demonstratedhat individuals who talk at least two dialects have more dynamic personalities.”
(Konrad, 2018). As indicated by Milne, "having the capacity to talk a second language and in
addition to your first language is an incredible ability that can open numpeosigectives in

your life." (Milne, 2018)

Even though there are so many languages in the world, most of the people, especially here in
Albania, choose to learn English. Why choosing English beside all the other languages? There

are various articles thatear f ocused on this topic. First o]
language for business communication and is almost always the preferred choice by international
companies as t hegMine 20I8f i ci al | anguage. 0

So in theevent that you need to prevail in the business world, you should know how to
communicate in English. On their website,-sthools, express that " If you can communicate

in English, you won't have to depend on interpretations and captions any longeretdhemak
most of your loved books, songs, movies and TV programs. English is the language of science,
of avionics, PCs, discretion, and tourism." {ethools, 2013).

So here we understand clearly that without knowing English language we cannot see movies
without translation, we cannot understand songs, we cannot use a computer and we cannot go
anywhere as tourists. We should keep in minc
language situation is the passport to social and economic advancement, sunctéssful user

of the appropriate variety of English identifies himself as a successful, integrated member of

that | anguage community. o
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2. Methodology

A short questionnaire was handled to the master students of English language. The case study
method was uskto conduct this research, and the focused group were students. The reason
why we decided to use this method iIis because
meaningful characteristics of real life events, such as individual life cycledl groap
behavior, organizational and managerial processes, neighborhood change, school performance,
international rel ati ons(Yin&0089 p.dhe maturati on

There was moreover a mix of emotional auantitative research techniques used on this study.
Here there are two short definitions, by Susan E. DeFranzo for a predominant appreciation of
the emotional and quantitative strategies. As it stresses to the emotional method, she describes it
like a "dhiefly exploratory research, used to get a cognizance of shrouded reasons, sentiments,
and motivations." (DeFranzo, 2011). While the "quantitative research is used to assess the issue
by strategy for delivering numerical data or data that can be changedisable bits of
knowledge. It is used to assess perspectives, emotions, behaviors, and other portrayed factors
and aggregate up results from a greater precedent masses." (DeFranzo, 2011)

3. Results

15 students participated by completing the gquestionnaine. uestionnaire was short. It
contained 5 questions and its purpose was to understand the reason why students choose
English beside all the other languages. What makes it special? Below the questions and answers
are interpreted on diagrams.

Where did you learn English for the
first time?

® In school

m Private courses

Figurel.

In figure 1 we have the first question; students are asked to write where they learned English for
the first time. The majority of them 60% wrote that they learned it in the school, but some other
students who were 40% wrote that they learbhéam private courses. Since they were young
their parents invested on private courses so that their children would learn English language.



Did someone motivated you, or it was
your wish?

m My wish
mae LJ N

Figure 2.

In figure 2, there are given the answers on the way they have found the motivatierthéyjer
motivated by someone or it was only their wish to do so? As we can notice, the major part
which is 73%, wrote that it was their wish. They choose to study English themselves, and only
27% of them wrote that they were motivated from parents.

Why did you choose to further
continue your studies on English
Language?

m u | like English

B Because it will provide me
a better future

It will provide me
knowledge

Figure 3.

The first two questions were related with their first steps of learning a foreign language, in this
case, English. Then we continue with the other phase of their life, because the master students
have chosen to study further the Englahguage and why not to be the future teachers of that

|l anguage. But what is the reason? Why they ¢
that they chose it because they like English, so this means that they are passionate to learn it.
33% wrok that learning English would provide them a better future. Whereas the other part
20% wrote that learning English would broaden their knowledge, because they can learn every
detail of the language.



